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Preface 

 
One of the significant characteristics of prisoners is the lack of formal education. 
During time only few efforts have been made to qualify the education for imprisoned 
citizens.  
 
What makes the project “Learning for a Life in Freedom” a success is the co-
operation between prison teachers (and prison schools) in five different European 
countries - and the exchange and experiences across prison walls and borders. 
 
The participants in this project strongly believe that learning is one of few roads to a 
life in freedom - and they also believe that inmates as well as societies will benefit 
from any educational step that gives inmates better tools to handle life. 
 
Of this reasons VUC FYN and the partners in the project share the hope that the 
material presented here will inspire correctional authorities all over Europe to give 
education in prisons the best possible conditions. 
 
Autumn 2006 
 
Peer Modal 
Head of Department 
VUC FYN 
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National conditions 
 

 
In the following the national conditions of prison education will be described, inclusive 
more detailed information in relation to the institutions involved in the project. 
 

Denmark 
 
In Danish prisons the inmates are required to engage themselves in work or 
education - and they will get paid for it. 
 
The possibilities for work and education vary from institution to institution - in local 
prisons they are limited. Consideration is taken to your own wishes and abilities as 
far as possible.  
 
In special cases you may receive permission to work or study outside the prison 
("frigang" - leave) or to provide your own occupation in the prison.  
 
 
Education in Nyborg State Prison 
At Nyborg State Prison education will be offered in school classes and in smaller 
groups in the sections. 
The subjects are mostly Danish, Mathematics, English, Spanish and IT. Also French 
can be studied on different levels. The education is flexible and individual. 
 
The students have the possibility of an examination twice a year. 
The inmates have the possibility of passing a full examination on 9.th and 10.th level 
in the following subjects: Danish, Mathematics, English and IT.  
 
Special courses in Danish and Mathematics are offered for inmates who have 
problems with reading and writing – as well as courses especially for foreigners who 
want to learn English. 
 
At Nyborg State Prison there are also some inmates who study on their own with the 
possibility of consulting a teacher twice or three times a week. 
 
Since Nyborg State Prison is a closed prison the inmates are not allowed to have 
access to the Internet. This might sometimes be a big problem – according to the 
Ministry of Justice teachers are obliged to use IT-searching in all subjects.  
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Supplement to national conditions – Nyborg State Prison (closed prison) 
 
 
Target group Many of the inmates have not finished their secondary school 

examination classes (in Denmark 9.-10. class). 
The average age: 25 – 50 years 

Intentions Many of the inmates have had a very bad experience of school 
attendance, so it is important that they have good experiences with the 
training. Some of the inmates/prisoners want further studies when they 
have served their sentence. 
It is also very important that the inmates have the feeling of being a 
participant in a group that might help them in the process of 
socialization (since inmates are often individualists) 

Teaching 
methods 

The teaching is mostly carried out in small groups, 2-5 students who will 
be taught individually according to their needs. 
Best practice:  “Learning by doing”. 
Since the prisoner students often have difficulties to concentrate on 
training it is very important that there is a change of work forms, e.g. 
changes between reading, listening and writing. 

Themes It would be appreciated if the inmates finish the studies with an 
examination – with the possibility to make use of it in relation to a job or 
in relation to further education after the serving of their sentence. 

Organizing It is most important that the inmates have influence on the themes 
working with – since we all work more seriously with topics of our 
interest. 

Equipment Part of the teaching material is produced to the particular student. Very 
occasionally one specific book is used in the teaching. Generally 
teaching materials are produced according to the need of each 
individual. 
Since there is no possibility to take part in an excursion, teachers will 
make use of the media in their teaching. 
 

Demands for 
attendance 

The inmates have to take an active part in the lessons. 
If needed they must prepare some material for the lessons at their 
prison cell. 

Evaluation The inmates have the possibility to finish with an examination in single 
subjects. Due to uncertainty (about skills, future etc.) many of the 
inmates/prisoners choose not to finish with an examination. Therefore 
teachers are working with smaller tests so the participants are not 
discouraged to apply for an examination. 
It is important that the inmates evaluate the training frequently – so that 
they have focus on their efforts and their profit of the training. 
An external examiner will participate at the tests, but the teacher will 
participate at the examination which will take place in the school at the 
prison or in one of the sections of the prison. 
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Belgium 

 
Only in 2005 the Belgian Government adopted a law, ensuring prisoners the right to 
personal development and education. In 2000 already, the Flemish Ministry of 
Education started and paid a pilot project in 5 prisons - Oudenaarde being one of 
them - ordering the Centre for Basic Education to introduce and organize education 
for inmates. But before that, some prisons already organized some kind of education 
and formation on their own. 
 
Education in The prison of Oudenaarde 
The prison of Oudenaarde, one of about 30 prisons in Belgium, was built in 1911 
according to the principle of isolation. About 120 long term male inmates live in small 
cells, mostly monocells, some duocells. They all get the chance to work (assembly, 
tailoring, kitchen etc.), but they are not obliged. 
 
The prison started a secondary education project in 1995, giving the inmates a 
chance to study in order to obtain a diploma in Hotel/Kitchen or Office/Administration. 
An external institute takes examinations in the prison every six months, according to 
a fixed curriculum of the Ministry of Education. The students have to fulfill three 
conditions: 3 years of detention ahead; Dutch-speaking; motivation to study. The 
project is divided into modules: 
 
Common subjects 
- mathematics 
- history 
- geography 
- Dutch 
- French 
- English 
 
Office/Administration Hotel/Kitchen 
- bookkeeping - office management  
- administration - kitchen technology 
- ICT - kitchen practice 
 
The classrooms are in the living quarters of the inmates, each the size of two cells. 
Every subject has a different teacher, who teaches 1 – 3 hours per week. Students 
get 2 – 6 hours lessons each week. They can get more practice on computers under 
guidance, to a maximum of 4 hours a week. 
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Supplement to national conditions – The Prison of Oudenaarde: 
 
 
 
Target group 

 
Most inmates, all male,  have no long school carreers nor any 
secondary school degrees. They are unskilled or semi-skilled. The 
average age is between 25 – 45 years. 
 

 
Intentions 

 
The education project in the prison of Oudenaarde, Belgium, started in 
1994 as a stimulus for the inmates to obtain a diploma, something 
which many did not have or had a chance to get. Many also had bad 
school experiences in the past. 
Over the years, more than 30 inmates succeeded in getting a diploma, 
nearly  1000 inmates obtained a certificate. 
Not only the possession or the pursuit of a diploma is important, also 
the success of obtaining a certificate, the participation in weekly group 
courses, and seizing a second opportunity to learn are of the utmost 
importance. 
 

 
Teaching 
methods 

 
The project is divided into 2 disciplines, hotel/kitchen and 
office/administration. Each dicipline is divided into 6 modules of 6 
months each. Students need at least 3 years to obtain a diploma. At the 
end of each module, the students take examinations at the Central 
Examination Commission, an external, official, educational institute. 
The subjects include mathematics, geography, history, languages, ICT, 
kitchen technology and practice, and classes are attended by groups of 
3 up to 10 students. The teachers use and vary between different 
teaching methods, such as lectures, demonstration, conversation, 
group work, and concentrate on reading, writing and speaking. 
 

 
Themes 

 
The teachers have to follow the curriculum which is imposed by the 
Central Examination Commission. 
 

 
Organizing 

 
For each lesson, the teachers choose a subject according to the 
curriculum and deduce some teaching objectives and key competences 
that they want the students to reach or strive for. 
They divide the lesson into phases, each phase divided into objectives, 
subject matter, teaching methods and teaching aids. 
 

 
Equipment 

 
Teaching materials are produced by each teacher for his or her subject. 
Teaching aids, such as classrooms, tables and chairs, blackboards, 
overhead projector, cd-player, tv and video are provided by the prison.  
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Demands for 
attendance 

 
The students are invited to take active part in the lessons. At the start of 
the project, they are asked to sign an agreement of engagement.  
 

 
Evaluation 

 
At the end of each module, the students take an examination of the 
subject that they followed. The teachers prepare and guide them.  
When a student passes an examination, he gets a certificate. After 
getting all the certificates needed, he obtains a diploma. 
The project coordinator guides the students through the education 
project. 
Every week the students get a chance to see the coordinator and ask 
all kinds of questions concerning their study. He evaluates their 
progress and/or problems with them. 
 

 
 

Norway 
 
The general information below on the Norwegian Prison Education, is gathered from 
“Nordic Prison Education” issued by Nordic Council of Ministers. 
 
Prisoners rights 
One important principle is that prisoners are to be ensured of all their rights as 
citizens according to the law. This applies, for instance, in relation to the health and 
social services sector, the employment services and the educational system, and 
makes access to work, education, recreational activities and physical education 
important elements in paving the way of life free from crime. 
 
Prison education is to be implemented in accordance with the guidelines applying to 
the educational system in society at large. Individuals on probation are to be 
encompassed in the regular educational system as far as possible, in accordance 
with the principle of normalisation, although with the necessary exceptions. 
 
Day release privileges make it possible for the Prison and Probation Service to give 
prisoners access to work, education, programmes, etc. outside the prison if there are 
no security considerations which speak against the use of privileges.  
 
Objective of prison education in Norway 
The objective of education in the Norwegian Prison system, as stated by Ministry of 
Education and Research, is to give comprehensive and upper secondary education 
to prisoners in Norwegian prisons. In addition, courses that do not result in formal 
competence should also be offered.  
 
Shorter courses are now being offered with greater variation. These include arts and 
crafts, practice, residential skills, painting, welding, music, computer studies etc. 
Courses in creative and practical subjects can be helpful in developing prisoner’s 
self-confidence and motivation, and providing them with a sense of meaning. 
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Organisation 
Prison education, except from prison education in Oslo municipality, is organised as 
follows: an upper secondary school takes the overall responsibility for the education 
offered in each prison, and the school operates as a branch of the main school, 
which also issues testimonials and certificates for the prison school students. The 
same administrative system applies to the teaching given in follow-up classes outside 
the prison. 
 
In 2003, there were prison schools in 34 of the 42 prisons in Norway. There were 
also ten follow-up classes for prisoners after release. The total prison capacity in 
these 34 prisons was 2357 places. There were 1611 prisoners serving sentences 
and 537 individuals in remand. There were 943 full-time school places: 780 in prison 
schools and 163 in follow-up classes.  
 
Furuskogen 
Furuskogen is one out of ten follow-up classes. The prison school is located outside 
the prison in a large villa in the centre of Steinkjer. The ground floor is furnished like a 
private home, first floor contains the teaching premises and the basement is used for 
arts and crafts courses as well as for hobby activities. 
The daily life is influenced by the every day life activities such as preparing meals, 
organizing meetings with support groups and public agencies, preparing outdoor 
activities and art projects. These activities are very helpful as to developing social 
skills as well as self-confidence.  
 
Furuskogen offers comprehensive courses, secondary level courses and assist 
students in their self-studies. The school has at any given time space for 6-8 
students, making the total number enrolled 25-30 students per year. The students 
are inmates in Verdal Prison, people released on probation, school drop-outs etc. 
 
The main objective for the students is to get a kick-off and encouragement for further 
education or job-seeking. 
 
Furuskogen has three fixed employees – two teachers and one social pedagogical 
therapist. The ideology is to focus on the students and to meet and to receive them 
with respect and make them responsible for their own life. We believe that the human 
being is unique and has the ability to change behaviour and rectify their way of living. 
 
 

Estonia 
 
Department of Prisons is the administrative management unit of the prison system 
which main task is the work arrangement, development and supervision of prisons. 
The department is managed by the deputy secretary general on prisons’ of the 
Ministry of Justice and it is divided in three divisions: punishment implementation, 
social welfare and legal and development division. In addition, the staff of the 
department also includes adviser-head chaplain, secretary and assistant to the 
deputy secretary general. 
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Punishment implementation division 
The competence of the punishment implementation division is: 
• supervisory and guarding activities; 
• prevention, discovery and combat of crimes being committed in prisons, pre-trial 
investigation of those crimes and surveillance activities; 
• registration and statistical data of convicted and pre-trial prisoners; 
• record of prisoners; 
• allocation of convicted and pre-trial prisoners; 
• activities of prisons’ armed unit; 
• security and other safety systems, weapons, ammunition and special equipment of 
the Ministry of Justice and institutions in the area of government of the Ministry of 
Justice. 
 
The objective of the imprisonment, according to the Imprisonment Act, is to guide the 
prisoner to law-abiding life and protect the legal order. In other words, imprisonment 
must help the prisoner to cope in the society after release and thus reduce crime. For 
the prisoner to be able to cope in the society after release he or she will be provided 
with the possibility to communicate with the world outside the prison, acquire general 
and vocational education, work and receive assistance from social worker. The 
protection of the legal order will be guaranteed by supervision exercised over 
prisoners.  
The transfer from soviet time colonies to cell-type prisons has been started with the 
aim to enable re-socialisation. With the same prospective in mind also the principle of 
regional prisons is being introduced – the prisoner will serve the sentence as close 
as possible to his or her place of residence in order to preserve the positive social 
connections and communication with the family during the time of imprisonment.  
The first landmark on this road is the cell-type prison in Tartu which was opened in 
November 2002 and which service area is South-Estonia.  
By the year of 2007 construction of a similar Viru Prison will be completed in Jõhvi. 
 
Implementation of Punishment 
Imprisonment is divided into three phases: reception, basic and release phase. The 
objective of the reception phase is to help the prisoner to be integrated into the life in 
prison and to prepare the re-socialisation programme. The actions proposed in the 
treatment plan will be implemented in the basic phase. The task of the release phase 
is to prepare the prisoner for life after release from prison. 
 
Arrival to prison 
As a rule, the prisoner will start the serving of the sentence in a closed prison from 
which it is possible to be transferred to an open prison. The prisoner will be placed in 
the reception department of a prison and a personal file will be opened with the 
documents concerning the basis of the imprisonment, measures for identification, 
individual sentence plan and other documents. No later than a day after the 
prisoner’s arrival, the prisoner will meet the director of the prison or an authorised 
person who will provide basic information about the prisoner’s rights and obligations. 
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Preparing of individual sentence plan 
The objective of the sentence plan is to plan the work conducted with every prisoner 
individually: the possibilities to decrease his or her risk for recidivism will be identified 
(need to provide education, ability to work, working skills etc.) and the time schedule 
for the implementation of these measures will be determined. The individual 
sentence plan will be compiled by the prison psychologist, social worker, organiser of 
educational activities, person responsible for the arrangement of employment, doctor 
and some head of department. The sentence plan will be reviewed, as a rule, once a 
year (in case of young prisoners in every six months) and if necessary, amendments 
will be introduced. On the basis of the individual sentence plan it is possible to decide 
into which prison or department of a prison the prisoner will be placed. The reception 
phase ends when the sentence plan has been approved. 
 
Basic phase 
The objective of the basic phase or prison’s everyday life is the implementation of the 
prisoner’s individual sentence plan. Prisoner’s communication with the outside world 
has an important role – shortterm and long-term visits, correspondence by letter, 
phone calls, but also short-term outings – it all helps to avoid the breaking of the 
connections with the society. The director of a prison may grant a shortterm outing up 
to 21 days a year, if it is in compliance with the aims of the imprisonment. The most 
important question of the basic phase and at the same time also the crucial point of 
implementing the re-socialisation measures is the prisoner’s engagement in 
activities. With this goal in mind, the prisoner will be provided with the possibility to 
study and work. 
 
Placement into an open prison 
The prisoner may be transferred from a closed prison to an open prison on the basis 
of the application from the director of the prison and the decision of Deputy Secretary 
General on prisons’ of the Ministry of Justice. The prisoners placed to an open prison 
are those who have committed lighter offences and the prisoners in whose case the 
serving of the sentence in a closed prison is not expedient, who have demonstrated 
their reliability and law-abiding behaviour in a closed prison and in whose case there 
is enough basis to presume that they would not commit new offences. 
 
Release phase 
In order for the prisoner to adjust as smoothly as possible with the society, several 
preparations are made before the release. The most common are providing of social 
assistance and the replacement of a prisoner into an open prison. The social worker 
helps the prisoner to establish contacts with family and social welfare services. In 
general, all the work conducted with the prisoner during imprisonment must be the 
preparation for the release. At release the prisoner will receive the release support 
which has been deducted from the work remuneration of the prisoner. 
 
Guiding prisoners to law-abiding behaviour 
The aim of the penal reform is to develop a flexible and individualised punishment 
system where in the centre of attention of imprisonment are the reasons for criminal 
behaviour in each individual case; to guide the prisoner to law-abiding behaviour and 
to preserve and increase his or her ability to cope by improving corresponding skills 
and knowledge. The re-socialisation of the prisoner takes mainly place through  
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providing him or her with the possibility to work and study, trough social work, 
psychological counselling, religious activities and medical assistance. 
 
Education 
In 2003 the reform was continued, in the course of which soviet time closed special 
schools in prisons will be terminated. By the beginning of the school-year in 2005 the 
arrangement of education in prisons have been taken over by general education 
schools and vocational education centres.  
The aim of providing education is to prepare the prisoner for release by supporting 
the comprehensive development of personality and increasing the ability to cope. 
The provision of education in prison is arranged by the Ministry of Education and 
Research. There is a possibility to obtain basic and upper secondary education as 
well as vocational education in prison in Estonian and in Russian. Most common 
areas of vocational training are metal- and woodworks, construction and sewing.  
Prisoners may also apply for a permit to study outside the prison. With the aim to 
integrate non-Estonians to the Estonian society, prisons organise courses of official 
language and citizenship studies. The study work is supported by the prison’s library.  
There is a social pedagogue in the juvenile prison, who counsels and supports the 
juvenile in the studies. With the aim to improve the cooperation between the prison 
and the school as well as counsel the prisoners in the education related questions, a 
position of education organiser has been created in prisons. Hobby education and 
cultural and sporting events in prisons are arranged by free-time counsellors. 
 
Employment 
According the Imprisonment Act, all convicted prisoners under the age of 64, who do 
not study and do not have any medical contra indications, are obliged to work. 
Working prisoners are divided in two: prisoners engaged in the maintenance work of 
prison – support staff, cleaners, kitchen helpers etc. – and prisoners engaged in 
production. In 2001 a state company PLC Estonian Prison Industries (AS Eesti 
Vanglatööstus) was established in order to increase the employment of prisoners, 
competitiveness of the production and to decrease the expenses of prisons. 
Company organises prisoners’ engagement in production works in Tartu, Ämari and 
Harku prison, arranges the work of the laundry. 
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Information about Tartu Prison 
The Tartu Prison is located on an area the size of 93 763 m2 on an Emajõgi flood 
plain. The general area of the prison is 23 000 m2, which accommodates the 
administrative building, the reception rooms, the recreation and sports rooms, the 
study classes, the production grounds for metal, wood and textile work, rooms for 
religious practices and auxiliary rooms.   

The prison detains adult male detainees and adult female and juvenile custodials.  

There are 479 chambers and one chamber is ca 10 m2. The number of detained 
persons is 925 (as of 01.01.2005), incl. 550 detainees and 375 custodials. There are 
361 job positions in the Tartu Prison with 269 positions belonging to prison officials.  

Security is provided by 200 video cameras, assault emergency systems for the staff 
protection and special surveillance systems to protect the prison's almost a kilometer-
long outer border.   

Close to 100 detainees receive education from the Tartu Adult Gymnasium and the 
Tartu Vocational Education Center.   

The Tartu Prison provides work for ca. 80 detainees at economic jobs, constant work 
outside the prison is provided by companies to ca. 20 detainees. 
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Lithuania 

 
 
General  information about the educational possibilities in prisons in Lithuania 
 
There are 12.000 inmates in Lithuania - and as the Department of Justice announces 
1100 inmates are studing in educational institutions. And all this is done due to the 
Lithuanian law. 
 
Prisoners rights 
All inmates in Lithuania have rights to receive education. If an inmate wants to get an 
education he/she reffers to the authorities with the request and the authority has to 
give the possibility to study. The inmates can study at shool according to different 
teaching programmes (primary, main, secondary and higher educational 
programmes) and improve their knowledge in different subjects(languages, computer 
study, mathematics, economics and others). 
 
Target group      
The age of the participants are from 18 to 50 years.  
Many of the inmates have not got secondary (12 class) and even main (10 class) 
education. 
 
Intentions 
Most of the inmates have had a very bad experience of school attendance while 
being free and now when their freedom is limited the experience of attendance is 
much better. Some of the inmates realize the necessity of the education only when 
they have served their sentence and they want to continue the studies that are not 
finished or to get some new knowledge. 
Another important thing is that taking part in a group gives them the feeling of being a 
part of the society and that might help them in the process of socialization. 
 
Teaching methods 
Teachers can use different methods but the most suitable is a group work (the group 
of 3-6 students) or individual work. All the work is based on the state curriculum and 
the needs of the students. 
Best practice is “Learning by doing”. 
Very important thing while working with prisoner students is periodical change of 
work forms, e.g. changes between reading, listening, writing, speaking. This is 
necessary because they often have difficulties to concentrate on one task for a long 
time. 
 
Themes 
The topics are based on the state curriculum and the students’ wishes - and the 
result of the study is the examination or some useful knowledge and experience that 
can be used in future after serving the sentence. 
 
Organizing 
We use to pay more attention to the topics which are dealt with the possibility of 
getting a job and being a real member of the society. 
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Equipment 
The teaching material is usually produced to the particular group or student. 
Sometimes teachers use specific books. Computers are becoming popular in the 
teaching process but the use is limited. 
 
Demands for attendance 
The inmates have to take an active part in the lessons. 
Also they have to prepare some material for the lesson at their prison cell. 
 
Evaluation 
The final evaluation of the studies is the examination that gives the opportunity to 
obtain the secondary education.  
Some students who are interested only in the improvement of their knowledge can be 
tested by smaller tests prepared by teachers. 
 
The possibility of the teaching process at Lukishkiu prison  
Lukishkiu prison is a closed prison with a high security regime. There are about 1000 
prisoners in it. 2006/2007 school year begin 180 inmates. The age of the participants 
is from 18 to 50 years (incl. 12 girls). 5 inmates (all life sentenced) study according to 
the programme of the Vilnius Pedagogical University programme. The inmates have 
possibility to study only in their cells because they are not allowed to leave them. 
Teachers have to visit the students at the cells and work individually. They prepare 
all the material, give it to the student, explain the task, give the time to fulfill it and in a 
suggested time come and check the fulfillment or give a consultation if the student 
has any problem. Inmates have the possibility to visit the computer class and some 
of them have computers in cells so they are able to use them in the educational 
process.  
 
The possibility of the teaching process at Vilnius-1 and Vilnius–2 correctional 
houses 
Another model of educational institution is in correctional houses. We have about 800 
inmates in Vilnius-1 and about 100 inmates in Vilnius-2 correctional houses. About 
100 inmates in Vilnius-1 and 20 inmates in Vilnius-2 corectional houses begin the 
new school year. In these institutions the teaching process is organized in class 
rooms. There is a computer class in both houses. The inmates come and have 
lessons according to the time-table. All the educational process is organized by the 
Vilnius Youth and Adult Educational Centre for Secondary Education 
(http://www.vjskblc.vilnius.lm.lt ). The Centre is financed by the Ministry of Education. 
The Centre has very close relations with the Department of Social Rehabilitation in 
Prisons and Correctional Houses. 
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Module 1 

 
 

Kitchen Lesson 1 
Kitchen Lesson 2 
Kitchen Lesson 3 

(Belgium) 
 
 

Test and evaluation 
(Denmark) 
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KITCHEN LESSON 1 
 
 
Teacher:  Nelly Deneef  
Date:  12 July 2005  
Pupils present:  3 
 
 
Subject: Breading 
 Oil sauce  
 Biscuit 
 
 
Extract Curriculum: 
Cold first courses 
 Hors-d'oeuvre varies 
 Shellfish 
Desserts 
 Biscuits 
 
 
Key competences: 
 Avoid conflicts 
 Self-confidence 
 Black-white thinking 
 Open mindedness 
 Communication 
 Honesty 
 Self-reflection 
 Responsability 
 Dialogue 
 
 
Teaching objectives:  
The students can 
 Make a gribiche sauce 
 Enumerate all ingredients 
 Name and explain the 3 different kinds of breading 
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Course of lesson in phases: 
 
 
Phase 1: preparation 
Objectives Subject matter Teaching methods Teaching aids 
Open mind 
Dialogue 
 

Fried mussels with gribiche sauce 
Different ways of breading 
Chutney of homegrown fruits with ganda 
 ham and tiger prawn fritters 
Biscuit roll with strawberries and cream 
 

Conversation on the basis of some questions: Do you 
know what frying is?  
What is the difference between fruiting and breading? 
(Looking at the menu)  
What is the subject of this lesson?  
What is gribiche sauce derived from?  
Who had biscuit roll with strawberries?  
What is the difference between a self-made and an 
industrial biscuit roll? 

Recipes 
Photos 
 

 
 
Phase 2: theory 
Objectives Subject matter Teaching methods Teaching aids 
Dialogue Analyse recipes 

Design a plan 
Get to know ingredients 
Recognize ingredients 
Explain technical terms 

Conversation: 
The students and teacher gather round the table and 
 look at the recipes 
The lesson is built up around questions and answers,  
 making the students active and busy 
The students contribute to the lesson by questions and 
 answars 
Garnishing a dish, using plates 

- Products 
- Kitchen 
 materials 

 



 

- 27 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
Phase 3: practical 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Responsability 
Avoid conflicts 

Different ways of cutting up 
Make, follow and adjust a plan 
Oil sauces and derivates 
Ways of breading 
Making a biscuit 
Cutting up fruit 
Garnishing a dish according to the rules 

The students carry out their tasks 
Meanwhile, the teacher asks questions in order to 
 find out if they understand the theory 
The teacher demonstrates some techniques of 
 cutting up and underlines that it is not easy and 
 takes some practise 
The teacher asks the students to repeat the plan 
 orally; making a plan is a very important way to 
 success 
The students are encouraged to be creative in 
 garnishing the dishes 

Products 
Recipes 
Plan on 
 blackboard 

 
 
Phase 4: evaluation 
Objectives Subject matter Teaching methods Teaching aids 
Respect 
Communication 
Open minded- 
 ness 
Honesty 
Avoid conflicts 
Dialogue 

To lay the table properly 
Learn to taste the flavouring and sea- 
 soning 
 

The table is laid  
The students and teacher taste the courses  
The students learn how to taste 
The students give their opinions on seasonings and 
 combination of products 
They learn to listen to and respect each others views 
The teacher asks about other ways of presentation 
The students give their views on garnishing the 
 plates  
They learn how to deal with criticism and to express 
 their opinions in a positive way 
 

Tablecloth 
Napkins 
Different plates 
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EVALUATION KITCHEN LESSON - 12th July 05 
 
 
The lesson went smoothly, in spite of the difficult recipes. These recipes increase 
the challenge for the students, they have to prove themselves. 
 
In the initial phase the students are stimulated by questions, they get the hang of the 
subject and give immediate feedback. 
 
Making a plan is an important phase, sharing out the tasks with every student. It is 
important to spend enough time on this. 
Sharing the evaluation of the lesson is the last and most important phase, giving the 
students good feeling at the end of the lesson, giving them a stimulant to look forward 
to the next lesson. 
 
While tasting their own makings, there's much interaction between the teacher and 
the students. It gives them an opportunity to say what tastes good and what tastes less 
good.  
Experiencing succes is very important for the self-confidence of the students. 
 
The teacher must look to it that criticism is expressed in a positive way. 
 
Dine, taste and converse together is a nice way to end the lesson. 
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Enclosure – Module 1, Lesson 1 
 
 
Bearnaisesaus:  
 
 
Ingredienten (5 pers.) 
  
Boter 500 g 
Eidooier 4 st 
Witte wijn 0,50 l 
Azijn 0,50 l 
Water 0,50 l 
Dragonstengel 50 g 
Dragon 15 g 
Sjalot 50 g 
Bg  
Pezo 
 
 
Bereiding gastrique 
 

• Sjalot snipperen 
• Witte wijn, azijn, water, dragonstengels, bg en geplette peperkorrels 
• mignonette samenvoegen  
• Aan de kook brengen bouillir en tot 1/3 laten inkoken reduire  
• Passer au chinois à sauce 

 
 
Bereiding bearnaise 
 

• Boter laten smelten beurre fondu 
• Clarifier 
• In een steelpan sauteuse de eidooiers samen met de gastrique loskloppen 
• fouetter  
• Op een zacht vuurtje tot een vast schuim kloppen, mag niet warmer dan 
• 70°C worden  
• Van het vuur nemen en geleidelijk de beurre clarifie onderroeren  
• Assaisonner, eventueel nog gastrique toevoegen  
• Dragon, kervel toevoegen 
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Geroosterde entrecote met beamaisesaus en 
aardappelkroketten 
 
 
Ingredienten (5 pers.) 
 
Entrecote 1 kg 
Arachideolie 0,025 l 
Boter 500 g 
Eidooier 4 st 
Wittewijn 0,50 l 
Azijn 0,50 l 
Water 0,50 l 
Dragonstengel 50 g 
Dragon 15 g 
Sjalot 50 g 
Bg  
Pezo  
 
 
Bereiding 
 

• Aardappelkroketten voorbereiden 
• Gastrique bereiden 
• Bearnaise bereiden 
• Entrecote roosteren 

 
 

Dresseren 
 

• Op een voorverwarmd bord de entrecote schikken 
• Kroketten bijleggen 
• Eventueel koud garnituur 
• Saus apart serveren geroosterde gerechten worden niet met saus overgoten 
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Pommes Duchesse 
 
 
Ingredienten (5 pers.) 
 
Aardappel  750 g 
Boter 25g 
Eidooier 2 st 
Pezo  
Muskaatnoot  
 
 
Bereiding 
 

• Pommes nature 
• Passer au passe vite 
• Beurre fondue 
• Assaisonner 
• Met behulp van een spatule, een poche met getande douille vullen met de 

massa 
• In torentjes croquignoles of als rand bordure spuiten 
• Dorer 
• Glacer 
 
 

Afleidingen: 
 

• aardappelkroketten pommes croquettes 
• aardappelkroketjes pommes cabaret 
• amandelkroketten pommes amandines 
• aardappelsoesjes pommes dauphine 
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KITCHEN LESSON 2 
 
 
Teacher:  Nelly Deneef  
Date:  Tuesday 9 August 2005  
Pupils present:  3 
 
 
Subject: Broth (soup) 
 Sauce bearnaise  
 Potato croquettes 
 
 
Extract Curriculum: 
 Bottoms 
 Clear soups 
 Basic sauces 
 Roast 
 
 
Key competences: 
 Avoid conflicts 
 Self-confidence 
 Black-white thinking 
 Open mindedness 
 Communication 
 Honesty 
 Self-reflection 
 Responsibility 
 Dialogue 
 
 
Teaching objectives:  
The students can 
 Peel onions 
 Prepare a bottom for poultry 
 Make 'diablotins' 
 Roast on the spot 
 Make unstable sauces 
 Revise 'pommes duchesse' and derivates 
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Course of lesson in phases: 
 
 
Phase 1: introduction 
Objectives Subject matter Teaching methods Teaching aids 
Open mindedness 
Dialogue 

Onion soup with 'diablotins' 
White bottoms (revision) 
Roasting on the spot 
Unstable oil sauce 
'Pommes duchesse' 
Potato croquettes 

Conversation: 
What is a 'diablotin' ? 
Can you name the ingredients of a white bottom? (We 
 learnt this previously) 
How do you make a white bottom? (different steps) 
The teacher uses the correct French terms and asks the 
 students to repeat them 
What are oil sauces, what makes them unstable? 
What is the difference between frying and roasting? 
What do we need for roasting? What is another name 
 for roasting? 
What is 'pommes duchesse'? 
How do you prepare them? What are the derivates? 

Recipes 
Photos 

 
 
Phase 2: theory 
Objectives Subject matter Teaching methods Teaching aids 
Dialogue 
Respect 

Analyse recipes 
Design a plan and distribution of work 
Get to know ingredients 
Recognize ingredients 
Explain technical terms 

Conversation: 
The students and teacher gather round the table, look 
 at the recipes and repeat what they have learned 
 before 
The lesson is built up around questions and answers 
The students contribute to the lesson 
The students design a plan and distribute the work 
 among the themselves 
Garnishing dishes, using plates 

Products 
Kitchen 
 materials 
Example of a 
 plan 
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Phase 3: practical 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Responsability 
Avoid conflicts 

Different ways of cutting up the  
 ingredients 
Making a bottom 
Making 'diablotins' 
Roasting beef 
Preparing sauce “béarnaise” 
Making potato croquesttes 
Deep-fry 
Follow up and adjust plan 
Garnishing a dish according to the rules 

The students carry out their tasks 
The teacher demonstrates some techniques of cutting 
 up, repeats former techniques 
The teacher finds out if the students understand the 
 theory 
The teacher demonstrates how to make a sauce 
 béarnaise  
The teacher asks the students to repat the plan orally 
The students are encouraged tob e creative in 
 garnishing the dishes 

Products  
Recipes 
Plan on 
 blackboard 

 
 
Phase 4: evaluation 
 
Objectives Subject matter Teaching methods Teaching aids 
Respect 
Communication 
Open 
 mindedness 
Honesty 
Avoid conflicts 
Dialogue 

To lay a table properly 
Learn to taste the flavouring and seasoning 
 

The table is laid 
The students and teacher taste the courses 
The students learn how to taste 
The students give their opinions on seasonings and 
 combination of products 
They learn to listen to and respect each others views 
The teacher asks about other ways of presentation 
The students give their views on garnishing the plates 
They learn how to deal with criticism and to express 
 their opinions in a positive way 

Table cloth  
Napkins 
Different plates 
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EVALUATION KITCHEN LESSON - 13th August 05 

Designing their own plan and distributing the work was a challenge for the students. 
We evaluated the different plans and concluded that it is not easy and can cause 
resentment in a kitchen staff. This was a good exercise in self-knowledge and 
objectivity. 

We found out that some kind of participation improves the efficiency of the students' 
work. Still, it should be noticed that there's always somebody responsible and 
therefore has a leading role in the structure of a kitchen staff. 

The evaluation of the lesson works better and better as the course moves forward and 
as the students become more self-confident. It is important to turn their negative 
experiences into a positive evaluation. E.g. when a sauce is curdled, we analyse why 
that happened and turn it into how we can avoid this next time. Conclusion: the 
student made a mistake, but it hasn't to do with him, everybody could have made the 
same mistake. 

The students also become skilful in respectfully expressing their views towards each 
other and the teacher. They appreciate very much dining together. In the beginning I 
had to encourage them to lay the table properly; now they ask me how to fold a napkin 
fan-wise. The students experience that dining is not only eating, but also a social 
event. 

Sharing the evaluation of the lesson is the last and most important phase, giving the 
students a good feeling at the end of the lesson, giving them a stimulant to look 
forward to the next lesson. 
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Enclosure – Module 1, Lesson 2 
 
Biscuitrol met aardbeien en slagroom 
 
 
Ingredienten (1 kg) 
 
Ei 10 st 
Griessuiker 300 g 
Bloem 300 g 
Aardbeienconfituur  
Room  
Aardbeien 
 
 
Bereiding 
 

• Eieren met griessuiker op een heel zacht vuur of au bain marie met behulp van 
een klopper fouet schuimig kloppen ( 32°) en ruban 

• Van het vuur nemen en tot een stevige schuimige massa koud kloppen foutter 
• Gezeefde bloem voorzichtig onderspatelen 
• Een bakplaat met bakpapier beleggen of een aangepaste vorm inboteren 

beurrer en met gezeefde bloem bestrooien fariner 
• De vorm met het genoisebeslag bestrijken en gaarbakken: 

 
 -  Dunne plakken in een warme oven bij 220°C gedurende 

ongeveer 6 minuten gaarbakken 
 -  Hoge vormen in een zachte oven bij 180°C gaarbakken. De 

baktijd hangt af van de dikte en grootte van de vorm. Met een 
brideernaald zijn wanneer deze gaar is. Het beslag mag niet 
meer aan de naald blijven plakken 

 
 

• Op een rooster uitstorten en laten afkoelen 
• Verder verwerken volgens toepassing 

 
 
Nuttige informatie 
 

• Men moet er op letten dat het genoisebeslag nog warm verwerkt wordt en 
• bij voorkeur op een vochtige handdoek voor het soepel blijven van het 
• deeg 
• Om biscuit langer vers te houden kan men de eieren scheiden en het 
• afeonderlijk opgeklopte eiwit nadien onder de schuimige massa en ruban 
• spatelen 
• De biscuit kan dienst doen voor talloze nagerechten. Het kan eenvoudig 
• met marmelade, stijfgeklopte, gesuikerde room creme Chantilly of met 
• chocolade worden gevuld. 
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Dresseren 
 
 Op bord een roosje schikken van de ham 
 Een lepel chutney naast Ieggen 
 Drie scampi opleggen 
 Afwerken met balsamicosaus 
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PANEREN 
 
 
Paner a 1'anglaise 
 

• Gekruide bloem 
• Anglaise (losgeklopt eiwit + scheutje olie + pezo + scheutje water) 
• Paneermeel 
 
 

Paner a la franchise 
 

• Bloem 
• Gekruide melk 
• Bloem 
 
 

Paner a l'italienne 
 

• Frituurbeslag 
 300 g bloem 
 pezo 
 ½ l bier of melk 
 scheutje olie 
 2 eiwitten opkloppen tot sneeuw 
 1 eidooier voor de kleur 
 
 

Met bloem 
 

• In gekruide bloem gewenteld, het teveel aan bloem lichtjes afkloppen 
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KITCHEN LESSON 3 
 
 
Teacher's name:  Nelly Deneef  
Date:  27th September 2005  
Pupils present:  3 
 
 
Subject:     Talk about examination programme  
 Preparing aperitif and refreshments 
 
 
Extract Curriculum: 
 Cut up 
 Cocktails 
 Basic sauces 
 
 
Key competences: 
 Avoid conflicts 
 Self-reflection 
 Self-confidence 
 Black-white thinking 
 Responsibility 
 Open mindedness 
 Communication 
 Dialogue 
 Honesty 
 
 
Teaching objectives:  
The pupils can 
 Evaluate objectively and in consultation 
 Make aperitif refreshments: choose on basis of price and time 

needed 
 Design a plan and elaborate schemes 
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Course of lesson in phases: 
 
 
Phase 1: introduction 
 
Objectives Subject matter Teaching methods Teaching aids 
Open 
mindedness 
Dialogue 
Self-reflection 

Evaluation of previous examination, in which 
 2 candidates failed 
New plan of previous examination 

Conversation: 
The teacher and students gather round the table and 
 discuss the previous examination 
We discuss course by course 
The students write down the bottlenecks 
Together, we try to find solutions for the problems, 
 which are mostly practical 
The students design a plan, as if they would have to do 
 the same examination again 
The plans are compared and the correct plan is deduced 

Menu, 
previous 
 examination 
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Phase 2: theory 
Objectives Subject matter Teaching methods Teaching aids 
Dialogue 
Respect 

Analyse recipes 
Design a plan and distribution of work 
Make a choice on the basis of price and 
time 
Refreshments 

Conversation: 
The teacher asks the students to make an individual 
choice of recipes, based on time and price of ingre- 
dients, with the help of their course 
Each student chooses a warm and a cold refreshment 
Then the students account for their choices 
The choices are discussed by the group 
The teacher also asks the students about the way of 
serving the refreshments, the possibilities, the available 
kitchen materials 
The students make their own plans and lists of ingre- 
dients (this lesson is in preparation for the examination, 
so they must be able to do this independently) 
The teacher checks the plans with each student 

Course 
Kitchen 
materials 
Plates, cups, 
glasses 
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Phase 3: practical 

Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Responsability 
Avoid conflicts 

Different ways of cutting op the ingredients 
Brunoise 
Julienne 
Cisele" of green vegetables 
Preparing mayonnaise and derivates 
French cuisine expressions 
Design and follow up plan 
Decorate plates according to certain rules 
Ways of serving 

The students carry out their tasks 
A deadline is agreed upon: the students should prepare 
 their dish within this deadline, with respect for hygenic 
 regulations 
The teacher refrains from action as much as possible 
 during the preparation 
At this stage, the students should be able to work 
 independently 
The teacher writes down possible problems 
The teacher encourages the students to be creative in 
 decorating the plates 
The teacher also pays attention to the correct way of 
 serving the customer and announcing the dish, by 
 playing the waiter. Then the students serve each other. 

Products 
Recipes  
Plan 

 
 
Phase 4: evaluation 
Objectives Subject matter Teaching methods Teaching aids 
Respect 
Communication 
Open 
mindedness 
Honesty 
Avoid conflicts 
Dialogue 

To lay a table properly 
Treating customers 

The students lay the table 
The students and teacher taste the courses 
We discuss the use of an oral announcement of the 
 dishes 
Various subjects are discussed: How do we treat  
 customers? The rules of courtesy. Attitude of the 
 students towards the customer (examiners) 

Table cloth 
Napkins 
Different plates 
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EVALUATION KITCHEN LESSON 3 - 27th Sept 2005 
 
The reason for this lesson was an unsuccessful previous examination. We have made 
an analysis of the examination, with only the students' remarks as I did not attend the 
examination. 
 
These are the bottlenecks that we found: 
 
Aperitif refreshments 

• The students were ignorant of the correct way of serving 
• They had spent too little attention to the choice of the refreshments (e.g. one 

student had served a plate of onion marmalade, not knowing that it is a garnish 
to pate) 

• Another student had served 6 prawns on a giant plate without cutlery, while 
refreshments are served in individual portions 

 
Main dish 

• No plan was made, and that caused chaos 
• The students were supposed to prepare things individually, but they did bottom 

and dessert together 
• Cutting ups were insufficiently known not, e.g. pommes chateau 
• The students did not do a second serving at the table 
• They did not clean the table afterwards 
• There was no structure, which created chaos in the kitchen 

 
It is not easy to discuss the student's failures. The teacher should see to it that it is a 
positive discussion and no giving or getting the blame. They can learn a lot from this 
exercise, on the condition that they see why what went wrong, and that they receive 
positive advise from the teacher. 
 
We have discussed all the bottlenecks, the whys and wherefores, and how to deal 
with them. I saw to it that the students tried to solve their own problems, so that they 
don't lose their self-confidence. Most problems were practical. But they did not 
mention problems in accordance with their attitude. 
 
The evaluation showed that they lacked respect towards the examiners. By means 
of a role play, I showed what happens when a customer is treated without respect. 
The student plays the customer, I play the cook. 
 
E.g. the customer is waiting, the cook comes in, dumps a plate on the table and 
disappears again. The customer is left guessing what is on his plate, and did not 
even receive a fork to eat it with. 
 
After ten minutes the cook comes back. He doesn't even ask how the food was. He 
doesn't clean the table and just puts another dish. He disappears again without 
announcing the dish. This continues until the customer struggled all the dishes down 
his throat. 
 
After the meal, the cook leaves the dirty plates on the table and continues his 
work in the kitchen. 
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We discussed this situation. The students gamed an insight into the negativity 
of this behaviour. Immediately afterwards, we play the same situation in a 
role play. 
 
The customer is waiting, the cook comes in and says "Good afternoon, sir, my name 
is Peter and I have made you a shrimp cocktail. He serves the dish before the 
customer and says "Good appetite". 
The customer can taste his cold refreshment, knowing what it is. The cook adds the 
correct cutlery so that the customer can eat it with pleasure. 
 
The cook cleans the table and asks: "Did you enjoy it?" He doesn't start a discussion if 
the client didn't like something. The cook announces every new dish and cleans away 
all dirty plates before bringing a new dish. 
 
The students experience that treating a customer with respect is not a question of 
being submissive but of being polite and making the customer feel good. 
 
The next phase of the lesson is practical, and forms a new challenge. One student 
found it ridiculous to cut up ingredients in a certain way, a brunoise of half a centi-
metre. I try to explain that cutting up in a certain way has a reason. A refreshment is a 
small portion, so you have to adapt the cutting to the size of the portion. Still, the 
student is obstinate: "Too much work for such a small thing". And he adds: "I do as I 
please at the examination". 
 
At this point, I decide not to bring this situation to a head and have an endless 
discussion, so I agree on the examination topic, but ask him to do it my way now. He 
carries out his task as I had asked, but reluctantly. I let him have his way and ignore 
his moaning and groaning. 
 
After cutting up and preparing, the student calms down and decorates his plate. I 
show him how to get the best result. 
 
When his refreshments are ready and served properly on a salver with laced paper 
and cutlery to match, I see that his face is clearing up and that he is actually proud of 
what he's done. I tell him that I like it a lot, and he admits that doing it my way was 
worth the trouble. I ask him to project himself in the examiner's shoes. "If you were 
an examiner and were served this dish with the words Enjoy your meal sir, what 
would you think?" He answers: "Well, they know how it goes, this looks really nice." 
 
This was the first time a student spoke to me with aggression in his voice. This is 
probably due to the examinations coming up next month. I didn't choose to let him 
have his way (the easiest way) but I didn't discuss either because this could have 
resulted in a situation making me use my power, something I'd rather avoid. 
 
While cleaning the table, we had a good conversation about the examination. The 
student admitted that he had problems with the examiners. "They think they know 
what other people think about them." 
 
I tried to show the students that you can gain respect by your own effort and abilities. 
Leaving the classroom, the one student shaked my hand and thanked me and said 
that he had learned a lot today. 
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TEST – Module 1 
 
 
Target groups 
 
Two different groups of “negative strong prisoners” living separated from all other 
inmates, prisoners who live in special wards without any contact to the other sections 
of the prison. Two groups totally isolated from each other, too. 
 
 
Discription of the two groups 
 
Group 1: 
7 Bandidos bikers from 20 to 37 years old, all Danes. 
Some educated as craftsmen, some without any kind of education probably owing to 
their young age. 
 
Group 2: 
5 persons from Black Cobra, a group of criminals, mostly with other ethnic 
background than Danish. (Danish, Turkish, Somalian, Palestinian and Chechen 
persons). 
Age 20 to 30 years old, without any kind of education. 
 
 
Aims for the students 
 
In Nyborg State Prison the prisoners have to prepare their own food. They get a 
certain amount of money each week for food, and then it is up to the inmates 
themselves to buy the things needed for cooking at the grocer’s shop in prison. They 
have the possibility to shop twice a week.  
 
Normally the inmates can visit the grocer’s themselves. But  the groups mentioned 
are not allowed to do so, they have to make lists of the things they need, which will 
be given to the grocer by the prison-guards. 
An important thing to mention is that the grocer’s shop is very expensive, so they 
really have to consider which kind of things and how much they can afford to buy. 
Therefore it is of great importance for them to learn how to plan what they are going 
to eat during the week, so they can cook healthy and cheap at the same time.  
 
Some of the prisoners have made “eating groups” consisting of 2 to 5 persons, 
because it is cheaper to buy food when you are in a group. 
But there are a lot of inmates who is cooking for one person only, these persons 
cannot afford to eat more than one or two meals a day. 
Some of the inmates have also got another problem, they have never learnt cooking, 
so therefore they would like to be offered cooking-lessons. 
 
The aims for these lessons are to make them learn how to plan and prepare healthy 
and varied food in the cheapest way. 
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These prisoners are individualists, too, and it is often very difficult for them to work as 
a team. 
Therefore the cooking-lessons are planned so the inmates have to cooperate. 
 
 
Educational Methods 
 
During this project we were allowed to buy all things needed for cooking in our local 
supermarket downtown, which meant wider range of goods and much cheaper 
prices. 
 
It was suggested as part of the project, from some of the prisonguards, that I should 
be allowed to bring an inmate when I was going downtown shopping. We only 
succeeded doing this the first day of our project, then the prison inspection stopped 
it. Afterwords I had to do all shopping during the project alone. 
 
On the first day of the project I brought some brochures from the local supermarket 
with this weeks special offers, then it was the inmates who should plan and decide 
the menu of the week and make shopping lists for me. 
The next thing would then be to find the different recipes needed. 
And then we could go shopping.  
 
 
Aims for education 
 

• To plan and produce healthy meals / How to read and understand a recipe. 
 

• To learn how to cooperate successfully in teams 
 

• How to handle conflicts through dialogue and open-mindness 
 
 
Organisation/preparation 
 
The project was planned with 6 daily lessons from Monday – Thursday with each of 
the two groups. 
 
I have chosen 4 days with 6 lessons a day, because it takes time to prepare a daily 
meal which consists of several things and it also takes time to set the table. And you 
need time to enjoy the meal you have spent so much time on preparing. 
 
 
Materials 
 
Different kind of recipes 
Food brought in from the local supermarket 
Things for setting the table 
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Demands for the student 
 
Interests in cooking and open-mindness. 
 
 
Description 
 
The course with Bandidos took place Monday -Thursday (week 8 – 2006). 
 
The course with Black Cobra took place Monday –Thursday (week 9 – 2006). 
 
Common for both groups was that they had big interests in a cooking course, 
because they needed new inspiration concerning their eating patterns. Both groups 
told that they were eating some kind of chicken almost every day, so they were 
looking forward to start this course. 
 
This was the only thing the two different groups had in common when they started 
the course. 
 
 
Week 8 (Bandidos) 
 
Monday: 
I started the day bringing some brochures from the local supermarket which was 
meant to give some good ideas for cooking the next four days. 
 
We all sat down and studied the materials. The group spent some time studying the 
brochures which they thought very interesting and inspiring, because as they said, 
they were not used to these kind of materials during their stay in prison. 
They all agreed in making a plan for the menu the next four days. 
Then it would be easier to find the different recipes needed. They all eagerly took 
part in this process. 
After about one hour we had agreed about the menu, which they decided should be a 
healthy and low fat menu, because in this group they are very concerned about their 
looks and they are training very hard every day in their training-room. After this we 
made shopping lists concerning the ingredients we needed for cooking this week. 
 
Then one inmate and I had to go shopping, buying what we needed for Monday and 
Tuesday. 
 
As we had spend a lot of time planning this Monday, we decided that the menu this 
day should be some deer-steaks with mushroom-parsley sauce with green salad and 
homemade bread with yeast. 
The recipe could be taken from the brochure from the local supermarket. 
 
We discussed the recipes, and I pointed out how important it is always to study a 
recipe carefully before you start cooking. 
While I went shopping together with the inmate, the rest of the group should start 
making the bread. 
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When we returned from shopping they had already made the dough for the bread. 
 
Then they started preparing the menu of the day. 
Right from the start they were working in a team, without me as the teacher having to 
tell them who should do what. All the time they were in a very good mood. 
 
This day ended with a successful and very tasty menu.  
We enjoyed our food at a nicely set table. 
 
 
Tuesday: 
The menu this day was: 
Leg of lamb with homemade Tzatziki, root vegetables made in the oven. 
Homemade bread- foccacia 
Pear Tart with crème fraiche 
 
When I arrived in the morning the group had already prepared the dough for today’s 
bread. 
 
We started up discussing the recipes of the day. 
Especially preparing the flan case would be of great importance. Because all the 
ingredients must be cold when you start. 
 
As the day before the group started preparing the food all by themselves. During the 
preparations they asked me questions concerning the recipes. During the process 
they were laughing and joking and the day went smoothly and ended up with a 
delicious meal and a nice set table. 
 
 
Wednesday: 
The menu this day was: 
Peppers filled with spiced minced meat, rice and mixed salad and homemade french 
baguettes 
Dessert: Fromage frais souffle’ 
 
We discussed this day’s menu and went through all the recipes. 
 
Especially the preparations for the souffle’ were of great importance to discuss, 
because for this dessert we have to work with gelatine, which might cause problems. 
We should also prepare homemade ice-cream for the following day. 
 
This day also went smoothly, the students liked the increasing challenges of the 
recipes. 
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They worked together in a team, decided who should do what without any problems. 
They did the interesting work as well as the not-so-interesting without any 
discussions. 
 
The day ended up successfully. 
 
 
Thursday - Evaluation of the project: 
The menu of last day of our project: 
Filets in gorgoncola/mushroomsauce with baked potatoes and vegetables of the 
season.  
Homemade ice-cream. 
 
We didn’t have so much to prepare this last day of our project, because this day we 
would have to evaluate our project. 
So we sat down around the table with a cup of coffee and tried to make an evaluation 
of the project. 
 
The group started out telling, that these four days had passed very quickly. 
They told me they found it very interesting to prepare and taste food that they 
normally wouldn’t cook in prison. 
They found they had no difficulties in working together as one group, because it was 
not new to them.  
They felt they had learnt something during the project, which they could use in the 
future. 
Among other things, it was new to them planning a whole weeks food. They found it 
would be cheaper. They had also found out that planning a whole week’s menu, you 
don’t have so much waste of food. If you have something left from the day before, 
you might know to use it on the following day. 
They have also learned not to be afraid of trying new recipes, even the difficult ones. 
And they have also learned how to handle criticism in a positive way.  
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Week 9 (Black Cobra) 
 
 
Monday: 
When I arrived on Monday morning the inmates were not ready. They were still in 
their cells sleeping. 
I spoke to some of the prison-guards, who told me that they usually didn’t get up 
before 9 o’clock. 
The guards told them to get up and meet me in the living room at half past nine. 
 
When the group came there, they told me, that before they were ready to talk with 
me, they had to have their breakfast. 
 
After breakfast I showed them the brochures from the local supermarket, asked if 
they had some special wishes concerning food for the next four days. 
 
The group started telling me, that they didn’t eat any pork. I told them it would be no 
problem, it was up to themselves to settle the menu for the coming four days. 
Then one told me he didn’t eat mushrooms, onions and vegetables of any kind. 
Another told he didn’t eat any kind of beef or chicken. 
 
I told the group that I needed suggestions for the menu, then one said that he wanted 
to eat burgers. 
I refused this, telling him that this week they had the opportunity to cook something 
that they didn’t eat all the other days. 
Then he told that he didn’t want to participate,he wanted to make his own food. 
Some of the others then suggested that we should make Chili con Carne with rice. 
I told them, that they also had to decide what they were going to eat the next day, 
before I went shopping. 
After arguing for some time they decided to cook Thai-pot with fresh vegetables. 
For dessert they wanted to bake a cake. 
 
I had brought a recipe for bread, which they should start preparing while I went 
shopping. 
We discussed the recipe before I went. 
They also argued a lot about, who was going to make this bread. 
 
When I returned from shopping I could find only one person in the kitchen, the one 
who was preparing the bread. 
All the others were in their cells sleeping or so. 
The inmate who was making the bread, also had to cook the Chili con Carne, 
assisted by me as the teacher. 
When the meal was ready the others showed up to eat, and when they were told to 
set the table, they told me that they usually didn’t do this, because each had to serve 
himself. 
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Tuesday-Thursday: 
These days all ended up like Monday. 
They were not able of working together, they could not manage to read the recipe 
properly. 
It was not possible for them to work as a team. Each day it was the same two 
persons who was doing all the work. The rest were watching TV, playing or sleeping 
in their cells. 
They just came when the food was ready to eat. 
I tried very hard to make them all take part in cooking, without success. 
When we were sitting at the table eating, there was a lot of criticism, the cooks didn’t 
care because this was what they could expect, they said. 
 
 
Evaluation 
 
This group were not able of working together, and they had no intentions of doing so 
in the future. 
 
It was a group consisting of individualists. They were only interested in dining, they 
did not want to take part in the work, which they admitted openly. 
 
It might have something to do with their different backgrounds. 
 
Because, as some of them expressed, “outside the walls” they would not dream of 
doing things like cooking, baking etc. “it is women’s work, men have other things to 
do”.  
 
 
 
 
Susan Alsen 
Nyborg State Prison 
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ICT LESSON 1 
 
 
Teacher:  Greet Debersaques  
Date:  Wednesday 6th July 2005  
Pupils present:  3 
 
 
Subject:  Diagrams in Excel 
 
 
Extract Curriculum:  
Office / office administration and data management - Practice -Applied computer 
science - Excel - Chapter 7: diagrams 
 
 
Key competences: 
 Self confidence 
 Finding your way 
 Responsibility 
 Communication 
 Dialogue 
 Honesty 
 Perseverance 
 
 
Teaching objectives:  
The pupils can 
 Recognize, distinguish and name different kinds of diagrams 
 Make diagrams via wizard diagrams 
 Process and adjust diagrams 
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Course of lesson in phases: 
 
 

Phase 1: 
Objectives Subject matter Teaching methods Teaching aids 
Communication Kinds of diagrams 

Line diagrams 
Column diagrams 
Circle diagrams 
3D diagrams 

Lecture: The teacher explains by means of examples 
and pictures the difference between 4 different kinds 
of diagrams 

Course 
Blackboard 
Pc 
 

 
 

Phase 2: 
Objectives Subject matter Teaching methods Teaching aids 
Self confidence 
Finding your way
Responsibility 
Communication 
Dialogue 
Honesty 
Perseverance 

Make diagrams by wizard 
Select data 
Activate the wizard 
 type of diagram 
 data source diagram 
 options of diagrams 
 location of diagram 

Lecture: Teacher explains what wizard is 
Instruction by means of exercise: the students follow 
the steps, which are explained in the course, in order 
to make their first diagram 
Individual guidance: The teacher walks around the 
classroom and helps students if help is needed 
 

Course  
Pc 
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Phase 3: 
Objectives Subject matter Teaching methods Teaching aids 
Communication 
Dialogue 
Perseverance 
Finding your 
way 

Process diagrams 
- transpose 
- enlarge and reduce 
- remove 
- process parts of diagram 
Exercises 

Lecture: Teacher explains how to transpose and 
process a diagram 
Conversation: Teacher helps the students bv means 
of Q&A to find out how they can enlarge, reduce and 
remove a diagram 
Exercises: The students make exercises by 
themselves, the teachers helps if help is needed 

Course  
Pc 
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EVALUATION ICT LESSON - 6th July 05 
 
 
The students do the main job working with the wizard. They discover and analyze 
every step, and they cannot continue until the previous is understood. The teacher 
must be on the alert for students who wish to run instead of walk through all the steps. 
Their perseverence and independence are very important here. 
 
They also need communication: explain to me what they don't understand, and help 
each other in solving certain problems. 
 
This turned out to be a good method: the students knew well how to make a diagram 
by wizard. This means the main objective was reached. 
 
This really takes a lot of time. The students work at their own pace and are more easily 
distracted than when I give them short and clear instructions. 
 



 

- 61 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
Enclosure – Module 2, ICT-Lesson 1 
 
 
F. Grafieken in Excel 
 
In rapporten, cursussen, boeken, ... wordt vaak gebruik gemaakt van grafieken. Een 
grafiek zegt vaak meer dan een hele bladzijde vol cijfers. Een grafiek is een grafische 
weergave van gegevens in een werkblad. 
Je kan gegevens op een werkblad omzetten in 1 of meer grafieken. Als je een 
gegeven op het werkblad verandert, wordt de grafiek onmiddellijk aangepast, en 
omgekeerd. 
 
 
1. Verschillende soorten grafieken 
 
Er zijn heel wat verschillende soorten grafieken. De 4 "belangrijkste" zijn: 

• een cirkelgrafiek  
• een kolomgrafiek 
• een lijngrafiek 
• een 3D-grafiek 

 
Een lijngrafiek 

• geeft de wijzigingen van een grootheid weer over een bepaalde periode in 
gelijke intervallen, bijvoorbeeld: het aantal bezoekers over 3 jaar 

• de vorm en de helling geven een evolutie weer 
 
Een kolomgrafiek 

• geeft de evolutie van een of meer grootheden over een bepaalde periode weer 
• voorbeeld: de inkomsten en de uitkomsten over 3 jaar 

 
Een cirkelgrafiek 

• geeft altijd een procentuele verhouding tov een totaal weer 
• voorbeeld: drankverkoop telt voor 65% van de inkomsten, sponsoring voor 

13%, enzovoort 
 
Een 3D-grafiek 

• geeft grootheden weer in 3D, dus in relief 
• kan nuttig zijn als je 3 van mekaar afhankelijke grootheden wil voorstellen, 

bijvoorbeeld: drankverkoop (aantallen) van cola, fanta en sprite (dranken) in 
Vlaanderen, Wallonie en Brussel (gewesten) 
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2.  Een grafiek aanmaken via de Wizard grafieken 
 
In Excel kan je grafieken aanmaken mbv de Wizard grafieken. Deze wizard (letterlijk: 
tovenaar) overloopt stap voor stap het hele proces voor het maken van een grafiek. 
 
Voorbeeld: de evolutie van de gezondheidsindex in 2000 en 2001. 
 
2.1   Gegevens selecteren 
 
Indien we een grafiek willen maken met de Wizard, selecteren we best eerst het 
gebied waarin onze gegevens voorkomen. 
Hier bevinden de gegevens zich in het cellenbereik B3:B14 en C3:C14. De gegevens 
in deze kolommen noemen we de gegevensreeksen. 
Bij onze selectie nemen we ook de waarden op die op de X-as moeten komen, hier: 
A3:A14. 
Ook de leaenda selecteren we al mee. De legenda geeft weer welke lijn of kolom  
of ...met welke gegevensreeks overeenkomt. In dit voorbeeld: B2 en B3. 
 

 
We selecteren dus het cellenbereik A2:C14. 
 
 
2.2   Wizard grafieken activeren en doorlopen 
 
We openen de Wizard grafieken met de gelijknamige knop uit de standaard 
werkbalk: 
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2.2.1 Stap 1: grafiektype 
 
Je kiest het juiste grafiektype en klikt op volgende. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.2.2 Stap 2: gegevensbron grafiek 
 
Tabblad gegevensbereik 
 
Hier kan je het gegevensbereik eventueel wijzigen of indien nodig nog ingeven via de 
knop dialoogvenster samenvouwen. Je moet hier ook aanduiden of de 
gegevensreeks(en) in kolommen of rijen staat. In ons voorbeeld kiezen we 
kolommen. 
 
Tabblad reeks 
 
Reeks bevat de kolomkoppen van het opgegeven gegevensbereik, hier 2000 en 
2001. 
Bij naam staat het cellenbereik van de geselecteerde kolomkop, dus bij reeks 2000 
zal hier staan B2. 
Waarden toont het cellenbereik van de geselecteerde reeks, dus bij reeks 2000 is dit 
B3:B14. 
Bij labels X-as zie je het cellenbereik van de labels die op de X-as verschijnen. Hier 
is dit A3:A14of Jan, Feb, Mrt, ... 
Je klikt op Volgende. 
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2.2.3 Stap 3: Grafiekopties 

In het tabblad titels kan je een algemene titel geven aan je grafiek: de grafiektitel. Je 
kan ook titels plaatsen bij X-as (categorieas) en de Y-as (waardeas). 

Op het tabblad assen kan je ervoor kiezen om de assen te verbergen of weer te geven. 
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Rasterlijnen zijn horizontale of verticale lijnen die de positie van de gegevens beter 
aangeven. 
 

 
De legenda verduidelijkt hoe de verschillende gegevensreeksen worden 
onderscheiden. Je kan hier kiezen of je ze weergeeft en zo ja waar ze moet staan tov 
de grafiek. 
 

 
Je kan bij de waarden in de figuur de numerieke waarde of labels weergeven via het 
tabblad gegevenslabels. Je ziet dit op het voorbeeld maar ook dit doen wij zelf niet. 



 

- 67 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 

 
 
Je kan een tabel met gegevens toevoegen aan de grafiek (zoals op het voorbeeld). 
Daarvoor selecteer je de optie “gegevenstabel weergeven”. We doen dit zelden. 
 

 
2.2.4 Stap 4: locatie grafiek 
 
In de laatste stap kan je bepalen of de grafiek in je huidig werkblad (dus bij je 
gegevens) of in een nieuw werkblad moet kornen. Je plaats je grafiek in je huidig 
werkblad door te kiezen voor de optie: als object in, en dan kies je het huidige 
werkblad 
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3. Bewerken van een grafiek 
 
Als we een grafiek willen verplaatsen, vergroten of verkieinen, moeten we de grafiek 
selecteren. Dat doe je door in de grafiek te klikken. 
 
 
3.1 De grafiek verplaatsen 
 
Gewoon slepen naar een nieuwe positie. 
 
 
3.2 De grafiek vergroten of verkieinen 
 
Dit kan je doen adhv de selectiegrepen die je vindt op het kader van de 
geseiecteerde grafiek. Wanneer je een selectiegreep op een zijde versleept 
verandert de grafiek in de hoogte of breedte. Om de hele grafiek te vergroten en 
verkieinen, moet je een selectiegreep in een hoek verslepen. 
 
 
3.3 De grafiek verwijderen 
 
Selecteren en delete. 
 
 
3.4 Een 
grafiekonderdeel 
bewerken 
 
Wanneer u klikt op een  
onderdeel kan u dat 
onderdeel  
bewerken, zoals bijvoorbeeld  
de grafiektitel. 
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U kan ook naar elk van de 
4 stappen ult de Wizard 
terugkeren om 
aanpassingen te doen. U 
selecteert de grafiek en 
klikt met de 
rechtermuistoets. 
Via het snelmenu kan je 
dus bijvoorbeeld je 
grafiektype of je 
gegevensreeksen 
wijzigen. Heel handig als 
er een foutje in je grafiek 
geslopen is. 
 
 
 
 
 
 
 
4. Oefeningen 
 
 
Oefening 1 
 
Maak het onderstaande werkblad na. Maak dan een kolomgrafiek die je inkomsten 
en je uitgaven voor elke maand vergelijkt. 
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Oefening 2 
 
Maak het voldende werkblad na. 
 
 
 
 
 
 
 
 
 
 
 
Maak een cirkelgrafiek die een vergelijking maakt tussen de percentages die voor elk 
besturingssysteem in de toekomst verwacht worden. 
 
Maak een staafdiagram dat de evolutie (nu – toekomst) toont van alle 
besturingssystemen. 
 
Oplossingen: 
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ICT LESSON 2 
 
 
Teacher:  Greet Debersaques  
Date:  Wednesday 31 august 2005  
Pupils present:  3 
 
 
Subject:  Word profiles 
 
 
Extract Curriculum: 
Office / office administration and data management – Practice – processing – Chapter15: 
Word profiles 
 
 
Key competences: 
 Self-confidence 
 Responsibility 
 Finding your way 
 Communication 
 Dialogue 
 Honesty 
 Perseverance 
 
 
Teaching objectives: 
Apply and change word profiles 
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Course of lesson in phases:  
 
 
Phase 1: 
Objectives Subject matter Teaching methods Teaching aid 
Communication 
Dialogue 

Introduction: Word profiles: what? why? 
Titles, heads, continuous text 
2 kinds 
- sign profiles 
- paragraph profiles 

Conversation and demonstration: Teacher helps the 
students to find out what sign and paragraph profiles 
are by means of demonstration 

Pc 
Course 

 
 
Phase 2: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Responsibility 
Finding your 
 way 
Communication 
Dialogue 
Honesty 
Perseverance 
 

How? 
- choice on the display bar 
- menu layout 
- styles and layout 
Exercises 

Guided experiment: The students follow an experi-
ment in the course in order to find out how to make 
profiles 
Private study: The students learn at their own pace 
'word profiles by menu layout' 
Exercises: The students practice what they have just 
learned 

Course 
Pc 
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Phase 3: 
Objectives Subject matter Teaching methods Teaching aids 
Finding your 
 way 
Communication 
Dialogue 
Perseverance 

Change word profiles 
- On the basis of directly applied layout 
- Via the window word profiles  
Remove word profiles 
- Ctrl + space 
- Ctrl + Q 
- Ctrl + shift + N 

Conversation and instruction: The teacher gives some 
instructions, helping the students to find out how to 
change word profiles 
Lecture: The teacher explains how to remove word 
profiles 

Course 
Pc 
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EVALUATION ICT LESSON - 10m September 05 
 
The lesson went smooth; the students understood and were able to apply the subject 
matter. Especially the guided experiments appealed to the students. They carried out 
their tasks and gained new insights. Their perseverence played an important role. 
 
An exercise was made after every chapter of the subject matter. This helped me to 
value the student's understanding of the lesson. When something was unclear to a 
student, I asked another student to explain instead of me doing it. In this way, they 
learn to help each other, to communicate properly and it increases self-confidence. 
 
It takes more time to help the students discover new subject matter by 
themselves, than me giving instructions and setting the pace. 
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ATTACHMENTS -> part of the course 
 
VIII. Opmaakprofielen 
 
8.1. Inleiding 
 
Als je het onderstaande voorbeeld bekijkt zie je dat dit document uit 3 verschillende 
tekstdelen bestaat die elk hun eigen opmaak hebben: de hoofdtitel, de kopjes en de 
lopende tekst. 
 

Hoofdtitel Aardappelen telen 
De teelt van aardappelen is voor de boer ccn bezigheid die het hele jaar rond duurt... 
 

Kopje Bemesting 
Als je weet dat ccn hectare meer dan 40 ton aardappelen kan opbrengen dan is het duidelijk dat 
aardappelen telen heel wat van de bodem vraagt. Daarom worden rneststoffen gegeven om de 
vruchtbaarheid van de bodem in stand te houden en het gewas de nodige voedingsstoffen te geven. 
 

Kopje Ploegen 
In oktober wordt de grond geploegd. Plantenresten gaan onder de grond en de bodem wordt tot op 30 cm 
diepte losgemaakt. Het vocht in de grond zal in de winter door bevriezing uitzcttcn en zo de grond op een 
naluurlijke wijze doen verkruimelen. Dit is belangrijk omdat aardappelen een vrij zwak wortclgeslel hebben. 
Daarom moet de grondstructuur los zijn zodat de knoilen regelmatig uitgroeien. 
 

Kopje Poten 
Ondertussen werd het pootgoed aangekocht en opgeslagen. Op het einde van de bewaarpefiode bedraagt 
de temperatuur zelfs 15°C. Bij deze temperatuur vormen de pootaardappelen uitlopers en zijn ze klaar om 
gepoot te worden. Om kwalileitsaardappelen te telen moet het uitgangsmateriaal prima zijn: gecertificccrd 
pootgoed dus! 
In april gaat het pootgoed de grond in. Dat gebeurt machinaal. De pootmachine legt de aardappel op 
regelmatige afstanden van elkaar en de aanaarder schuift er losse grond overheen. Door het aanaarden 
worden de ruggen gcvormd: de plant krijgt extra losse grand. 
 

Kopje Groei en bioei 
Wanneer de eerste blaadjes boven komen worden de ruggen met een rijenfrees hogcr gemaakt. De 
plant krijgt daardoor extra losse grond en het onkruid wordt vemietigd. 
 

 
Om de kopjes op te maken kan je ze een voor een selecteren en correct gaan 
opmaken. We spreken dan van direct toegepaste opmaak. Maar direct toegepaste 
opmaak heeft enkele nadelen: 

• alle kopjes een voor een opmaken, ook al maak je gebruik van de knop, 
is zeer tijdrovend, zeker als je document 50 pagina's bevat 

• als je achteraf je kopje bijvoorbeeld niet meer vet maar onderlijnd wil, dan moet 
je dit weer kopje per kopje gaan wijzigen / aanpassen 

 
Door opmaakprofielen te gebruiken maken we met deze nadelen komaf. 
 
8.2 Wat? 
 
Word beschikt over 2 soorten opmaakprofielen: 
 

tekenopmaakprofielen alinea-opmaakprofielen 
- eigenschappen van een lettertype:  
   type, grootte, kleur, ... 
- van 1 teken tot het hele document 

- tekenopmaak, uitlijning, tabs,       
 alineawit, ... 
- 1 of meer volledige alinea's 

 



 

- 76 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
Wanneer je opmaakprofielen gebruikt kan je met 1 handeling een hele reeks 
opmaakkenmerken instellen, bijvoorbeeld: lettertype, tekenstijl, afstand voor en na 
alinea, uitlijning..... 
Je kan ook zeker zijn dat alle kopjes die opgemaakt werden volgens 1 profiel, er 
identiek zullen uitzien. 
Wij werken voornamelijk met alinea-opmaakprofielen die we gaan gebruiken om 
hoofdtitels, ondertitels, kopjes, lopende tekst, ... op te maken. 
 
 
8.3. Hoe? 
 
8.3.1. Geleid experiment 
 

• Open 'aardappel.doc' en plaats de cursor in de titel 'Aardappelen telen'. 
• Op de werkbalk Opmaak bevat de eerste keuzelijst de waarde 'standaard'. Klik 

op de vervolgpijl en kies'kop 1'. 

• Wat gebeurt er met de titel? Kan je nagaan welke opmaak er gewijzigd werd? 
• Ga nu achtereenvolgens in de alinea's met de kopjes Bemesting, Ploegen, 

Poten, Groei en bloei, Rooien en Bewaren staan en kies utt de keuzelijst 
Opmaakprofiel telkens 'kop 2'. Welke opmaak wordt aangebracht? 

• In de titel 'De handelaar / bereider-verpakker' gebruik je opnieuw het 
opmaakprofiel 'kop 1'. 

• In de kopjes Sorteren, Schoonmaken en Verpakken pas je opnieuw 'kop 2' toe.  
• Sla dit document op als "aardappel oplossing.doc". 

 
8.3.2. Opmaakprofielen toepassen 
 
Dit experiment toonde reeds 1 manier om opmaakprofielen toe te passen, namelijk 
via de keuzelijst opmaakprofiel op de werkbalk opmaak. Wanneer je echter op het 
vervolgpijttje klikt, zie je slechts een beperkt lijstje van 
opmaakprofielen. Om de hele lijst te zien hou je de shift-toets 
ingedrukt wanneer je de vervolglijst opent. 
 
Een tweede mogelijkheid is via het menu opmaak - 
opmaakprofielen en opmaak het venster opmaakprofielen 
tevoorschijn te halen. 
 
Het opmaakprofiel dat je in deze lijst selecteert zal toegepast 
worden op de plaats waar je cursor staat. Selecteer dus aftijd 
de juiste kop, de juiste titel, de juiste alinea, ... voor je in het 
venster een profiel kiest. 
 
Onderaan kan je bij 'Weergeven' bepalen welke 
opmaakprofielen je in de lijst te zien krijgt: 
-  alle opmaakprofielen: je ziet ze allemaal 
-  opmaakprofielen in gebruik: je ziet enkel de opmaakprofielen 

die in je document gebruikt worden 
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 door gebruiker gedefinieerd: je ziet enkel de opmaakprofielen die zelf gemaakt hebt 

(zie verder) 
 
 
8.4. Opmaakprofielen toepassen: oefeningen 
 
ISDN 

• Open ISDN.doc. Gebruik voor de hoofdtitel 'ISDN: klank en beeld via de 
telefoon' het 
opmaakprofiel 'Kop 1'. 

• Voorzie de subtitels van opmaakprofiel 'Kop 2'. Sla je document op als ISDN 
oplossing.doc. 

 
Aquafin vaktermen 

• Open Aquafin vaktermen.doc. Dit document bestaat uit een aantal vaktermen 
die uitgelegd worden. De uitleg is altijd beperkt tot 1 alinea. 

• Maak alle vaktermen op met het opmaakprofiel 'Kop 9en gebruik voor de uitleg 
telkens het opmaakprofiel 'Standaard inspringen'.  

• Sla op als Aquafin oplossing.doc. 
 
Whisky 

• Open het document Whisky.doc. 
• Gebruik voor de titel 'Hoe wordt whisky gemaakt?' opmaakprofiel 'titel.  
• De 4 ondertitels zijn vetjes opgemaakt. Verwijder dit vetjes en activeer in de 

ondertitels het opmaakprofiel 'Kop 2'. Sla op als whisky oplossing.doc. 
 
 
8.5. Opmaakprofielen wijzigen 
 
8.5.1. Qp basis van direct toeaepaste opmaak 
 
Dit is de eenvoudigste manier om een opmaakprofiel te wijzigen.  
Geleid experiment 

• Open het document 'Eclips'. Deze tekst bevat 1 hoofdtitel (kopl) en 2 subkopjes 
(kop2). We willen de subkopjes niet langer cursief. Volg de instructies. 

• Selecteer de subkop 'Zonsverduisteringen: een mooi en zeldzaam verschijnsel'. 
Verwijder het cursief via de opmaakbalk. 

• Wat gebeurt er? Wat zie je als je in de keuzelijst met opmaakprofielen kijkt? 
• Indien je daar geen wijzigingen ziet selecteer je kop 2 en druk je op enter zodat 

het venster 'opmaakprofiel wijzigen' verschijnt. 
• Je kiest: bijwerken met recente wijzigingen. 
• Ziezo, het opmaakprofiel werd aangepast. 
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8.5.2. Via het venster opmaakprofiel 
 
Zo ga je te werk: 

• Selecteer het opmaakprofiel dat je wil wijzigen en klik op wijzigen 
• Je krijgt het dialoogvenster 'opmaakprofiel wijzigen' 
• Breng wijzigingen aan via de knop 'opmaak' en kies OK om terug te keren naar 

het venster opmaakprofiel 
 

• De knop sluiten: je profiei wordt gewijzigd, en dus ook alle alinea's die in da 
profiel werden opgemaakt  

 
OF 

• De knop toepassen: je profiel wordt gewijzigd, en dus ook alle alinea's die in da 
profiel werden opgemaakt, MAAR ook de huidige alinea (dus als deze alinea 
anders moet opgemaakt worden loopt het hier mis) 

 
 
8.6. Opmaakprofielen wijzigen: oefeningen 
 
Whisky 2 
Open Whisky2. 

• Pas via direct toegepaste opmaak het opmaakprofiel 'Kop 1' aan: de hoofdtitel 
blijft in Arial 16 pt, maar wordt gecentreerd. V66r de titel: 0 pt alineawit, erna 24 
pt. Kies een donkerblauwe kleur voor de letters. 

• Pas de opmaak van de 4 ondertitels (Kop 2) aan naar Arial 12 pt, met 18 pt 
alineawit boven en 12 pt alineawit onder de ondertitels. Neem voor de letters 
dezelfde donkerblauwe kleur als bij de hoofdtitel. De cursieve opmaak mag 
verwijderd worden. Sla op als Whisky 2.doc. 

 
Laser 

• Open Laser.doc. Zorg ervoor dat de kopjes die opgemaakt zijn met het 
opmaakprofiel 'Kop 2', 10 pt ipv 12 pt groot zijn en niet langer cursief 
weergegeven worden. 

• Voor 'Blindmakende laserwapens' gebruik je het opmaakprofiel 'Titer ipv 'Kop 
1'. 

• Pas het opmaakprofiel Titel' aan zodat er na een alinea 12 pt alineawit 
voorzien is en voor de alinea 0 pt alineawit. De met het opmaakprofiel 'Titel' 
opgemaakte alinea's moeten tegen de linkermarge aanleunen. 

• Voor de lopende tekst gebruik je Arial 11 pt. Na elke alinea voorzie je 3 pt 
alineawit. 

• Sla op als Laser oplossing.doc. 
 
 
8.7. Opmaak verwijderen 
 

• Ctrl + spatiebalk: verwijdert alle direct toegepaste tekenopmaak 
• Ctrl + Q: verwijdert alle direct toegepaste alineaopmaak 
• Ctrl + shift + N: past opnieuw het opmaakprofiel standaard toe waardoor alle 

andere opmaak verdwijnt 
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GEOGRAPHY LESSON 1 
 
 
Teacher:  Steven Vanden Bussche  
Date:  August 16th 2005  
Number of pupils:  5 
 
 
SUBJECT:  
Study of the diversity in population in Belgium and specific Flanders. 
Geographical spread of Belgian citizens and citizens of other countries/nationalities. 
 
 
EXTRACT CURRICULUM: 

• Learning to read and making interpretations of charts, graphs and maps about 
study of the population. 

• Knowing what the quantity and spread is of people with the Belgian nationality 
and people with other nationalities. 

 
 
KEY COMPETENCES: 
I chose 4 key competences. They are very general, so I made a specification on the 
subject/extract curriculum. 
 
Avoiding conflicts (e.g. Belgian citizens - citizens of other countries also called 
'immigrants') 
 
Black-white thinking and open mindedness (e.g. 'immigrants' are parasites in the 
social security system, 'immigrants' are stealing our jobs versus citizens of other 
countries are helping to survive a social system on the longer term because of 
negative natural growth in Belgium. The global process of immigration is historical and 
has roots in social inequality and geopolitics in the world). 
 
Self-understanding (e.g. why do I have such a negative feeling about 'immigrants' 
or people with other nationalities? Do I feel a threat? Do I know who I am? Do I 
understand global politics and the impact on my own life? Am I who I think I am?) 
 
 
TEACHING OBJECTIVES:  
The students can 

• Understand following abstractions: population density, birth rate, death rate, 
natural growth, artificial growth, nationality, citizen, immigrant 

• Read graphs, charts and maps on the study of the population. 
• Make relations between the abstract terms to declare the general aims/key 

competences. 
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COURSE OF LESSON IN PHASES 
 
Phase 1: 
Objectives Subject matter Teaching methods Teaching aids 
Understanding  
abstract term  
"population  
density" 

Reading the historical growth of the total 
populations in the different parts of 
Belgium.  
Making the average number of people 
who are living on 1 square kilometre. 

Reading and interpreting a chart with the growth of the
total population by ask-answer method. 
 
Making a calculation: total population dividing to the 
surface in square kilometre of the country –  
individual. 

Chart of the  
historical  
growth of the  
total popula- 
tion. Note 70 

 
 
Phase 2: 
Objectives Subject matter Teaching methods Teaching aids 
Understanding 
abstract term 
"other nationa-
lity" 
Black-white 
thinking 

Understanding the term "person with  
other nationality", "immigrant". 
Knowing what the % persons with other 
nationality is on the total population. 
Spread of the amount of people with other
nationality. 

Reading and interpreting a chart with the total  
quantity of persons with and other nationality by  
ask-answer method. 
Making a scale of persons with other nationality /  
person with Belgian nationality - individual. 
Analyzing maps by reading the legend, by ask-answer 
method. 

Chart 
Note 71 
Map of diversity 
in Flanders. 
Attach 1 
Note 72 
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Phase 3: 
Objectives Subject matter Teaching methods Teaching aids 
Understanding 
abstract terms. 
Black-white 
thinking 
Conflict 
avoiding 

Understanding the term 'natural growth' 
Understanding the term 'artificial growth' 
Understanding the term 'birth rate'  
Understanding the term 'death rate' 

Teacher explains. Students are making a calculation. 
Teacher explains. Students are making a calculation.  
Teacher explains. Students are making a calculation.  
Teacher explains. Students are making a calculation. 

Note 73  
Note 73  
Note 74  
Note 74 

 
BREAK: Making a sub-summary of all the abstract terms. 
 
Phase 4: 
Objectives Subject matter Teaching methods Teaching aids 
Self-
understanding  
Avoid conflicts 

The natural growth in Belgium/Flanders is 
negative. The population is becoming 
older and the social security is based on 
solidarity between contemporary 
generations and not between future 
generations. 

Discussion based on the map and ideas in the 
subject. 

Map of natural 
growth in 
Flanders. 
Attach 2 

 
Phase 5: FINAL STAGE: SUMMARY 
Objectives Subject matter Teaching methods Teaching aids 
Self- 
understanding 
Black-white and 
open minded-
ness 
Conflict avoiding 
Objectives of the 
curriculum 

We need the artificial growth otherwise 
the population in Belgium would decline. 
This would be a catastrophy for the social 
security system and the industry. 
Social and cultural diversity keep crea-
tivity high. And an economy and social 
system only survives with creative input. 

Discussion with the students. 
 
 
 
Discussion with the students. 
 

Map of natural 
growth in 
Flanders. 
Attach 2. 
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EVALUATION GEOGRAPHY LESSON - 25th August 05 
 
 
This is a hot topic and the students were interested. The audience was diverse. The 
gap in ages was 20 years and there was a guy whose parents came to Belgium from 
Marocco in the 50's, last century. This guy was very frustrated on the topic. The others 
too. So: Avoiding conflicts: mission not fully accomplished, but the conflict helped 
in understanding the complexity. 
 
I brought some background and a good discussion. I had to stop the discussion for a 5 
minutes reflection because a guy had a very extreme idea. He acknowledged and was 
able to listen to other ideas and said at the end that no-one has the truth in mind. 
Which was a big leap for this person. The others saw that the reality is very complex. 
They agreed that global politics, but also locally people have to change their mind 
about the relation between other nationalities and citizens of a country.  
So: Black-white thinking and open mindedness: mission fairly accomplished 
 
Some extracts of the students: "I feel a threat". "I had a negative experience when I 
lived in place X". "I was born here and my parents too". "We worked for our social 
security system". "There is a lot of unemployment and 10 percent of the active 
population has no job"."I have no problems with others but..." And this 'but' means 
having a big problem. "But I know I don't have to fear". "I know that diversity is strong 
and necessary for mankind to survive". "I know I am just looking at myself and that 
social geopolitics are also important to understand the whole history". "I know that 
'study of the population' is much more than 'study of the PROBLEMS of a 
population'."  
So: Self-understanding: mission not fully accomplished 
 
The students do understand the abstract terms: a birth rate, death rate, natural growth 
and artificial growth. The student are able to make relations between the terms. Also 
they are able to make interpretations of graphics, charts and maps.  
So: Extract curriculum: mission accomplished 
 
I would not be fair with myself if I wrote that all the key competences are fully 
accomplished. 
 
However, we made a step, and only Armstrong made a giant leap in mankind. 
 
With regards, dear European colleague! 
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ATTACHMENTS GEOGRAPHY LESSON 1 
 
 

1. Charts with historical incline of population in Belgium: note 70 
2. Chart with historical decline of the population with other nationality: note 71 
3. Spread of people with other nationalities: note 72 
4. Map of the spread of other nationalities by town in Flanders:attach 1 
5. Map of natural growth in Flanders: attach 2 
6. Abstract terms: note 73 - 74 -75. 
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HOOFDSTUK 3 

STUDIE VAN DE BEVOLKING IN BELGIË 
 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
CURSUS AARDRIJKSKUNDE 
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DEEL 1: AARD EN SPREIDING VAN DE BEVOLKING 
 
1.1 Bevolkingsgegevens in Belgie 
 
Jaar Belgie Vlaams gewest Brussel Waals gewest 

1830 3 700 000 * * * 
1900 6 000 000 * * * 

1960 9 200 000 * * * 

1970 9 650 000 * * * 

1980 9 855 000 * * * 

1990 9 948 000 * * * 

1992 10 000 000 * * * 

1998 10 192 264 5 912 382 953 175 3 326 707 

1999 10 213 752 5 926 838 954 460 3 332 454 

2000 10 239 285 5 940 251 959 318 3 339 516 

2001 10 263 414 5 952 552 964 405 3 346 457 

2002 10 309 720 5 972 785 978 386 3 358 561 

 
Bevolkingsdichtheid: 
 

totale bevolking x100 =  
oppervlakte 

 
 
Bereken de bevolkingsdichtheid van Belgie: 
 
 
Dit cijfergegeven zegt niets over het spreidingspatroon! De cijfers van de 
bevolkingsdichtheid geven enkel informatie over de mate waarin een gebied 
bewoond is en niet waar de bevolking in dat gebied woont. Hoe groter het gebied 
waarover het berekent, hoe minder betekenisvol het cijfer is. 
 
 
 
 
 
 
 
 
 
cursus AARDRIJKSKUNDE 
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Bevolkingsvooruitzichten 2000-2050 per gewest 
 
Jaar Belgie Vlaams gewest Brussel Waals gewest 

2000 10 280 670 5 960 772 967 266 3 352 632 
2010 10 529 690 6 079 433 999 702 3 450 555 

2020 10 723 828 6 141 421 1 031 056 3 551 351 

2030 10 894 288 6 175 230 1 063 120 3 655 956 

2040 10 964 632 6 147 271 1 088 846 3 728 515 

2050 10 952 586 6 070 312 1 106 362 3 775 905 

 
 
1.2 Samenstelling van de bevolking Vreemde bevolking in Belgie 
 
Jaar Belgie Vlaams gewest Brussel Waals gewest 

1998 903 120 288 007 279 810 335 303 
1999 891 980 289 265 272 146 330 769 

2000 897 110 293 650 273 613 329 847 

2001 861 685 280 962 262 771 317 952 

2002 846 735 275 225 260 040 311 472 

 
 
Wat betekent 'vreemde bevolking' precies? ...................................................................... 
 
............................................................................................................................................. 
 
............................................................................................................................................. 
 
 
Bereken het percentage vreemde bevolking ten opzichte van de totale bevolking: 
 
 
 
 
 
 
 
 
 
 
 

cursus AARDRIJKSKUNDE 
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1.3 Spreiding van de bevolking 
 
 
1.3.1   Spreiding van de Belgische bevolking 
 
Bekijk een atlaskaart ( .....................) van de bevolkingsdichtheid in Belgie. 

 Globaal in Belgie is de bevolkingsdichtheid het grootst in ......................................... 

 Er zijn bevolkingsconcentraties in steden als .......................................................... 

-  ................................................................................................................................ 

- Er is een bijzonder lage bevolkingsdichtheid in de regio's: ......................................  

 ..................................................................................................................................  

- In het KERNGEBIED (de Vlaamse ruit) woont ruim 1/3 van de inwoners. 

Verklaring voor de spreiding: 

 ................................................................................................................................ 

 ................................................................................................................................ 

 ................................................................................................................................ 

 
 
1.3.2  Spreiding van de vreemde bevolking 
 
Bekijkeen atlaskaart (....................... ) van de spreiding van de vreemde bevolking in 
Belgie. 
 
Regio Nationaliteit Verklaring 

   

   

   

   

cursus AARDRIJKSKUNDE 
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Algemene verklaring voor de spreiding: 
 ..................................................................................................................................  
 
 ..................................................................................................................................  
 
 ..................................................................................................................................  
 
 
DEEL 2: DEMOGRAFISCHE KENGETALLEN 
 
2.1 Bevolkingsevolutie  
Evolutie kan betekenen: 

• aangroei van de bevolking 
• stagneren (gelijk blijven) van de bevolking 
• afnemen van de bevolking 

 
De bevolkingsevolutie (zie tabel 1.1) kent een ............................................................. 
 
De bevolkingsevolutie kan op twee manieren: 

1. NATUURLIJKE evolutie (wordt bepaald door het verschil tussen geboorten en 
sterften) 

2. KUNSTMATIGE evolutie (wordt bepaald door het verschil tussen immigratie 
en emigratie) 

 
Indien: 
G>Sbetekent ............................................................................................................... 
 
G = Sbetekent ............................................................................................................. 
 
G<Sbetekent ............................................................................................................... 
 
In 2001  telde Belgie  114 175 geboortes en  103 442 sterfgevallen. Wat is de 
natuurlijke evolutie van het bevolkingsaantal ? ............................................................ 
 
 ................................................................................................................................ 
 
Toch zou het kunnen, ondanks het feit dat het aantal geboorten hoger ligt dan het 
aantal sterfgevallen, dat de bevolking afneemt. Hoe kan dat ? ...................................... 
 
 ................................................................................................................................ 
 
 ................................................................................................................................ 
De   kengetallen   geboortecijfer,   sterftecijfer  en   natuurlijke   aangroei   kunnen   in 
verschillende eenheden weergegeven worden: 

• absoluut: bv. Belgie telde in 2001   114 175 geboortes 
• relatief: als een procent % (per honderd) of als promille % (per duizend) 

 
 
cursus AARDRIJKSKUNDE 
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2.2 Geboortecijfer 
 
Geboortecijfer: ...................................................................................................................  
 
 .......................................................................................................................................  
 

G = qeboorten x 1000 =  ‰ 
bevolking 

 
Bereken het geboortecijfer voor 2001: 
 
 
Welke beïnvloedende factoren zijn er belangrijk bij het duiden van het geboortecijfer? 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
 
 
2.3 Sterftecijfer 
 
Sterftecijfer:........................................................................................................................  
 
 .......................................................................................................................................  
 

S = sterftes x1000 = ‰ 
bevolking 

 
Bereken het sterftecijfer voor 2001: 
 
 
Welke beïnvloedende factoren zijn er belangrijk bij het duiden van het sterftecijfer? 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
 
 - .............................................................................................................................. 
cursus AARDRIJKSKUNDE 
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2.4 Natuurlijke aangroei 
 
Natuurlijke aangroei:..................................................................................................... 
 
 ................................................................................................................................ 
 

natuurlijke aangroei = geboortecijfer - sterftecijfer 
 
Bereken de natuurlijke aangroei voor 2001: 
 
 
2.5 Kunstmatige aangroei in Belgie 
 
In de eerste fase waren immigranten een welgekomen groep omdat zij in het 
economisch proces gaten opvulden waar de eigen bevolking de neus voor op trok. 
Een voorbeeld zijn Italianen die in de jaren vijftig massaal naar Belgie verlokt werden 
om in de mijnen te gaan werken. Later werden vooral Marokkanen geronseid om aan 
de vraag van de industrie te voldoen (onder andere de metaalindustrie). Grote 
groepen Turken werden naar de mijnen van Limburg gelokt. 
 
Dat de inburgering niet overal even gemakkelijk verloopt spreekt voor zich. De laatste 
jaren werd het migrantenprobleem sterk gepolitiseerd. Het is helemaal tegen de 
traditie van gastvrijheid uit de jaren vijftig en zestig dat partijen als het Vlaams Blok 
op het einde van de jaren zeventig slogans begonnen als "Eigen volk eerst" en 
"Vreemdelingen buiten". Toch raken discussies zelden de kern van het probleem.  
 
De eerste zwarte zondag, 24 november 1991, toonde aan dat het 
migrantenvraagstuk niet onderschat mag worden. Het inburgeringsdebat is 
ondertussen momenteel in een stroomversnelling terecht gekomen. Hierna volgt een 
opinieartikel uit De Morgen. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
cursus AARDRIJKSKUNDE 
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GEOGRAPHY LESSON 2 
 
 
Teacher:  Steven Vanden Bussche  
Date:  July 26th 2005  
Number of pupils:  5 
 
 
SUBJECT:  Study of the use of nuclear energy for peaceful purposes in 

Belgium. 
 
 
EXTRACT CURRICULUM:  
the pupils can 

• explain the geografical and economical location of nuclear plants 
• explain the working of a nuclear plant on a simple plan and the possible 

dangers 
• explain the part of nuclear energy in the Belgian production of electricity and 

discuss the perspectives. 
 
 
KEY COMPETENCES: 
I chose 3 key competences. They are very general, so I made a specification on the 
subject/extract curriculum. 

• Black and white thinking: Nuclear energy is 'clean' energy as opposed to 
classical energy sources when it comes to air pollution; nuclear energy is not 
'clean' energy when it comes to radioactive waste, the time needed for it to 
break down and the dangers in producing the energy 

• Open mindedness: Nuclear energy is the source of 60 % of the production of 
energy in Belgium. This must be replaced by alternative sources in 2015. 
Nuclear energy can be a means of development if peacefully used. 

• Communication: discuss different points of view and respect other visions. 
 
 
TEACHING OBJECTIVES:  
The students can 

• point out the Belgian nuclear plants on a map and explain the geografical and 
economical location 

• explain the working of a nuclear plant in 3 steps on a simple plan and the 
possible dangers 

• explain the part of nuclear energy in the Belgian production of energy and 
explain their point of view about closure of all plants in 2015 
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COURSE OF LESSONS IN PHASES 
 
 
Phase 1: 
Objectives Subject matter Teaching methods Teaching aids 
Explain what 
nuclear energy is
Point out nuclear 
plants on map 
Explain % 
nuclear energy 
of total 
production 

What is nuclear energy? Energy through 
splitting of uranium atoms  
Where are the nuclear plants in Belgium? 
Doel, Tihange, Mol, Chooz 
What is the part of nuclear energy in the 
production of electricity in Belgium? 60 % 

Conversation: Q&A 
 
Q&A + lecture 
 
Reading diagrams 

Belgian map 
and note 53 
 
Diagram on 
note 53 

 
 
Phase 2: 
Objectives Subject matter Teaching methods Teaching aids 
Explain working 
of a nuclear 
plant in steps. 

How does a nuclear plant work?  
Discussing 3 separate circuits 
- primary circuit (reactor) 
- secundary circuit (alternator) 
- tertiary circuit (cooling) 

Lecture 
- Students colour three closed circuits separately 
- Students write down the three processes in own 
words 
 

Simple plan of 
a nuclear plant 
Notes 54 & 55 
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Phase 3: 
Objectives Subject matter Teaching methods Teaching aids 
Know 
advantages of 
nuclear energy 
Know disadvan-
tages of nuclear 
energy 
Weigh the pros 
and cons and 
discuss 
alternatives. 
Black-white 
thinking 
Open 
mindedness. 

Advantages of nuclear energy: 
- much energy from little (relatively 
cheap) source /raw material  
- no air pollution 
 
Dangers of nuclear energy: 
- long breakdown of nuclear waste 
- splitting of atoms is a chain reaction; if 
the chain cannot be stopped, nuclear 
disasters might happen 
 
Alternatives: 
- Wind energy, solar energy (active, 
fotovoltaic, storage of cold-heat), heat 
pump, hydropower, biomass, 
geothermal) Can they meet the energy 
needs? 

Conversation: Q&A 
 
Reading diagram showing the relation between 
production of nuclear energy and C02 discharge. 
 
Conversation: Q&A 
 
 
 
 
 
Conversation: Q&A 

Notes 55 
 
 
 
 
Notes 56 
 
 
 
 
 
 
 
Refer to 
previous notes 
47 - 54 
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BREAK: Making a sub-summary of all the abstract terms (kernenergie, kernsplitinsg, kettingreactie, alternatieve energic) 
 
 
Phase 4: 
Objectives Subject matter Teaching methods Teaching aids 
Explain nuclear 
fusion and 
splitting of 
atoms 
 
Form an opinion 
 
Black-white 
thinking 

What is the difference between nuclear 
fusion and splitting of atoms? 
 
 
 
 
Is nuclear fusion a solution for the current 
energy hunger? 

Read an article. Gather knowledge. 
Discussion in group. 
 
 
 
 
Discussion 

Article 'A new 
goal'. The first 
nuclear fusion 
plant in France, 
Cadarache 
 

 
 
Phase 5: 
Objectives Subject matter Teaching methods Teaching aids 
Black-white 
thinking 
 
Open 
mindedness 

2015: Belgium closes down nuclear 
plants. 
Do we have alternatives? 
 
Is there a gap between ideology and 
economic reality? 

Read article. Gather knowledge. 
Discussion in group. 
 
Discussion in group. 

Article: Should 
nuclear energy 
in Belgium be 
built down? 
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EVALUATION GEOGRAPHY LESSON 2 - 26th July 05 
 
 
The discussion about the use, dangers and consequenses of nuclear energy is an 
actual subject. The decision of the previous Belgian government to end the 
production of electricity from nuclear energy in 2015 provides a lively debate, which 
also involves the prisoners. 
 
I was surprised that the group discussed very thoughtfully and considered all the 
aspects of this problem. 
 
All the common objectives were achieved. The students can name the different 
nuclear plants in Belgium, they know the process of gaining electricity from nuclear 
energy and they can discuss the advantages and disadvantages. 
 
The key competences are more or less achieved: 

• Black-white thinking: One can either be against it or in favour of it. Still, it is 
very important to see the whole problem of classical and alternative energy 
sources. 

• Open mindedness: Our actions may not interfere with the development of 
future generations. Enduring development means that our consumption of 
energy will increase, and that we'll have to dispose of enough energy sources 
without laying a burden on the environment. 

• Communication: The articles are very much to the point and second this 
lesson. The prisoners get the opportunity to follow the news. The students 
listened to each other and respected each other's opinions. 

 
Access to the media in prison is of the utmost importance. It is important to reenter 
society as social beings and not to lose contact with that society completely. 
Following the news (via tv, magazines, newspapers, etc) is very important. 
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ENGLISH LESSON 
 
 
Teacher:  Johan Veys 
Date:  Friday 9th September 2005 
Pupils present:  3 
 
 
Subject:  English reading and understanding 
 
 
Extract Curriculum:  
Reading and writing skills:  
 Be able to read and understand a simple text.  
 The student can read the words aloud, is able to summarize the 

text in English and to have a simple conversation in English 
about the contents. 

 
 
Key competences: 
 - Self-confidence 
 - Black-white thinking 
 - Open mindedness 
 - Communication 
 - Dialogue 
 - Self reflection 
 - Self-understanding 
 
 
Teaching objectives:  
The pupils can  
 Read, understand and analyze an English text; 
  Answer simple questions about the text 
  Discuss in English on the basis of theses 
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Course of lesson in phases:  
 
 
Phase 1: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence Vocabulary about having a meal in a 

Chinese restaurant: food, cook, meal, 
lunch, dinner … 

Conversation: Who has been in a Chinese 
restaurant? What did you eat? Was it good? How 
was the service? ...  
The teacher writes some words on the blackboard in 
connection with food on the basis of the answers. 

Blackboard 

 
 
Phase 2: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence Chinese migrants and son move from 

Ghent to Oudenaarde in order to start an 
own restaurant. 

Reading: The teacher reads the text and invites 3 
pupils to read a paragraph each. 

Text: A 
Chinese 
restaurant 

 
 
Phase 3: 
Objectives Subject matter Teaching methods Teaching aids 
Open 
mindedness 
Dialogue 
Self-confidence 

Text analysis: Tony Wong = son of 
Chinese parents. Cook and waiter in 
restaurant in Ghent: much work, small 
wage. Move to Oudenaarde: own 
restaurant. Tony helps in restaurant, is 
happy in Oudenaarde. 

Conversation: The teacher discusses and analyses 
the text with the pupils, then asks a volunteer to give 
an oral summary, and asks the others to comment 
on the correctness and completeness. 
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Phase 4: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Dialogue 
Communication 

Are Tony's parents Chinese? Is Tony 
Chinese? What did Tony's parents do 
before they moved to Oudenaarde? Why 
didn't they like their job? What was Mr 
Wong's big decision? Where in 
Oudenaarde is their restaurant? Why is 
that a good location? What is the name 
of the restaurant? How did it get its 
name? Is the restaurant very busy?... 

Conversation: on the basis of questions about the 
contents of the text. 

Questions 

 
 
Phase 5: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence  
Black and white 
thinking 
Open 
mindedness 
Communication 
Self reflection 
Self- 
understanding 

-    Most immigrants come to the West to 
make big money and then return home. 
-    Immigrants bring a great variety of 
people together in one country and 
provide a cultural wealth. 
-    Criminality in Belgium has risen over 
the past few years due to immigration.  
-    Racism is caused by the intolerance 
of the native people rather than by the 
presence of immigrants. 
-    Immigrants must adapt themselves to 
Belgian customs. 
-    Immigrants take our jobs. 

Group discussion: on the basis of theses presented 
bv the teacher. 

Slide with 
theses 
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EVALUATION ENGLISH LESSON - 9th September 
 
 
The main objective of this lesson is to read, understand and discuss a text in English. The 
enthusiasm of the students is raised by some preliminary questions on visiting a 
restaurant, talking about food, eating out, the best places in town, and so on. 
 
Reading and understanding the text forms little problem. All the questions are easily 
answered in English. Each of the students gives a summary of (a part of) the text. 
 
The theses bring up different opinions on the matter of migration, loudly put forward and 
defended with vigour. Still, the students listen to each other with respect. They take part 
with enthusiasm in a sometimes vivid discussion. They discuss and communicate with 
self-confidence and an open mind, as was the objective of this lesson. The theses and 
responses of the other students oblige them to reflect upon their own opinions. 
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A CHINESE RESTAURANT 
 
 
This is Tony Wong. His parents were born in Shanghai, but they were naturalized after 
they had come to Belgium. Tony was born in Belgium, in Ghent actually. His surname 
is Chinese, but Tony himself isn't. He is a real Belgian. His Flemish is perfect. 
 
Last year the Wongs still lived in Ghent. Tony's parents worked in a Chinese 
restaurant. His father was the cook and his mother was a waitress. The restaurant was 
very busy, the work was hard and they did not make much money. That was not very 
pleasant. 'I'm not going to work for other people all my life', Tony's father said. 
 
When old Mrs Dijkman died and her little sweetshop in the Kattestraat, just off the 
market square, was free, Mr Wong made a big decision. The Wongs moved to 
Oudenaarde and they were going to have their own restaurant. There weren't any 
Chinese restaurants in Oudenaarde yet, and the location quite near the market 
square was very good. 
 
So there is a Chinese restaurant in Oudenaarde now. It is called The Rose of 
Shanghai. On ordinary weekdays it is not very busy, but on market days and at the 
weekend there are lots of customers. Tony has got to help in the restaurant then. So 
his life is not easy. But he is very intelligent and a hard worker. 'I am quite happy here 
in Oudenaarde', he says, 'the only thing that isn't pleasant is that so many people 
think I am not Flemish and try to speak Chinese with me.' 
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QUESTIONS ON COMPREHENSION OF THE TEXT 
 
 

1. Are Tony's parents Chinese ? 
 

2. Is Tony Chinese ? 
 

3. What did Tony's parents do before they moved to Oudenaarde ? 
 

4. Why didn't they like their job ? 
 

5. What was Mr Wong's 'big decision' ? 
 

6. Where in Oudenaarde is their restaurant ? 
 

7. Why is that a good location for a restaurant ? 
 

8. What is the name of their restaurant ? 
 

9. How did it get its name, do you think ?  
 

10. Is their restaurant very busy ? 
 

11. Why is Tony's life not easy ? 
 

12. Why will he do very well at school ? 
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THESES FOR DISCUSSION 
 
 

1. Most immigrants come to the West to make 'big money' and then 
return home. 

 
2. Immigrants bring a great variety of people together in one country 

and provide a cultural wealth. 
 

3. Criminality in Belgium has risen over the past few years due to 
immigration. 

 
4. Racism is caused by the intolerance of the native people rather than 

by the presence of immigrants. 
 

5. Immigrants must adapt themselves to Belgian customs. 
 

6. Immigrants take our jobs. 
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DUTCH LESSON 
 
 
Teacher:  Johan Veys 
Date:  Thursday 15th September 
Number of pupils:  3 
 
 
Subject:  Reading and analyzing an article on mobility 
 
 
Extract curriculum:  
 The candidate reads in connection with a theme (choice of 10 

themes) a text of about 1.000 words. He reads a passage, 
reproduces the principle ideas and expresses his opinion about 
the contents. 

 
 
Key competences: 
  Self-confidence 
  Communication 
  Open mindedness 
  Analytical mind 
  Critical mind 
 
 
Teaching objectives: 
The pupils can 
  Talk about an offered subject matter (mobility) 
  Read out loud a passage from an article 
  Understand the difficult words 
  Explain the 3 essential steps to extract the essence from a text 
  Reproduce the essence of the text with own words 
  Express their own opinion about the text 
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Course of the lesson in phases: 
 
 
Phase 1: 
Objectives Subject matter Teaching methods Teaching aids 
Communication 
Open 
mindedness 

Comparison between car today and car 
tomorrow on the basis of own 
experiences and fantasy. 

Conversation: Through a number of questions, the 
teacher touches the environment of the pupils: Did 
(do) you have a car? What kind? Are (were) you 
experienced in the field of accidents/traffic jams? How 
can we solve traffic problems? What does your own 
future car look like? 

 

 
 
Phase 2: 
Objectives Subject matter Teaching methods Teaching aids 
 Standard procedure of understanding a 

text in 3 steps: 
1.   READ the text attentively. 
2.   UNDERLINE the most important  
 words. 
3.   Make a PLAN. 

Lecture: The teacher gives a short explanation on the 
steps to be taken in finding the essence of a text 

Overhead 
projector 
Slide 
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Phase 3: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Analytical mind 

Future car: 3 kinds 
1.  Soft car 
Rounded, hybrid motor, city car, proto-
type in 2006, technological novelties: a.o. 
away from traffic jams, change colour, 
finds parking space, air cushions, less 
injuries, shared steering wheel, hanging 
cabin, extra seats, wheel according to 
weather 
2.  Flying car 
Three kinds: quiet plane with autopilot, 
mix heli and sports car, aerocar 
3.  No car 
ULTra=electronic taxi, clean, quiet, fast, 
cheap, non-stop, less space and energy 
than car 

The teacher asks some volunteers to read aloud a 
passage of the text. 
The teacher explains some difficult words. 
Then the teacher invites the pupils to make an oral 
summary per passage. 
The teacher writes down some catchwords on the 
blackboard in order to make a plan of the text. 
 

1 text per pupil 
 
Sheet with 
difficult words 
 
Blackboard 

 
 
Phase 4: 
Objectives Subject matter Teaching methods Teaching aids 
Analytical mind 
Critical mind 
Communication 

What: contents of the text  
How: 3 steps 
Why: own opinion 

Conversation: The teacher asks questions on the 
theory of the essence, on the contents of the text and 
on the own opinion: 
What are the 3 steps to get the essence of a text? 
What kinds of future cars are discussed? What do 
they look like? Which kind do you prefer? Will they 
be able to solve the present traffic problems? What 
solution do you propose? 
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EVALUATION DUTCH LESSON - 15th September 
 
 
The lesson went smoothly, the different phases proceeded fluently. The students 
were very enthusiastic, talkative and cooperative. 
 
During the lesson, the pupils were very attentive. I deliberately varied the teaching 
methods and was able to catch their continuous attention and interest. The subject of 
the text made them highly interested. From the start, the pupils spoke freely about 
the cars they have or had, and of course they knew a lot about the subject, as I had 
expected. 
 
The short introductory questions and conversation made them eager to read about 
possible future cars. They had hardly any problems with the difficult words and in 
analyzing and summarizing the three parts of the text. 
 
At the end, the students were able to reproduce the essence of the text in their own 
words. They could easily explain their own opinions about possible future cars (in 
connection with traffic problems) and discuss about the best solutions. This proved 
that the set objectives were attained. 
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De auto van nu is perte totale 
 
 
Neem afscheid van de auto zoals die nu rondtoert. Binnen enkele decennia zal hij een vreemde eend 
in de bijt zijn. De zachte of slimme auto, de vliegende auto en het Urban Light Transport moeten 
verkeersinfarcten en dodelijk verkeer binnenkort uit de wereld helpen. Het aantal dodelijke ongevallen 
wordt gedecimeerd. 
 
 
De zachte auto 
 
In de Verenigde Staten werken wetenschappers aan een nieuwe, bolvormige en gecapitonneerde 
auto die voetgangers moet beschermen en in drukke stadscentra bumper-aan bumperrijden mogelijk 
moet maken. De wagen zou al tegen 2010 te koop worden aangeboden. De zachte auto wordt 
ontwikkeld aan het Massachusetts Institute of Technology (MIT), waar een batterij ingenieurs aan het 
project werkt. 
 
Bouwer wordt autogigant General Motors. Voor het ontwerp worden de nieuwste concepten in de 
auto-industrie, zoals hybride energie, gecombineerd met het neusje van de zalm uit andere sectoren, 
zoals de 'drive by wire'-elektronica die uit de luchtvaartindustrie komt. Ook het 'global positioning 
system' en sensortechnologie worden gei'ntegreerd. 
 
De innovatie is een ronde, digitale wagen zonder scherpe hoeken, volgepropt met technologische 
snufjes. Zo wordt de bestuurder bijvoorbeeld automatisch weggeleid van opstoppingen. Bij het 
naderen van een gevaarlijk punt verandert de wagen automatisch van kleur. De kleur verraadt ook de 
gemoedsgesteldheid van de chauffeur. In plaats van de traditionele achterlichten worden organische 
opto-elektronische componenten (Oled's) gebruikt, een technologie die zelf oplicht en bijvoorbeeld van 
kleur kan veranderen wanneer de bestuurder naar links of rechts wil. Die bestuurder zal zich 
bovendien nooit meer zorgen hoeven te maken over het zoeken van een parkeerplaats. De auto leidt 
er hem of haar zelf naartoe. Parkeerplaatsen worden uitgerust met zenders die automobilisten 
vertellen waar er nog een plekje vrij is. 
 
De auto zal worden aangedreven door een hybride motor, die zowel op benzine als op elektriciteit kan 
rijden. Ook waterstof is een optie. Het metalen kader zal worden bedekt met een huid die bestaat uit 
honderden kussentjes die met lucht gevuld zijn. Dat zachte, gecapitonneerde exterieur zorgt niet 
alleen voor minder kneuzingen bij een ongeval en bij aanrijding van een voetganger, maar laat ook toe 
om bumper aan bumper te rijden. Zo kan er in filerijke omgevingen meer verkeer door de straten 
stromen. 
 
Tot de mogelijkheden behoort ook een stuur dat bestuurder en passagier aan elkaar kunnen 
doorgeven. Ook wordt eraan gedacht om de bestuurdersruirate van het 'exoskelet' van de auto te 
scheiden met een vloeistof. De cabine wordt daarin opgehangen zodat de impact van een ongeval 
veel kleiner wordt. De zachte auto is in eerste instantie bedoeld als stadsautootje. Maar voor familie-
uitjes kunnen er extra zitjes en opslagruimte aan toegevoegd worden. Het voertuig kan ook aangepast 
worden voor carpooline, de wielen kunnen vervangen worden naargelang de weersomstandigheden. 
Een eerste prototype wordt in 2006 gebouwd. 
 
 
De vliegende auto  
 
De zachte auto, als hij al gemarket wordt, krijgt serieuze concurrentie. Als het van Nasa afhangt, is 
binnen tien jaar de eerste vliegende auto een feit. Of dat het einde van de verkeersinfarcten betekent, 
is zeer de vraag. De ruimtevaartorganisatie denkt dat binnen tien jaar 25 procent van de Amerikanen 
in een vliegende auto kan rijden, over 25 jaar zelfs 90 procent. Eerst wil Nasa een goedkoop en stil 
vliegtuigje maken, met een kostprijs van maximaal 82.000 euro, dat op automatische piloot vliegt 
tussen regionale luchthavens. Over vijftien jaar moeten er grote tuigen zijn die verticaal kunnen 
opstijgen. Uiteindelijk doel is een vliegauto die hetzelfde kost als een luxevoertuig, stil is, zuinig in 
brandstof en makkelijk om mee te vliegen en te onderhouden. 
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Ook private bedrijven werken aan een vliegende auto. Onderzoekers van Boeing hebben al een 
miniatuurmix van helikopter en sportwagen gemaakt. Het in California gebaseerde bedrijf "Moller 
International' bouwde een prototype van zijn 'Skycar'. Het gestroomlijnde voertuig is ontworpen om 
verticaal te starten, ca. 1.050 km/u te vliegen en om korte afstanden te rijden. Het ding zou wel 1 
miljoen dollar kosten en alleen chauffeurs met een pilotentraining verdragen. 
 
In Nederiand willen wetenschappers aan de Technische Universiteit in Delft al tegen 2006 een 
'Aerocar' op de markt brengen. Met propeller voor de snelheid en helikopterachtige rotoren om op te 
stijgen. Naar verluidt zal het toestel maximaal 210 km/u in de lucht en 105 km/u op de weg halen. 
 
 
Geen auto 
 
Voor andere wetenschappers heeft de auto finaal zijn tijd gehad. De toekomst van het stadstransport 
heet ULTra (Urban Light Transport): het hightechantwoord op monsterfiles en verkeersinfarcten. 
Opvolger ook van auto, bus en tram. De ULTra is een volautomatische, vraaggestuurde taxi voor vier 
personen die op een magnetische band sjeest. Hij vervuilt niet, rijdt non-stop en zonder veel gedruis, 
is snel en goedkoop. De ULTra bolt op een elektrische motor en is een van de eerste volwaardige 
'personal rapid transit'-svstemen (PRT) ter wereld. 
 
Met behulp van een smartcard geven passagiers het computerbestuurde voertuig tegen betaling van 
66n pond een bestemming in. Zonder tussenstops vervoert de ULTra hen rechtstreeks met een 
gemiddelde snelheid van 40 km/uur. Driemaal sneller dan traditioneel openbaar vervoer. De stations 
bevinden zich naast de hoofdbaan, zodat een stoppend voertuig de anderen niet hindert. De 
infrastructuur heeft met 1.800 voertuigen per uur dezelfde capaciteit als een autoweg, tegen een 
tiende van de kosten en een vierde van het ruimtegebruik. Meer dan 80 procent van de reizigers van 
de ULTra kan zonder wachten instappen; 95 procent hoeft minder dan een minuut te wachten. Ter 
vergelijking: op een stadsbus wordt gemiddeld zes minuten gewacht. 
 
Verder verbruikt de ULTra per reiziger 75 procent minder energie dan een auto en 50 tot 80 procent 
minder dan openbaar vervoer. De Britse stad Cardiff zal waarschijnlijk volgend jaar als eerste dit 
transportmiddel aanbieden aan haar bewoners. ULTra, een product van het bedrijf Advanced 
Transport Systems Ltd, moet aanvankelijk het transport tussen een spoorwegstation en het 
havengebied verzorgen. De ULTra kost Cardiff 19,2 miljoen pond. Een pak minder dan een 
lichtrailverbinding. 
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De auto van nu is perte totale 
 
 
Moeilyke woorden: 
 
Gecapitonneerd : bekleed met een verende laag 
Hybride : bestaande uit meerdere eiementen (vb : motor op benzine en elektriciteit) 
Neusje van de zalm : het beste 
Drive by wire-elektronica : elektronisch gestuurd 
Global positioning system : orientatiesysteem voor voertuigen 
Exoskelet: uitwendig skelet 
Carpooling : gezamenlijk gebruiken van auto 
Gemarket: plannen maken voor afzet op de markt 
Propeller: vliegtuigschroef 
Rotor: horizontale helicopterschroef 
Urban light transport: licht stadsvervoer 
Personal rapid transit: snel persoonlijk vervoer 
Smartcard: programmeerbare betaalpas 
 
 
Andere: 
 
... ... ... ... ... ... 
... ... ... ... ... ... 
... ... ... ... ... ... 
... ... ... ... ... ... 
... ... ... ... ... ... 
... ... ... ... ... ... 
... ... ... ... ... ... 
... ... ... ... ... ... 
... ... ... ... ... ... 
 
 
 



 

- 112 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
The essence of a text 
 
 

• READ the text attentively. 

• UNDERLINE the most important words. 

• MAKE a plan. 
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Module 3 

 
 

Mathematics Lesson 
(Belgium) 

 
Test and evaluation 

(Denmark) 
 

 
 
 
 
 
 

 
 

Photo: private 
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MATHEMATICS LESSON 1 
 
 
Teacher:  Hans De Moor 
Date:  Tuesday 20 September 2005 
Pupils present:  5 
 
 
Subject: Solving right-angled triangles. 
 
 
Extract Curriculum: 
Solving right-angled triangles. 
 
 Sum of the angles of a triangle 
 Pythagoras' theorem (squares and square roots) 
 Sine, cosine and tangent of an angle 
 
 
Key competences: 
 
 Self-confidence 
 Communication 
 Analytical mind (methodical and logical approach of mathematic 

problems) 
 Critical mind (a critical study of solutions) 
 Self-reflection 
 
 
Teaching objectives:  
The students can 
 
 Calculate the size of an unknown angle inside a triangle, if the 

other angles are known. 
 Calculate the length of an unknown side inside a right-angled 

triangle, if the two other angles are known. 
 Calculate sine, cosine and tangent of an angle by means of a 

calculator. 
 Correctly use the terms adjacent rectangular side, opposite 

rectangular side, oblique side. 
 Solve exercises on rectangular triangles. 
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Course of lesson in phases:  
 
 
Phase 1: 
Objectives Subject matter Teaching methods Teaching aids 
 Determine distance and height, e.g. of a 

tree, a tower, a building 
Lecture: the teacher motivates the students by 
showing some practical examples of rectangular 
triangles 

 

 
 
Phase 2: 
Objectives Subject matter Teaching methods Teaching aids 
Communication A rectangular triangle always has an 90 ° 

angle 
The sum of the angles of a triangle is 
always180°. 
Pythagoras' theorem. 

Demonstration and conversation: the teacher shows 
some rectangular triangles and rectangles and asks 
questions about them. What is typical of each of these 
triangles? How many ° is a rectangle? What happens 
if you put all 3 angles of a triangle next to each other? 
How many ° is a stretched angle? What is the surface 
of a rectangle? What becomes of the surfaces of the 
rectangles, if you make a rectangle with each side of 
a rectangular triangle? Which side makes the largest 
rectangle? 

Cut triangles 
and rectangles 

 
 
Phase 3 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Analytical mind 
Critical mind 

See attachment. Exercises: The group makes an exercise on 
Pythagoras' theorem. The students solve the rest of 
the exercises themselves, while the teacher keeps an 
eye open and helps if needed. 

Blackboard 
Blanks course 
for students 
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Phase 4: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence  
Analytical mind  
Self-reflection 

See attachment. Demonstration and exercises: The teacher shows 
how to use a calculator, how to calculate sine, cosine 
and tangent of an angle. Then the students do the 
same. 

Blackboard  
Calculator  
Blanks course 
for students 

 
 
Phase 5: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Analytical mind 

See attachment. Lecture and exercises: The teacher explains the 
terms adjacent rectangular side, opposite rectangular 
side and oblique side. The students apply these terms 
to given rectangular triangles. 

Blackboard 
Blanks course 
for students 

 
 
Phase 6: 
Objectives Subject matter Teaching methods Teaching aids 
Communication  
Self-reflection 

See attachment. Exercise: The group makes an exercise on 
rectangular triangles 

Blackboard 
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Welke toetsen gebruik ik op mijn rekenmachine? 
 
1) Om cosinus te berekenen als hoek gekend is: ..................................................... 
 
2) Om sinus te berekenen als hoek gekend is:.......................................................... 
 
3) Om tangens te berekenen als hoek gekend is: ..................................................... 
 
4) Om hoek te berekenen als cosinus gekend is:...................................................... 
 
5) Om hoek te berekenen als sinus gekend is:.......................................................... 
 
6) Om hoek te berekenen als tangens gekend is: ..................................................... 
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TEST – Module 3 
 
Course I 
 
Target group: 
I chose on of the projects from Estonia, teaching in English, and my subject here is 
mathematics. 
I have worked with two students from a special protected block in Nyborg State 
Prison. 
 
 
Description of the group: 
One of the students is 32 years old, and his sentence is 14 years. 
The other student is 34 years old, and his sentence is 10 months. 
They both have a 9th grade from the public school. 
 
 
Intentions: 
It was given, that the language in the lessons should be English, so the students had 
to learn the mathematical terms in English, before we could work with the 
mathematical problems. 
 
It was logical to use English, because a lot of things, in the work with the computer, 
are already in English language! 
 
Besides this, the students had the opportunity to work individual on the computer 
using Excel-programs. 
 
 
Teaching Methods: 
I planned that the two students should work both individually and together with the 
topic. 
 
We had to start with a course in the mathematic-terms in English (see the 
enclosures!) 
 
None of the students had worked with Excel-programs before, so they also needed 
some lessons using those tools too. 
 
The lessons are planned as an alternation between going through technical math-
lessons and reading the information of the topic. 
 
 
Aims for education: 
Mathematical terms: geometry 

• working with Excel-program 
• statistic for using socially relevant information 

(Every day we all get a lot of information in the electronic medias, without taking a 
critical position.
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Working with this subject, the students will have a better opportunity to understand 
these information.) 
Working in English in the math-lessons gives them the possibility for using materials 
from different countries without translation, and because the students use computer, 
where the instruction very often are in English, it was obvious to combine language 
with mathematical problems. 
 
The information and the script will be easy to use in the school in the prison for our 
English and non-Danish-speaking students. 
 
The two students also learned about layout and they have produced teaching-
materials, which are useful for other students. 
 
 
Organizing: 
I had planned a period of 2 lessons over 12 days. (24 lessons) 
The students can only work with most of the materials in the lessons, because they 
don't have the possibility of using computer in their spare time, and therefore they 
made some other scripts on paper, too. 
 
 
Materials: 
I had a suggestion of working with statistics in mathematics, and it was obvious to use 
information about the countries in this project: Norway, Belgium, Estonia, Lithuania, 
and Denmark. 
 
I got most of the information from the internet, and the two students decided, which 
information they wanted to use. 
(The students don't have the opportunity to use internet themselves, so they had to ask 
me for the information they want.) 
 
Besides this information, they used the math-book for the 10th grade and a book about 
using Excel. 
 
I made some few exercises about flags (see the enclosures!) 
 
 
Demands on the students: 
The students had to read the information before the lessons, and some of the 
exercises had to be made by hand and not on the computer. 
 
They also had to make some exercises from the math-book about statistics and 
geometry.  
 
 
Description of the project: 
(see the schedule in the enclosures) 
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Evaluation: 
The students worked very intensive and seriously with the project. They found it very 
interesting to learn about the other countries, and that the math-lessons in English 
also were related to social studies. 
 
They had to make a project for their exam in this summer, and they decided to make a 
paper using some of the things, they had worked with in this project. So it has been a 
motivation for them in many ways. 
 
They express, that it was really good to work with many things under the same topic, it 
gave a kind of overall impression. 
 
 
 
 
Course II 
 
Target group: 
I asked a group of inmates, who would like to work with this mathematical topic. 
Two of the inmates wanted to participate in this course for a short period. 
They normally don't have mathematic in their schedule, but they would like to try that. 
 
They used some of the same information as in Course I, but they chose some other 
topics in the statistical work. 
 
 
Intentions: 
I asked the students which information they would like to work with, and from this I 
planned the lessons. 
 
They should learn a little about statistics, graphic representation and Excel. 
 
I hope that this course could be a motivation for the students to choose math-lessons 
in the future. 
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Teaching Methods: 
The academic and technical level of the two students was very different. Therefore 
they mostly worked individually with the topic. 
One of them worked with mathematical terms as percentage and simple diagrams. 
The other student had a very high level, and he mostly worked on the computer in 
Excel. 
 
 
Aims for education: 
The course could be an appetizer for the students, and they found out, that the math-
education from their earlier time in school was quite different. 
 
They also used their general knowledge in the exercises. 
 
 
Organizing: 
We had 4 lessons in 2 days (8 lessons). 
It was a short course, so it was necessary to be very schematic and concrete. 
 
 
Materials: 
We used the same materials and information as in Course I, but those two students 
chose other statistic exercises (see the enclosures!) 
 
 
Demands on the students: 
The students worked out some of the exercises in percentage, so they were ready to 
use the facts and answers in excel in the next lessons. 
 
 
Description of the project: 
(see the schedule in the enclosures) 
 
 
Evaluation: 
The students worked very intensive and seriously with the project. They found it very 
interesting to learn about the other countries, and the math-lessons in English were 
also related to social studies. 
 
It was a very short period they worked with this topic, but they were both very positive 
and engaged, and they would like to have some more math-lessons, so it was a 
motivation for them with this course. 
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Learning for a life in freedom 

Mathematics in English language 

February 7.th February 9.th February 14.th February 16.th 

Introduction of the project Going through the mathematical 
Terms 

Mathematics lessons about 
statistics 

Mathematics about statistics 

Working out the schedule for 
the 2 students 

   

    
February 28.th March 2.th March 7.th March 9.th 

Going through the possibilities 
of working with the excel-
program 

Gathering and reading the 
information about the topic 

Working out a form in excel Working out a form in excel 

    

March 14.th March 16.th March 21.th March 23.th 

Mathematics about FLAGS Working with diagrams in excel Working with manuel grafic 
representation 

Picking up the last informations 
and evaluation of the topic. 
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Dictionary course 1 

statistik statistics 
mindsteværdi minimum value 
størsteværdi largest value 
middelværdi (gennemsnit) average 
typetal ? 
deskriptorer (nøgletal) key figures 
hyppighed frequency 
frekvens frequent 
summeret sum up 
diagram diagram 
  
geometri geometry 
målestokforhold scale 
areal area/ acreage 
rektangel rectangle 
m2 squaremeter 
længde length 
bredde broadnes 
grafisk fremstilling graphic representation 
ret linje straight line 
funktion function 
farver colours 
flagstang flagpole 
højde ( her på huset) altitude 
  
Excel  
celler cell 
rækker rows 
kolonner column 
ark sheet 
  
geografi geography 
befolkning population 
aldersfordeling age structure 
fødselsstatistik total fertility rate 
etniske grupper ethnics groups 
transport transportation 
tog railways 
veje roadways 
beskrivelse af flag flag-description 
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Models in connection with flagpoles  

The length of a flag = 4/3 * the broadness of the flag 
The broadness = 1/5 * the length of the falgpole 
The length of the streamer = 1/2 * the length og the flagpole 
The length of the stander = 1/3 * the length of the flagpole 
The length of the line = 2 * the length of the flagpole 
The length of the flagpole -1 % * the length of the flagpole -1 = the altitude of the house 
The length of the flagpole = the altitude of the house + 1/0,8 
The length of the flagpole = 1,25 * the altitude of the house + 1,25 
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The Danish flag 
 
The scale in the Danish flag between length and broadness is 37:28 
 
A firm has made a flag on 138 m2 an a weight on 150 g/m2 
 
The broadness of the Danish flag is always a fifth of the length of the flagpole 
 

1. Describe the function for these proportions (fordelingsforhold) 
(x = the length of the flagpole) 
Make a graphic representation (straight line) 
 

2. How much is the weight of the flag on 138 m2 
 

3. Design a model of the flags from the 5 countries: Denmark, Norway, Estonia, 
Belgium and Lithuania. 
 

4. Colur the flags in their colours 
 

5. Use the sheet with information of prices to make som mathematic.calculations 
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Dictionary speciel for course 
II 

 

befolkning population/inhabitants 

samlet total 

befolkningsgruppe section of the population 

befolkningstal number of inhabitants 

aldersinddelt/aldersgruppe age distribution/group 

indsatte inmates 

rygere smokers 

udgifter expenses 

sundhed health 

ulandsbistand aid to developing countries 

selvmord suicide 

Brutto National Produkt 
BNP 

Gross National Product GNP (USA) 

Brutto National Produkt 
BNP 

Gross Domistic Product GdP (GB) 

cirkeludsnit sector of a circel 
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 Belgium Denmark 

Population 10.400.000 5.400.000
Inhabitants, classified by age   
0-14 years 17,10% 18,80%
 1.778.400 1.015.200
15-64 years 67,80% 68,40%
 7.051.200 3.693.600
65-xx years 15,10% 12,80%
 1.570.400 691.200
Inmates 9253p. 3439p.
   
Smokers 28% = 2.912.000 30.5% = 1.647.000
Number of cigarets per person per year 1910p. 1963p.
Cost in the health sector 7.500.000.000 5.400.000.000
Cost per inhabitants 721 US $ 1.000 US $
Aid to developing countries 45.000.000 US$ 45.360.000 US$
Suicide, men per year 3.245 1.156
Suicide, women per year 1186p. 400p.
G.D.P. US$ 301.900.000.000 211.900.000.000
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Module 4 

 
 

Focus on Life and Society 
(Norway) 

 
Test and evaluation 

(Estonia) 
 

 
 
 
 
 
 
 

 
Photo: private 
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Focus on Life and Society 
 
Introduction 
Focus on Life and Society is a 20 hours course based on cooperation between 
Verdal Prison, Nord-Trøndelag Probation Service and Steinkjer Secondary School 
Furuskogen Branch. 
 
Our students are in a process of rehabilitation and may therefore bring with them 
numerous and different needs for help and support. The paramount aim of our school 
is to make young people able to master the challenges of everyday life and thus 
become an integrated member of the society. Convicted persons and prison inmates 
have to live by the laws and regulations of society and to stay away from drugs and 
criminality. We want to create a self-supporting, knowledgeable and respected 
member of the society. This way of thinking is an integral part of the Norwegian 
prison education. 
 
Our experiences tell that most of our students need to strengthen their 
communication skills and improve their attitude and behaviour towards the society. 
Too many of them have had a chaotic life. They need help to restart their life. They 
do not know how to seek a job and apply for it. They do not know how to get back to 
school and to complete their education. Financially they are in a vacuum with no 
overview of their economy and living in deep debt. 
 
Course organizers are from the Employment Office, the Social Welfare Office, 
Steinkjer Probation Service, Mediation Service, and the school. 
 
Ideology and Aim 
We want to make the inmate’s time spent in prison meaningful. We want to 
counteract and combat criminality and promote and ease the prisoners’ adaptation to 
society. 
We want to improve the inmates’ social skills, increase their self-insight, strengthen 
their ability of mastering which finally will give them a better life. 
 
Target Group 
Our students have or have had, in one way or other, some connection with the law 
enforcement agencies or the administration of justice. They are either: 
 

• Waiting to serve their prison sentence 
• Prison- inmates 
• On probation 
• Newly released from prison 
• Unemployed youth 
• Or early dropouts from school 
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Our students are mostly men, aged between 23 and 30. Many have family and 
children. 
They have reached a phase in life where they feel a strong and profound motivation 
to change their lives; they want a job, they want to go back to the school that they left 
many years ago, they want education. They lack social skills, they are not familiar 
with how the society works and functions. 
 
 
Time Frame and Organisation 
The duration of the course is 20 hours, spent on four days. Each day has its own 
theme. 
 
Day 1: Self-correction: Get to know yourself by meeting with and being 

together with other people.  
 
Day 2: Communication: How can I establish good relationship with other 

people. 
 
Day 3: Job-seeking: How to qualify for the labour market and how to 

seek, get and hold on to a secure job. 
 
Day 4: Economy Focus is put on the economic situation of the 

participants and how pecuniary problems and 
economic misery can be turned into financial 
strength and economic freedom. 

 
A maximum of 10 persons can participate in each course. On completion of the 
course, they receive diplomas certifying their participation. One hot meal is served 
each course day. 
 
Working Methods 
Roll-play, self-training, group work, individual exercises, bilateral talks as well as 
plenary discussion. 
 
Teaching Facilities 
The school has a very suitable and well-equipped classroom; blackboard, computers, 
overhead projector, video equipment etc. The school provides a resource book 
containing the necessary materials, literature and stationery. However, the most 
important input is the students’ own recourses. Another important thing is the course 
organizers’ ability to communicate, listen and to accept questions and discussions. 
By being attentive and flexible the course supervisor can tailor make the course to 
match the participants conditions and needs, but still keep the discussion within the 
framework of the course. 
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TOPIC 1: 

 

Self-correction 

Get to know yourself through meeting and being together with other people. 

 

 

-    Theories regarding perception – cognitive theories 

 

-    How do you experience and behave yourself in the company of other people 

 

-    Write and present your self biography 

 

-    Observation of other people and role play 

 

-    Evaluation.  What have I learned about myself, about other people 
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TOPIC 2: 

 

Communication 

Establish your own good relationships 

 

 

 

-    What is good and what is poor communication 

 

-    Good relationship to other people is your own responsibility 

 

-    When strong emotions impact positive communication 

 

-    Angry - True - Healthy 

 

-    Fight - Flight - Frize 

 

-    Evaluation. What have I learned about myself, about other people 
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TOPIC 3: 

 

Job Seeking 

How to qualify for the labour market. How to identify a job, apply for it and 
secure employment 

 

 

 

-    What is a good life 

 

-    What can I achieve – what is realistic in my case 

 

-    Make a plan of action. What am I aiming at and how to reach the target 

 

-    Education and the Labour Marked  

 

-    Good advises: How to apply for a job 

 

-    Evaluation 
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TOPIC 4: 

 

Economy 

How to be financially strong and free and avoid Pecuniary Problems and 
Economic Misery 

 

 

 

-    Budgeting, how to plan for tomorrow 

 

-    Credits, loans and interest 

 

-    Laws, rules and regulations 

 

-    Unpaid bills. Law enforced payback 

 

-    Evaluation. What have I learned? How to improve my economic situation 
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What are the experiences of the students? 
 
 
We have carried out seven courses during the project period, with 60 participants. The 
following is opinions expressed by the students: 
 
 
“……It is exciting and new to me to participate in a course like this. I have learned to talk 
openly and loudly about myself in the group, and I have learned to listen to other people. 
I have dared to air my thoughts and feelings, and I see myself as a resourceful person. I 
know that my problems are not uniquely mine – they are universal. Therefore, it feels 
good to share common problems, difficulties and experiences. Now I know that I can 
change my black and white attitudes and prejudices. I have learned to think about 
myself and others in a positive manner…..” 
 
“…..I have now a better overview of my economic situation and I know where I can 
direct my questions and seek advice. I have a firmer grasp of the daily events and have 
my life well under control now, after the course. I will ask for help and to the best of my 
ability try to change my life…..” 
 
“…. I did not know that the Employment Office had so many different job opportunities to 
offer people like me. I have gained insight into the labour marked. I have learned to write 
my Curriculum Vitae and to write a job application. I know more about my interests and 
skills after I have my qualifications assessed. A very good course. An excellent 
course…….” 
 
 
What are the experiences of the school and the school’s network? 
The different cooperating course organizers gain a common understanding of the 
students and their problems. The school and its partners get more closely linked to each 
other and all parties learn from each other. We have learned through oral and written 
evaluations that both the themes and the methodology we choose are useful and 
relevant. 
 
The course is well known and well reputed and we have no problem to get sufficient 
number of students. Other prison education institutions have adopted the course and 
are using it. 
 
Conclusion: 
Our experiences tell that this course is highly needed and relevant and it meets the 
needs of our students. The topics and themes we introduce occupy the students and are 
of great benefit to them in their rehabilitation process. They get solid help and 
assistance on their way further and they receive backing and support to break away 
from the “old pattern” and enter onto a new path in life. 
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Support Groups and Inter-agency Cooperation 
 
Introduction 
We want to establish the Support Group as a means and a method of teaching in the 
education and rehabilitation process. Our students are in a phase of rehabilitation and 
are therefore in need of assistance and support. The paramount aim of our school is to 
make people able to master the challenges of everyday life and thus be integrated 
members of the society.  
Convicted persons and prison inmates have to live by the laws and regulations and to 
live a life without drugs and criminality. This way of thinking is an integral part of the 
prison education in Norway and meant to create a self-supporting, knowledgeable and 
respected member of the society. The Support Groups help in a very practical way those 
who are willing to change their behaviour and attitude towards other people and society. 
 
Ideology 
The student is the leader of the Group and chairs the meetings the way he thinks is the 
best for him self. 
 
The work of the Support Group is based on the ideology of a user driven approach 
regarding the problem solving process. The student has the full ownership of his own life 
and his everyday challenges. We believe that the student by means of his own 
recourses is able to find good and relevant solutions to his own problems. However, he 
may sometimes need and appreciate other people's help and encouragement. 
 
Aim 
The Support Group is meant to be a tool to help the student in his process towards self-
sufficiency and responsibility for his own life. 
 
The student has to appoint the members and establish his own Support Group of people 
able to render relevant assistance and support. The Support Group will normally have 
four to six members. Depending on the student' s age and his condition of life the group 
may consist of people of the following categories: one person from the social welfare 
office, one from the employment office, a medical doctor, a police officer, a prison 
warden, a psychiatrist, a school psychologist, one from the school, a family member, a 
trusted friend etc. 
 
Based on the above-mentioned ideology the student shall: 

• Maintain and run the group 
• Dismiss members and terminate contact with members according to needs 

assessment 
• Decide what problems exist and suggest relevant solutions 
• Chose the best way to remedy the situation 
• Convene meetings at his place, at the prison or at the school 
• Put up the agenda for the meeting 
• Chair the meetings, take notes for the record book and keep contact with the 

members 
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Target Group 
All our students have, or have had, in one way or other, some connection with the law 
enforcement agencies or the administration of justice. They are either: 
 

• Waiting to serve their prison sentence 
• Prison inmates 
• On probation 
• Or newly released from prison 

 
Most of them are men between 25 - 30 years of age. Some of them have families. They 
have reached a phase or stage in their life at which they strongly feel the need to 
change their way of living and behaving; they want an education and a job. They want to 
improve their social skills and in most cases, they have poor knowledge of public 
administration. 
 
The students are mainly from our region, which enhances and facilitates cooperation 
and contact even after their release from prison. 
 
Time Frame and Organisation 
The teacher will explain to the student the role of the Support Group and the way the 
Group works. When the student is admitted to the school he will through the admission 
talk be made aware of the public, the social and the family network that exist. During the 
conversation the student will realise who will be the most important and useful 
supporters in his rehabilitation process and propose persons to be members of his 
Support Group. The first meeting of the Support Group will normally take place within 4 - 
5 weeks, and later on meetings take place on a monthly basis as long as the student is 
at the school. However, some of the students keep contact with the Support Group even 
after they have left the school. 
 
Teaching Facilities 
A tutor is designated to support the student and to coordinate the working process. The 
student will need stationery, access to telephone and computer as well as access to a 
meeting room. At the meetings, the student will prepare and serve coffee, tea and 
refreshments to the members of the Support Group. 
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Implementation 
 
Stage 1 
The Support Group's role and working method (2 - 3 hours of preparatory work). 
Time will be spent on talks regarding the student's social and familiar network. The 
student contacts and elects persons to be members of his Support Group and he 
suggests topics for the agenda. 
 
Stage 2 
Preparing the agenda and calling the meeting (2 - 3 hours work). 
The teacher explains how to write a formal letter and familiarizes the student with the 
use of the PC. 
Prior to the first meeting, the student has been in contact with all the members of the 
Support Group to make sure that the time and venue for the meeting are suitable to 
each member. The student proposes the topics of the agenda, which will be discussed 
with the teacher before the final agenda (see the sample of agenda below) is written and 
sent to the members by mail or email. 
 
Stage 3 
The meeting of the Support Group. (3 hours preparatory work.) 
The student himself is the organiser of the meeting and takes care of all the practical 
aspect related to it. He does the table, serves the refreshments and food prepared by 
him self. He receives and welcomes the members to the meeting. The student is the 
chairperson of the meeting and he appoints a secretary to take notes for the records. 
The time and venue for the next meeting have to be agreed upon. 
 
Stage 4 
Feedback/summing up (approx. 10 minutes) 
After the meeting the members of the support group will sit together to discuss their 
impressions and experiences from the meeting. Do the members from the public 
agencies (welfare office, employment office, police etc) find such meetings useful? What 
do the family member and the chairperson think? Talking together in such an informal 
way will create a more cordial and friendly atmosphere, the student will feel more secure 
and better control the situation. The members of the group will better get to know the 
student and in most cases look forward to further cooperation with him. 
 
Stage 5 
Supplementary work 
After the meeting, the student will need special attention from the teacher involved; he 
will need a more detailed follow up and assistance. He will need to implement and to 
materialize the decisions and conc1usions agreed upon in the meeting; applications to 
be written, forms to be filled in, make appointments, visit public offices etc. A special 
task for the student is to finalize the minutes of the meeting and see to it that all 
members get a copy. (See sample below) 
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What are the student's experiences? 
By establishing a Support Group and involve it in the rehabilitation process, the student 
gets a forum where he is heard, seen and appreciated. He has to involve and give of 
himself, and he is met with respect and understanding. The student will see himself as a 
person and not as a case or a topic of the agenda. He is the main character, and more 
important he can use his own resources to improve his life. They change their attitude 
towards themselves, they gain self-confidence, and they feel the success of mastering. 
When they before showed a lazier fair attitude they now demonstrate a problem-solving 
attitude. Important basic needs like job, a sound economy, a place to live are focused 
on, and most of them show a keen interest in education and employment. 
 
It becomes natural to talk about drug addiction and criminality as well as about 
sanitation and health. The student learns about public administration, democracy and 
the way the public offices work. To learn language (Norwegian) becomes more popular 
because it is a must to write applications and letters - to express oneself in writing. 
 
Feeling the backing and the support of the "outside world", the student gets new hopes 
and looks forward to facing the cha1lenges of tomorrow. 
 
 
What are the Support Group's experiences? 
They see a human being, not a client or a number of a case. They say they put off their 
expert role thereby being better listeners. The student's initiative and resources create a 
positive awareness and interest. The group pulls together with the student and the 
progress is noticeable from one meeting to the next. All of them will better understand 
the others profession and how they work and how each party better can contribute fully 
to the rehabilitation process. 
 
 
What may prevent a successful result? 
If too little time is spent on discussing a common ideology and method it may have a 
negative impact on the result. Members may be unqualified to work with people in crisis. 
Members of the group may take care of their own prestige and power. People may 
change positions and posts, thus causing instability in the group. Their prejudice may 
prevent them from reaching upon good and lasting solutions, or it may even be the case 
that the final solutions have to be made by the member's superiors. 
 
The student himself may have limited abilities for growth and development due to low 
ambitions, drug addictions etc. 
 
 
Finally 
Our experiences with support groups are good. In most cases, we have achieved 
positive results. 
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Agenda (Sample) 
Steinkjer Sec School  
Furuskogen Branch  
Furuskogveien 3  
7713 Steinkjer 
     date 
 
Steinkjer Social Welfare Office, attention NN  
Steinkjer Employment Office, attention NN  
Verdal Prison, attention: NN 
Steinkjer Medicai Centre, attention NN  
Steinkjer Sec School, attention NN 
Family member, (mother, brother, uncle etc.) 
 
 
Support Group Meeting  
1300 hours on Wednesday 21 April 2006 
 
Dear Sir/Madam 
I want to do something new to my own life. I am still serving my sentence at Verdal 
Prison but have been allowed to attend lessons at Furuskogen Branch of Steinkjer Sec 
School. My main concern is what will happen to me and to my family when I am 
released from prison in 5 months. In a bid to change, my way of living and my behaviour 
towards society, I am calling this meeting to discuss with you the following: 
 

• my further education, school attendance 
• how to pay the hose rent while I am in prison 
• job application, ability and skills tests 
• how to make my prison service meaningful 
• my need for medical attention 
• how to keep contact with my children until I am released 

 
I appreciate very much your willingness to be a member of my Support Group. Your 
assistance and help are hereby anxiously sought. 
 
If you are not able to participate, please notify me as soon as possible. 
 
 
Yours faithfully 
 
Ola Nordmann 
Student 
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Minutes of Meeting  
held 21 april 2006 at Furuskogen 
 
The following members were present:  
NN, Teacher 
NN, Social Welfare Office 
NN, Employment Office 
NN, Prison 
NN, Medical Doctor 
NN, Family Member (mother) 
 
The members were wished welcome to the meeting. My autobiography was distributed 
among the members and read. 
 
Topic 1 
At the school, I have attended a 5 days computer course; in addition, I attend lessons of 
Mathematics and English. The examinations will take place in June just before my 
release from the prison. 
 
Topic 2 
The Social Welfare Office promised to pay my house rent while I am serving my prison 
sentence. It is important to me to go back to my flat when I am a free man. I will apply to 
the Social Welfare Office for money for shoes and c1othes. 
 
Topic 3 
The Employment Office will arrange for me to get recognition of my qualification. 
 
Topic 4 
I have been given the task to organise ping-pong tournaments at the prison every 
Saturday the next months. 
 
Topic 5 
The Doctor will arrange for me to have my back x-rayed. 
 
Topic 6 
My mother will contact the mother of my children and hopefully make arrangements for 
regular visits in the future. 
 
I feel very satisfied and I am happy to take responsibility for my own life. I highly 
appreciate your willingness to support me in this difficult time. I know that I have 
disappointed people who trusted me but I am confident that with the group's help I will 
manage to correct myself and live a decent life. 
 
Yours faithfully, 
Ola Norman (student) 25.06.2006 
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SUPPORT GROUPS AS MODUS OPERANDI 
 
The support group will normally have four to six members. Depending on the student's 
age and condition of life the support group may consist of people from the following 
categories: 
one from the social welfare office, one from the employment office, a police officer, a 
prison warden, a medical doctor, a psychiatrist, a school psychologist, one from the 
school, a family member, a trusted friend etc 
 
Rationale 
The main task of a Support Group is to coordinate. inform and help the students in their 
efforts to change their behaviour and attitude to other people and society. 
 
The students bring with them many - as well as different - needs for help. Some are 
subject to a law enforced relation/dependency on public offices. Some have poor - if any 
- contact and relationship to their family. 
 
They do not stick to the mainstream of the society and they do - in most cases - have 
very poor knowledge of public administration. Very often they skip their appointments. 
On the other hand the public offices - the life supporting agencies - do not see the 
complexity of problems that the student has to overcome in his everyday life. The 
student spends a lot of time trying to call on the different public institutions. Sometimes it 
happens that a decision made by one office is null and void because it does not comply 
with what has been decided by another office. 
 
How 
After a brief introduction of the school, the new student will have to participate in a 
"network conversation» to ascertain his relationship and closely ness to people and 
public institutions and the areas of the student’s life that have been ignored and 
therefore are in need of common efforts. The next step for the student is to write a self-
biography regarding his family, childhood and youth, schooling (school attendance) and 
work experience, dreams and wishes etc. The task is process oriented and the result 
maybe used as an introduction of the students to his newly established support group. 
 
Under supervision the student convene the first meeting by summoning in writing the 
members of his support group by sending them maybe his first ever public letter. In this 
letter, he briefly will explain the background and condition of his life and state the reason 
why he wants the addressee to be a member of his support group. The agenda of the 
meeting is enclosed and the venue for the first meeting will be announced - this can 
either be at the school or at the student's private home. The student has undertaken all 
the practical arrangements before the meeting and he himself - supervised by one of the 
employees of the school - is chairing it as well as keeping the records for the minute 
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book. Information shared and decisions made are confidential. After the meeting, there 
will be an informal discussion where everybody can speak freely and openly about how 
the participants experienced the meeting. 
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What do we want to achieve 
We strongly believe in cooperation between student, support group and school. It 
provides a friendly atmosphere, understanding and goodwill. The method strengthens 
the student's self-esteem and self-respect and gives him a feeling of being accepted by 
the society. The participants will better get to know each other and each other's work 
and working procedures and methods. The student will learn about public administration 
and management. He will feel that he is a respected member of a team. He is listened to 
when presenting his problems and needs - he is not any longer labelled a begging client 
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How the school builds alliances 
 

• Society into the school, and the school into the society. 
 

• The staff needs a common set of values and the same ideology. 
 

• To create a nice and positive environment where pupils and staff can be 
confident 
 

• Well documented work. Visible and measurable results through project reports, 
evaluation and research. 
 

• A good reputation among users and cooperation partners 
 

• To be positively visible in the medias 
 

• Cooperate systematically and methodically in the pupils' support groups 
 

• To make the most of the possibilities which lies in project cooperation between 
different departments/ services and levels. 
 

• Contact with others through visitor arrangements. 
 

• Make the school known in the postgraduate educational system, welcome 
students and attend guest lectures. 
 

• Arrange up-grading and further education, courses and competence raising 
 

• Get to know other people's work fields and departments 
 

• Obtain international understanding and cooperation through conferences and 
projects 

 
 
To be generous and hospitable .......... to sometimes pocket our pride, be humble and 
know our limitations.......ask for help from others if needed. 
 
 
The building of alliances or networks is necessary to give our pupils the best 
opportunities for growth and development. 
It is all about creating a common positive attitude to our pupils  
To distinquish between category and individual. 
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Support group work as a method 
 

• A support group is a coordinating, informative organ which helps pupils in their 
daily life. 
 

• A support group is a forum for cooperation where different life supporting bodies 
together take responsibility to help the pupil according to his/her needs. 
 

• This is a well-established practise in the school and is introduced in the intake 
interview. 
 

• The support group is constituted before the intake or within the first week at 
school. 
 

• The pupil himself/ herself runs the group and have the main responsibility. 
 

• The group is convened for a meeting every 5th or 6th week. 
 

• The preparations are done at school, by the pupil together with the social teacher/ 
social therapist. 
 

• The pupil puts up the agenda for the meeting, make calls and takes the letters to 
the post. 
 

• The pupil makes the practical preparations for the meeting, makes coffee and 
food and show new members of the support group around on the house. 
 

• The pupil chairs the meeting. 
 

• After the meeting is formally ended, everyone is encouraged to comment on how 
they experienced the meeting from their point of view. 
 

• The pupil makes a report from the meeting and makes sure it is distributed to the 
members of the group. 
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Experiences - positive effects 
 

• The pupil's social role is changed into a more respected one 
 

• The pupil experiences to master new things in his/her life 
 

• The pupil is in the centre of attention, which gives him/her genuine influence 
 

• Responsibility-learning 
 

• Educational tool. It gives new knowledge about how the society is organized, as 
well as practical training in writing and communication 
 

• Building of new relations 
 

• Faith, hope and trust are given new opportunities for growth 
 

• The rehabilitation process becomes co-ordinated and comprehensive 
 

• The work of the support group saves time for the different public services/ 
departments when dealing with the clients 
 

• Cooperation in the group raises the level of knowledge and respect for each 
others' professions 

 
Possible obstacles 
The support groups are dependent on each single person and how they are suited for 
the job. Instability and exchange of employees in the departments can also have 
negative effects. Prejudices, worn out representatives and to little time for discussions 
about methods and common ideologies are possible obstacles in the work with support 
groups. The decision making authorities are high up in the public system, and 
frustration, dissatisfaction and job conflicts can be a problem ........prestige and power. 
The progress of work in the support group can also be prevented by a pupil's low 
ambitions, lack of potential and drug related problems. 
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Test and evaluation – Module 4 

Tartu Vocational Education Centre, Estonia 

FOCUS ON LIFE AND SOCIETY 

20 HOUR COURSE INTEGRATED INTO THE CARPENTER CURRICULUM 

Target group: Prisoners in Tartu Prison 
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TOPIC 1 

Comparison is one mode to evaluation 

 

 

• Knowledge - capability of remembering the theory 

• Understanding - to understand what is learned 

• Implementation - capability of implementing the theory  and experience 

• Synthesis - capability of combining the whole 

• Evaluation - capability of evaluating suitable methods and means 

 

 

 

 

What did I learn:  What is learning? 
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TOPIC 2 

Efficient cooperation, harmonic relationships 

 

 

• We express ourselves in order to be listened to and accepted 

• We prevent conflicts, find peaceful solutions 

• We create relationships on the basis of mutual trust, compassion and 

cooperation 

• We achieve better relations with our relatives and co-workers 

 

 

 

 

What did I learn:  How to change hate and distrust for trust and cooperation. 
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TOPIC 3 

We create balance and harmony in our life, in relationships and in our world. 

 

 

• Stop accuses and gain control over yourself 

• Love yourself and love other people through yourself 

• We fulfill our needs without hurting others 

• We encourage peace in our world by means of thoughts, words and acts 

• To show our vulnerability might help to solve conflict 

• Analyzing others is about to express our own needs and values 

• We are dangerous if we don't know, that we are responsible for our behaviour, 

thinking and feelings. 

 

 

 

 

What did I learn:  To take responsibility of our feelings 
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TOPIC 4 

Focus on things that create happiness to work 

 

 

• Know basic things in your work 

• Move on 

• Adapt the changing situations 

• Think about your work in a creative way 

 

 

 

 

What did I learn:  I want to work 
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TOPIC 5 

I am free, I need a job 

 

 

What kind of jobs are available and what are the salaries 

What have I learned, what can I do 

Where do I go, who can help me 

What do I ask, what do I speak 

 

 

 

 

What did I learn:  I want to work, I can find a job! 
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TOPIC 6 

Appreciate your work 

 

 

• If we don't appreciate our own work, nobody does 

• Life and work in changing world - needs, opportunities, choices 

 

 

 

 

What did I learn: I consider my incomes and expenditure, I can manage! 

 



 

- 175 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
Module 5 

 
 

Newspaper 
(Denmark) 

 
Test and evaluation 

(Belgium) 
 

 
 
 
 
 
 
 
 

Photo: Lieven Nollet 
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Newspaper 
 
 
Target group 
 
As a part of the school we have a group of students who studies independently. They 
have the possibility of consulting a teacher a couple of times a week. 
 
We have chosen five students from this group for our project, because the project is 
based on individual and independent work, and exactly the persons in this group are 
all well functioned.  
 
About 70 % of all inmates in Nyborg State Prison are foreigners who have great 
difficulties with reading and writing. These inmates wouldn’t have the skills to work 
with this kind of project. 
 
 
Description of the group (age, school, education, crime and length of sentence) 
 

a) 9 th form and job training programme. Has been working as a mechanic. He 
has a sentence of 10 years imprisonment for robbery and violence. 

 
b) 50 years old, university degree in English and Spanish. Is educated as a 

navigator, and has been working with this. Has a sentence of 12 years 
imprisonment for drug traffic. 

 
c) 29 years old, didn’t complete the 10 th form, didn’t complete his 

apprenticeship as a blacksmith either. Commercial upper-secondary school, 
has a sentence of 8 years imprisonment, drug traffic. 

 
d) 28 years old, 9th form, apprenticeship as a blacksmith which he didn’t 

complete. Has a sentence of 2½ years imprisonment, stealing and theft. 
 

e) 32 years old, 10th form, started technical school. Has been working as a 
nursing aide and a driver. Has a sentence of 10 years imprisonment, robbery.   
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Intentions 
 
We have two intentions with this project. First of all it is very important that the 
students have the possibility of working individually and independently on this project. 
And next is important that they cooperate in the process of making a newspaper, 
which others might have an interest in reading. 
 
The prisoners are individualists and it is often very difficult for them to work together 
which is of great importance when they have finished their sentence and have to 
return to society. To motivate the students we have chosen a theme where the 
students have to produce a newspaper. 
 
 
Teaching Methods 
 
Many students find it very difficult to work in groups, they prefer working individually. 
 
The teaching is planned so that the students will have to cooperate and they have to 
agree which theme they prefer to work with. 
 
We find it necessary to be two teachers on this project – it has to do with our 
teaching facilities. We have to use more than one room, as we have to work with 
computers, too. In this situation we have to watch the students, because in our prison 
the students are not allowed to be left alone with a computer. 
 
We have weighted that the students have to work with different kinds of writing and 
have to learn about the difference between the written and the spoken language. 
They also have to work with pictures and photographs and the possibility of 
manipulating pictures in a newspaper. 
The whole writing process and working with pictures will have to be done by a 
computer. 
 
As an introduction we had a journalist from the local newspaper, who told about the 
daily work at a newspaper which is relevant concerning editorial work. 
 
 
Aims for education 
 
Our aim is to produce a newspaper, to make the students work together, what they 
are not normally willing to do. It is our intention that the product must be read by all 
the other prisoners, and maybe inspire them to change the already existing local 
edition (prison newspaper). 
 
It is our intention to establish the classroom as an editorial office, so the work can be 
as realistic as possible. 
 



 

- 179 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
None of the students have been working with this before but they all have a special 
interest which they can work with. 
Since we are two teachers on the project the students will exceptionally be allowed to 
visit the internet searching for information which they might need in their work. 
 
 
Organizing 
 
We have planned the project with 4 lessons daily from Monday –Thursday over a 
period of two weeks. 
 
Here in prison we know it is very difficult for the students to keep concentrated over a 
longer period, and therefore we think it is ideal with a short process. 
 
The working problems can be differentiated in proportion to their abilities, some are 
good linguists some are more practical, and because of the differences in their 
working tasks their strong points can find expression and since it is a small group it is 
possible to work with some of their weak points, too - and in that way they might be 
better. 
 
 
Materials 
 
Since some of the students are not allowed to leave prison all the studying has to be 
inside the walls. 
We therefore hope that the possibility of using the Internet with observation from a 
teacher can give the students the needed information which they could get from a 
visit outside the walls or a personally interview. 
It might be a challenge to get information from outside the walls, which also are 
relevant to the prisoners. It is probably sports or other spare-time activities and 
politics, which can be interesting. 
 
A well known Danish newspaper called Politiken has produced a special edition 
meant for education with focus on photographs, which will be used in our lessons. 
 
We have a book “Danish for Adults” with different presentations of possibilities for 
writing, among other things interviews, reporting articles and reader’s letters. 
 
Radio- and Television Broadcasts and magazines can be used if necessary. 
The prison has its own library and we cooperate with the official library in Nyborg 
from where we can get further information. 
 
Eventually costs will be paid by the prison. 
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Demands on the students 
 
We have not chosen the participants out of the length of their sentence. 
But as we only have 4 daily lessons four days a week it can be necessary for the 
students to work individually in their classroom or in their own cells.  
 
 
Description of the project 
 
The plan was to start the project on Monday, September 19, 2005 and finish the 
project on Thursday, September 29, 2005. 
 
 
Monday: 
We started the day with a visit from Mogens Rasmussen, a journalist from the local 
newspaper. 
Among others he told how a newspaper editorial office works - and the different kind 
of fields of responsibility. 
He told how a newspaper is build up, and he told about the different kinds of news, 
different kinds of angles of incidence, leading articles etc. And which kind of pitfall 
they had to avoid.  
All the time the students asked questions. 
 
After the visit, we had our first editorial meeting, the participants discussed what 
themes they wanted to work with - and how they wanted to do it. 
The five participants disagreed from the start on how the composition of the editorial 
board should be. One of them thought it was necessary with a responsible editor, the 
others thought, that there should be a common leadership. 
You had a feeling that they didn’t trust each other. 
 
The student who thought it necessary to have a responsible editorial leader was 
blamed that he wanted to be the editorial leader himself. One of his arguments was 
that it sometimes would be necessary with a person who should decide what should 
be a part of the newspaper and what shouldn’t. 
Then the majority decided that it should be the teachers since they were in charge of 
this project. 
 
Our intention from the beginning was that it should be a newspaper of their own, 
which they were going to produce. And therefore it was up to them to decide what 
themes should be in this paper. 
 
We informed them from the start that it shouldn’t be a “prison-newspaper”. Of course 
they could describe themes which had connections to their prison world, but it should 
also contain themes which did not directly relate to their daily life in prison. 
 
They found it very difficult to write about other things, because they all had a very 
long sentence - and they had not been outside the walls for several years, some are 
not allowed yet to go on leave. 
Therefore the themes had to relate to this world. 
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They preferred to work individually on the themes and in the end to make things fit 
together for the newspaper. 
They also had to find a name for the newspaper. 
 
We discussed how the newspaper should be like from a technical view, which size, 
paper and the layout. 
We also discussed which target group the newspaper was meant for. 
 
The group claimed that the newspaper probably when finished would have to pass 
through a tough censorship.  
 
We agreed to start every day with an editorial meeting to plan the day. 
 
 
Tuesday: 
One of the students told that he wouldn’t be a part of the project anymore, it was our 
impression that he didn’t want to participate - as he found out how much work he had 
to do. 
The rest of the group didn’t react on his decision and another one from the group 
decided to write about his theme then. 
 
Another student was very busy with his studies, therefore he didn’t want to participate 
on the group work, but he would write some articles for the newspaper. He is very 
interested in sports and he would like to describe the training facilities in the prison.  
 
The group spent a long time on planning the work of the day, and it was very difficult 
for them to start writing, they preferred talking most of the time. 
 
Two of the students started brainstorming on one of the other themes they wanted to 
write about. 
 
The theme they wanted to write about was the facilities in the visit-section. In this 
section there has been big problems with the cleaning. The rooms they had to stay in 
during visits were so dirty that they thought it was dangerous for their health. 
 
So therefore they wanted to write an article about how this situation could be better.  
They also wanted some pictures from the rooms, and we got the permission to take 
these photos as a documentation, that the conditions in this area really was that bad. 
 
The student used the Internet to get information about allergic reactions and 
cleaning-methods for his article. 
 
One of the other students was talking and talking, and found it very difficult to start 
writing, which was very irritating for the rest of the group. As teachers it was difficult 
to make him stop talking. 
He wanted to make an interview with the director of the prison, therefore he wrote an 
application for an interview which we brought him. 
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His intention with this interview was to find out something about the man himself and 
his visions for the prison. 
 
Another student wanted to write about IT in closed prisons, because he knew that 
Nyborg had been asked to participate in an EU-project about IT in closed prisons. 
The director of the prison wouldn’t allow this project, so therefore another closed 
prison here in Denmark had the possibility of participating in this project. 
The student’s intention was to find out which reasons might lay behind this decision, 
so therefore he wanted an interview with the leader of the school.  
They made an appointment about this interview the following day at 9 o’clock. 
He therefore was working with some questions preparing this interview. 
 
The group had the intention that the newspaper was to be read by foreign prisoners - 
and maybe members of the EU-commission. 
Therefore one of the inmates suggested that extracts of the newspaper should be 
translated to English, and since he had been living abroad for many years in English 
speaking countries, he offered to do the translation. The others refused as they did 
not trust him. So they suggested an impartial person, for instance journalist Mogens 
Rasmussen. 
 
The participants still had difficulties in starting out, they still preferred talking for 
writing. 
They were frustrated where they should look for information and who should do it. 
They preferred that we should seek the information needed on the Internet, because 
they were not used to this media. We had the impression that they were a little afraid 
of showing each other that they didn’t have the routine. 
 
 
Wednesday: 
We started as usual with an editorial meeting for planning the work of the day. 
 
We went to the visit section to have the photographs we needed. Until now there had 
been no problems. 
 
One of the students went upstairs to make the interview with the leader of the school. 
 
During this interview the school leader had a phone call from the prison director, who 
was furious, because of the application he had received about an interview, in which 
he didn’t want to participate. 
 
The reason was - he told us - that he didn’t want to discuss with the inmates. 
The student who wanted this interview didn’t believe him, he thought it was personal. 
After that he found it very difficult to continue his work, he really seemed shocked. 
 
This message also influenced the others in their work. 
 
They wanted to discuss the problem with us, and we tried to give them new ideas for 
other themes, but we didn’t succeed. 
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The rest of the day was spoiled. 
 
The student who wrote about the cleaning in the visit section used some of the 
information from the Internet to write an article about this subject. 
 
In the meantime we were informed that the director didn’t want us to continue our 
project. Therefore we asked him for a meeting the following day. 
 
The rest of the day we tried to calm down the students, and once again we 
suggested other possibilities for continuing the work. 
 
 
Thursday: 
We started as usual with a meeting, where we decided to edit the pictures from the 
visit section. One of the students had tried that before, but all from the group wanted 
to be a part of it, because editing pictures had their interest. 
The pictures were transferred from the camera to the computer, and the students had 
an idea of what the layout with both text and pictures should be like. 
 
After that we had to leave the students because of our meeting with the director. 
 
The result of the meeting was that we should have chosen some other students for 
this product - instead of this group of so called “strong negative prisoners.”  
 
We should try to change the contents of the paper, because the director thought that 
the prisoners should not be so critical about the prison. 
He also wanted us to remove the pictures from the computers – immediately! 
 
When we told the student they didn’t want to continue. As they said, when all what 
they would write about should pass the directors office they also found it very difficult 
to write about other things than they already knew from inside the walls. 
They really were frustrated about this. 
The decision to stop was on their side, and we couldn’t change that decision. 
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Evaluation 
 
When we started our project we had chosen some of the best students - and we 
were sure that they would work till the bitter end. 
We have experienced that the non-academic students can't keep concentration for a 
longer period. 
 
Normally the chosen students are working serious with their studies - and they were 
really turned on by the project, they had from the beginning good ideas and 
intentions. 
 
After the visit of the journalist they could see the idea of working - just like a real 
newspaper. They found the meetings in the mornings - where they planned the work 
for the day - very interesting and inspiring. 
 
The group worked seriously with their ideas and they talked about the layout of the 
newspaper. 
 
The students would like to use the informations they had got together with the 
teachers from the internet as well as the photos from the digital camera. But later we 
were told not to use these materials - and it was difficult to make the students change 
their ideas about the content of the articles. 
 
We hoped it was possible to persuade the group to write articles about other 
subjects, but we did not succeed. 
 
The fourth day the leadership of the prison removed the computers from their 
classroom, and the students didn't want to use the computers in the other 
classrooms. 
 
After that situation the student s didn't want to continue the project, and they told us 
that they were very frustrated and disappointed. 
They couldn't finish the articles if they couldn't use them for a newspaper. 
 
We could not continue the project with another group of students from the school, 
because they were not able to express themselves very well in Danish. 
 
The second day in the second week, we had to stop the project - but we are sure that 
the students could have made a really interesting newspaper if they had finished the 
project. 
 
They became more social during the week - and they managed to work with the 
common interest for the project. We hope it will be possible to make a newspaper 
with another group - and use this working methods for socializing the students. 
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Chair Design 
(Estonia) 
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Chair design 
Teaching prisoners by Tartu Vocational Education Centre 
 
 
Target group  
 
Adults in the correctional setting with an interest in joinery. 
 
 
Aims for students 
 
To be able to design/produce a chair to given specifications. 
To develop the ability of working independently as well as in cooperation with other 
group members. 
 
 
Educational methods 
 
The course is delivered through a mixture of teaching methods including: 
demonstrations, practical activities and assignments. Particular emphasis is placed 
upon tutor-guidance but also student centred individual and group work. 
 
 
Aims for the education 
 
To produce a student who is confident in his own abilities – who can express himself, 
work with others to produce quality products, and who can evaluate his own work and 
improve on that work.  
Care will need to be taken when assigning students into groups so that individuals 
with a record of conflict are handled sensitively. 
 
 
Organisation/preparation 
 
Students will need to be guided and shown techniques to understand what they need 
to do. This is to be demonstrated by teachers. The parameters for the chair will need 
to be carefully thought through to allow the students to use their imagination, but 
allow the students to complete the task. 
 
The chair design module originates from the adults vocational education curricula of 
3 years duration. It is divided into modules and for one module 560 hours is 
designated. From these curricula we have chosen one period lasting for 20 hours. 
We have adapted it for teaching prisoners. 
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It is important to give very clear instructions and explain what is going to happen 
during the course, what is expected from the students - and what will happen if the 
expectations are not met. Very clear and simple rules are to be set by the teacher and 
all the possible questions or problems raised are to be solved.  
It is most important to remind the students that they should never take action into their 
own hands. Our practical experience shows that trust and cooperation with each other 
can be expected within 80-100 hours.  
To develop their willingness to cooperate we will start giving them practical exercises 
which should be carried out independently. Students need to be given enough time to 
complete the work. 
 
The next stage is working in pairs, which allows the development of trust, practice 
communication - and hopefully give them confidence through comparing ideas, and 
evaluation of each others work. Thereby they will demonstrate improvement in self-
expressing skills and also those of duty and responsibility. 
 
Among the prisoners we have always chosen one person as the course leader. His 
responsibility is to help the teacher maintain order, observe the group work and be 
responsible that all the working tools will be put back in the agreed place at the end of 
each session.  
We believe that the teacher's personality plays a great role in creating creative and 
enthusiastic working environment. Adult learners quickly find out whether the teacher 
is competent and whether he/she is teaching skills that are useful for them. So it is 
important that the teacher chosen has confidence in his/her own abilities 
 
At the end of each session we carry out a discussion. In addition to receiving and 
giving feedback about their own and others work, we have discussed how they had 
performed as individuals or group members in the working environment. This 
reflective practice will help to develop the understanding of the needs of the others as 
well as their own. The contributions of the students will be recorded by the teacher and 
used to assess whether the aims have been achieved. 
 
 
Course setup 
 
1. day: 4 hours 
Content: The teacher will explain chair-making technology. The next step is choosing 
the material, measuring and marking and cutting the material. Conflicts are best 
avoided in the prison setting but can be a common part of the everyday life.  
In our case conflict has arisen over choosing the materials. To solve this conflict all 
group has been called together, the teacher has explained once more what the 
advantages of the different type of wood were and then has asked the group's opinion 
about the best choice. 
 
The goal of the session is to provide technical skills and develop self-assurance 
together with the ability of cooperation. 
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2. day: 4 hours 
Content: cutting the material using accurate exact measurements. This will take place 
using the buzz saw according to the given scheme and measurements. While cutting it 
is important to pay attention to the economical use of the material. 
 
Session goal is to teach new skills. 
 
 
3. day: 4 hours 
Content: making joints of rafter spars, marking and making joint holes of chair legs. 
The joints will be made by using milling-machine and the holes by milling-drilling 
machine. 
 
Session goal: to develop skills of correct and accurate fulfillment of work - the halves of 
the joints should fit together perfectly. 
 
 
4. day: 4 hours 
Content: making glue-laminated boards, make to fit legs to rafter spars. In majority of 
firms processing timber or furniture, the production of glue-laminated timber is a part of 
technology and there are a number of firms specialized on producing it. In the respect 
of future job finding prospect we consider the skills of making glue-laminated details 
very important. 
 
Session goal: To develop group working ability. Video recording is used, so that the 
pupils can see themselves in working environment. Later on discussion is carried out. 
Therefore self understanding and dialogue are gained. 
 
 
5. day: 4 hours 
Content: Chair assembling and primping the chair, assessing. 
 
Session goal: practise assembling skills and finishing work, develop communication 
skills, positive thinking. Simple joy over the product made with their own hands. 
 
 
 
Materials 
 
Wood working materials, separate room so that students can work in groups. 
Writing materials. 
 
 
Demands to the students 
 
Learners are tested and will need to take some of their own responsibilities to complete 
the tasks within the time limit of 20 hours. 
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Evaluation 
 
Evaluation will be provided by the pupils and the tutor. 
 
At the end of the session the discussion is carried out with the students, where the 
students will evaluate the study process, cooperation, collective work, materials used 
and the final product. 
 
The tutor will evaluate the quality of the final product as well as the personality 
development in the study process of each student. 
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Module 7 

 
 

Learning for a Life in Freedom 
(Estonia) 
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Learning for a Life in Freedom 
The Teaching Model of Tartu Adult Gymnasium 
 
 
Introduction 
 
Tartu Adult Secondary School has a prison department. Inmates can obtain basic or 
secondary education there. In the frame of this international project, one group of 
students passed a 20-hour course. This course was carried out in English and it mainly 
aimed at giving practical information and communicative skills which inmates might need 
after leaving the prison. 
The students who passed the course were students of year 11 and year 12. Five 
students attended classes regularly and got the passing grade by the end of the course. 
Some other students also voluntarily attended classes without being graded. 
 
 
 
Target Group 
 
Year 11 and year 12 students of Tartu Adult Gymnasium's prison department take part 
in the project. They are of different age, starting from 18. The oldest student is over 40 
years old. These students are all school-leavers. They hopefully go out of prison having 
not only the graduation certificate, but also knowledge for the life in freedom. The group 
consists of 12 male students. These students have different needs, their attitude 
towards learning is different. Their ability to learn independently is quite low, they need a 
lot of guidance and support by the teacher. 
 
 
Aims for the Student 
 
The course aims at helping students to improve their personal skills in order to cope with 
the daily life in freedom. On the one hand we teach them how to find job, how to write 
curriculum vitae, on the other hand we teach them to plan their expenses most 
effectively. We do a lot of practical exercises to play the situations that appear in daily 
life. 
The course is mostly carried out in English, though translation of the key points is 
always provided. Another aim of the course is to improve students written and oral 
abilities of communication in English. 
 
 
Organization and Preparation 
 
Our course started at the beginning of the school year in September 2005. Students 
have one session every Thursday at 1:30 pm according to the school timetable.  
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The preparation was mostly done in summer. Students receive worksheets for class 
work and homework each time. The homework sheets include thorough guidance of 
help in English and Estonian, as the students are not very good at working 
independently. The worksheets are often being changed before the sessions, depending 
on the problems and questions students have raised during the sessions. We try to 
receive as much of feedback from students as possible, in order to include the topics 
they are interested in and meet their needs. 
 
 
Materials 
 
Our course does not use any course books. The teacher has used the help of social 
workers, city council staff, the Internet and personal knowledge to design the  
teaching materials (worksheets and theoretical handouts). Our handouts are based on 
the information which is relevant and up-to-date at this very moment in our country. 
 
 
Demands to the Students 
 
Participating the sessions is compulsory for the students. They are asked to fill in 
homework handouts and present them in the next sessions, they also need to fill in class 
worksheets. They are asked to the sessions actively. They also need to give feedback to 
the teacher. 
Besides learning English and practical skills, the student also gets confidence, that he 
will be able to cope with his life after leaving prison. 
 
 
Educational Methods 
 
Most dominant method of the course is roleplay. Situations of daily life are played out in 
order to practice communicative skills, notice the typical mistakes and lacks of 
knowledge in order to improve in those areas. Dialogues in printed form are also 
provided for pre-speaking activities. 
Students have a lesson once a week. They have a lot of independent work between the 
sessions. During this time they need to learn English words and phrases, practice the 
dialogues and learn the theoretical material. 
Discussion and conversation among students and also between the teacher and the 
students are the main methods used. 
 
 
Aims of Intentions for the Education 
 
As this course in one among many others which our students attend, it is part of the 
general goal of Tartu Adult Gymnasium. Our aim is to lead them to the graduation of 
secondary school. 
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As it was already mentioned, this particular course aims at improving their knowledge of 
English and skills for the practical life in freedom. 
 
This way they have a certain power to decide upon the topics covered and the skills 
taught. 
 
 
Evaluation 
 
The course is graded. The passing grades for the students are 3, 4 and 5, whereas 5 is 
the best. Failing grades are 1 and 2. Students receive the passing grade only if all the 
evaluative tasks are fulfilled. The teacher is also available at certain times after the 
lessons. This enables students to account for the debts they might have. 
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The course outline: 
 
Lesson 
number 

Hours Topics 

1 2 Introduction. Professions in our society. What are you good at? 
2 2 Finding a job. Writing a CV. 
3 4 Job interviews. Leaving a good impression. 
4 4 How to draw gas and electricity consumption agreements? 
5 2 Eating habits and shopping. How to eat well when you’ve got 

only little money? 
6 2 Situations in our lives: giving and following instructions 
7 2 The importance of apologising and asking permission at your 

workplace 
8 2 Revision.  
 
TOTAL 

 
20 

 

 
 
Material 
 
The worksheets of the course are attached. It should be explained that this kind of 
course could be carried out in any country but the worksheets need to be changed 
according to the needs of a specific country. For example the prices for groceries or 
electricity are different, not to mention the currency. However, the basic idea is relevant 
and could be made use of for practice by others. 
 
For compiling the course, websites of Estonian supermarkets, gas and electricity 
companies etc have been used. 
For practicing the situations of daily lives, some ideas have been adopted from: A. P. 
Goldstein, R. P. Sprafkin, N. J. Gershaw and P. Klein, Skillstreaming the Adolescent. 
Champaign, IL: Research Press, 1980. 
 
 
Experience 
 
The inmates were interested in the course. In the English classes they would rather 
have practical topics than typical textbook topics. English classes can be effectively 
used for training inmates practical and social skills. Our students attended classes 
regularly and we can be satisfied with the results. As the worksheets and course has 
been carefully designed, we plan to organize the course again in the nearest school 
year 2006/2007 at our prison department. 
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Unit 1: PROFESSIONS IN OUR SOCIETY 
PAGE 1 

WARM-UP 
Read the description of a teacher’s job and then fill in the chart. You may add your own thoughts in the chart. 
 
“I have worked as a teacher for 3 years. The job involves great responsibility and preparatory work. The advantages of 
my job are long summer vacation, a chance to participate in projects, great colleagues and active communication all 
day long. The disadvantages are long working hours, loads of papers to be corrected and preparation for classes. The 
job can be very tiresome. In conclusion I would say that I do enjoy my work.” 
 
TEAHCER’S WORK 
REQUIREMENTS HOURS POSSIBLE PROBLEMS 
 
 
 

  

ADVANTAGES DISADVANTAGES ROUTINE 
 
 
 

  

 
DISCUSSION POINT 1 
 
What might be the greatest asset of the teacher’s profession? 
Why don’t we have enough qualified teachers for all the schools in Estonia? 
What do you remember about the best teachers of yours from childhood? 

Unit 1: PROFESSIONS IN OUR SOCIETY 
PAGE 2 

 
What are you good at? 
 
Tick the items you are good at or that you enjoy. Cross (X) the items you’re not good at or that you don’t enjoy. 
 
No Do these points describe you? TICK / CROSS 
1. Enjoy working regular hours  
2. Enjoy meeting interesting people  
3. Enjoy working long hours  
4. Enjoy working from 9 to 5 and only on weekdays  
5. Enjoy working different hours, having days off randomly  
6. Enjoy doing the same thing every day  
7. You are happy with the minimal salary  
8. Enjoy learning in order to become better in your job  
9. Enjoy great responsibility  
10. Enjoy working as a part of a team  

 
DISCUSSION POINT 2 
 
What do you enjoy most? What do you enjoy least? 
What might be the suitable profession for you according to your likes and dislikes? 
Where have you worked before? 
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Unit 1: PROFESSIONS IN OUR SOCIETY 
PAGE 3 

Different professions in our society 
Let’s discuss what is involved in different jobs and complete the chart. 
 

JOB WORKING HOURS, 
ROUTINE 

HOW WOULD YOU SUIT 
FOR THE JOB? 

DISADVANTAGES ADVANTAGES 

TAXI 
DRIVER 
 
 
 
 

    

BUILDER 
 
 
 
 
 
 

    

FARM 
WORKER 
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JOB WORKING HOURS, 
ROUTINE 

HOW WOULD YOU SUIT 
FOR THE JOB? 

DISADVANTAGES ADVANTAGES 

YOUR 
DREAM 
JOB 
 
 
 
 
 
 

    

 
DISCUSSION POINT 3 
 
What could you do in order to start doing your dream job? 
What other job(s) would you enjoy doing? Why? 
Which job could be realistic to have after leaving prison? Why do you think so? 
Where do you start looking for a job after leaving prison? 
 
HOMEWORK 
 
Write an essay (150-200 words) using the questions in DISCUSSION POINTS 1-3. 
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Unit 2: FINDING A JOB. WRITING A CV 
PAGE 5 

DISCUSSION POINT 4 
 
Think about the previous lesson – what are you good at? 
What kind of job would you like to do? 
What is the job you would never do? 
What do you think would be your realistic salary if you found your dream job? 
 
 

CURRICULUM VITAE 
 

Read the mixed information and try to organise it under correct sub-headings on the next pages. 
 
swimming  /  reading  /  Tartu Adult Secondary School, 1999-2001  /  McDonald’s Estonia Ltd. 2000-2001  /   

34 Paju Street, Tartu 50604  /  Mari Tamm  /  Tartu Miina Härma Gymnasium 1989-1999  /  driving licence  /  cinema  /  

Estonian  /  Certificate of Camp Educator  / Voluntary Work for St. Paul’s Church in Tartu 2002 –now  /  September 8th, 

1982   
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CURRICULUM VITAE 

 
PERSONAL INFORMATION 
Name: 
 
Date of birth: 
 
Nationality: 
 
Address: 
 
EDUCATION AND QUALIFICATIONS 
•   
 
•   
 
 
EXPERIENCE 
•   
 
•   
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Unit 2: FINDING A JOB. WRITING A CV 
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OTHER SKILLS AND ACHIEVEMENTS 
•   
 
•   
 
INTERESTS 
•   
 
•   
 
•   
 
 
DISCUSSION POINT 5 
 
Everybody is good at something. What are the characteristics you could mention in your CV? 
Why is it important to write about interests and hobbies in the CV? 
What happens when you give incorrect information in your CV? 
Do you need to print your CV or could it be in written form? 
Why is it extremely important to avoid spelling mistakes in CVs? 
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Read this short text and figure out words that could fit the gaps. 
 
On the first day in a new job you should be _______________________________, you should wear _____________ 
__________________. You ________________________ your personal information with others. You ____________ 
try to tell anecdotes to your new boss. You ___________________ be very observant and ask __________________ 
when you are in trouble. You should _________________________________________________________________ 
and try to _______________________________________. At the end of the day you should ____________________ 
__________________________________________. 
 

WHERE CAN YOU FIND JOB ADVERTS? 
 
 

 
 
 

  

 
 
 

  

 



 

- 201 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Unit 3: JOB INTERVIEWS. LEAVING A GOOD IMPRESSION 
PAGE 9 

 
DISCUSSION POINT 6 
 
How do you find a good job offer? 
How to notice a good advert in a long list? 
What should you do before sending your CV? How can you do that? 
How should you prepare yourself for the job interview? 
How should you look when you go to an interview? 
Should you say that you’ve been to prison? Why or why not? 
 
Write a short summary of your thoughts: 
______________________________________________________________________________________________
______________________________________________________________________________________________
______________________________________________________________________________________________ 
______________________________________________________________________________________________
______________________________________________________________________________________________
______________________________________________________________________________________________
______________________________________________________________________________________________ 
______________________________________________________________________________________________
______________________________________________________________________________________________
______________________________________________________________________________________________
______________________________________________________________________________________________ 
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Pairwork. Preparatory work. 
 
Each of you has two newspapers with job adverts. Choose one advert from both newspapers that you might 
be interested in and write down the reason of your interest: 

1) ______________________________________________________________________________________ 
2) ______________________________________________________________________________________ 

 
Now think which of the two adverts are you more interested in. Why? 
 
Try to fill in the chart according to the advert you have chosen. 
 
ADVANTAGES OF THIS 

JOB 
DISADVANTAGES OF 

THIS JOB 
JOB REQUIREMENTS WHY WOULD YOU BE A 

GOOD CANDIDATE 
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Unit 3: JOB INTERVIEWS. LEAVING A GOOD IMPRESSION 
PAGE 11 

Pairwork 
1) Look through the adverts you have chosen and discuss them. 
2) Choose one of your adverts. One of you will be the interviewer and the other will be the candidate. 

Write a dialogue bearing in mind the requirements for a successful interview. 
3) In the next lesson you will choose another job advert and change your positions – the interviewer will 

be candidate and vice versa. 
 
Follow-up 
 
What did you do well as a candidate? What did you do wrong? Could you improve it in a real life situation? 
How? 

I DID WELL… I DID NOT SO WELL… 
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What about your partner? What did he do well and not that well? 

I FRIEND DID WELL… I FRIEND DID NOT SO WELL… 
 
 
 
 

 

 
DISCUSSION POINT 7 
 
As a candidate, would you have got the job? Why (not)? 
 
As a candidate, would your friends have got the job? Why (not)? 
 
 
Try to sum up what you have learnt in the lessons about work. What are the top 3 things to remember? Share 
them with others. 
 
1) 
 
2) 
 
3) 
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Unit 4: HOW TO DRAW GAS AND ELECTRICITY CONSUMPTION AGREEMENTS? 
PAGE 13 

 
DISCUSSION POINT 8 
 
What do you think are the gas and electricity consumption agreements? 
Who needs to have this kind of agreements? 
Do you think you’ll ever need to deal with something like that? When? Why? Where? 
 
READING 
 
Look through the extract from the Estonian Gas Internet website. 
 
PRICES OF NATURAL GAS 
Starting from January 1, 2003 (new prices of natural gas apply to small customers) 
Consumption of natural 

gas 
Price without VAT Price including VAT Price valid starting from 

Up to 200 m3 per year 3,98 4,70 01.01.2002 
201 – 750 m3 per year 2,97 3,50 01.01.2003 
751 – 3 000 m3 per year 2,29 2,70 01.01.2003 
3 001 – 10 000 m3 per 
year 

2,20 2,60 01.01.2003 

10 001 – 200 000 m3 per 
year 

2,12 2,50 01.01.2003 
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Starting from January 1, 2006, new prices of natural gas apply to small customers. 
Consumption of natural 

gas 
Price without VAT Price including VAT 

Up to 200 m3 per year 3,98 4,70 
201 – 750 m3 per year 3,39 4,00 
750 m3 and more per year 2,54 3,00 
 
 
Estonian gas concludes a sale and purchase agreement with the customers who wish to consume natural gas. The 
terms and conditions of the agreements are available in all customer service centers of Estonian Gas. 
 
In order to conclude a gas sale and purchase agreement, you will need the following documents: 

• identification document or valid registry card (legal persons); 

• a document certifying the ownership of the flat / house or administrative right (a certificate from the building 
register, administrative or lease contract); 

• a notarized authorization document if the owner of the building authorizes a representative to enter into the 
agreement. 
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Now find these words in the text: 
 
 
 

maagaas  esindaja 

 
 

käibemaks  kättesaadav 

 müügi- ja tarbimisleping  klienditeenindus-
keskus 

 
 

lepingutingimused  juriidiline isik 

 
 

väiketarbija  tõend 

 
 

isikut tõendav dokument  selleks et 

 
 

üürileping  tarbimine 

 
Answer these questions in full sentences. 

1. What is the price for 3m3 of natural gas at the moment? 
 
 

2. What was the price for 3m3 in December 2005? 
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3. Has gas become cheaper or more expensive this year? 
 
 

4. Who feels that gas has really become more expensive this year – people who consume a lot of gas or those 
who consume less? 

 
 

5. If you wish to consume natural gas in Estonia, what do you need to do first? 
 
 

6. What do you need to take with you when you go to the customer service office? 
 
Decide if the statement is true or false. Correct the false statements. 
 

1. The total price for consumption of 300m3 of natural gas at the moment is 1200 EEK. 
2. In order to consume natural gas in Estonia you need to establish a secret gas pipe. 
3. In order to conclude a sale and purchase agreement with Eesti Gaas you need to take your students card 

with you to the customer service centre. 
4. The price of natural gas per year for small customers who consumed less than 201m3 did not change from 

2002 until January 2006. 
5. The price has considerably increased for people who consume enormous quantities of natural gas. 
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DISCUSSION POINT 9 
 
Do you think gas is cheap or expensive in Estonia? Why do you think so? 
How much gas per month do you think an average Estonian family spends per month? 
Where do you go in Tartu when you want to draw a gas consumption agreement? 
____________________________________________________________________________ 
Where do you go in Tartu when you want to draw an electricity consumption agreement? 
How do you think the electricity consumption agreement differs from the gas consumption agreement? 
 
 
WRITING 
 
Now imagine that you are a worker in Estonian Gas whose job is to design the form for the sale and purchase 
agreement for customers. Write the form on the next page. Don’t forget to include: 
 
• information about the customer (name, address, etc) 
• information about the company (Estonian Gas) 
• terms and conditions of the agreement 
• contact numbers 
• prices 
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Eesti Gaas 
Estonian Gas 

Sale and purchase agreement for customers 
 

Date ____________________ 
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Module 8 

 
 

Letter of Application and CV 
(Lithuania) 
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Vilnius Youth and Adult Consulting Centre for  
Secondary Education 
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ENGLISH LESSON  
Writing a letter of application and CV 
 
 
Teacher:  Vytautas Ivanikov 
Date:  21. - 24 March 2006  
Students present:  
 
 
Subject:  Writing the Curriculum Vitae ( CV ) and a letter of application. 
 
 
Extract Curriculum:  
Writing and reading skills: 
 
 Be able to read and define formal and informal styles of writing.  
 Be able to write CV and a letter of application using most typical 

structures and forms. Analyzing the layout of a formal letter and 
using the main structures and forms while writing CV any kind 
of formal letter. 

 
 
Key competences:  
 
 Self-confidence, open-mindedness, self-understanding, self-

reflection, communication 
 
 
Teaching objectives:    
The pupils can  
 Define and analyze the style of a letter 
 Make up one's mind and choose the most important information 
 Write the CV and a letter of application 
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Course of the lesson in phrases: 
 
 
Phase 1: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence Styles of writing letters 

Formal and informal styles 
Presentation of the types of letters. Explaining the 
difference between formal and informal linguistic 
registers 

Blackboard, 
resource copy 

 
 
Phase2: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence Styles of writing formal letters. The 

layout of a formal letter. Typical 
linguistic constructions used in letters 

Presentation of the layout of a formal letter, typical 
constructions used in formal letters 

Blackboard, 
resource copy 

 
 
Phase3: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Open-
mindedness 

Writing a letter of application and the CV Writing skill: Planning and writing a draft copy. 
Analyzing the structure and the style of the letter. 
Exercises on vocabulary and style 
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Phase4: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Communication 
Self-reflection 

Writing a letter of application and the CV 
for a particular job at a luxury cruise 
liner 

Writing skill: Planning and writing a draft copy of a 
letter of application for a job 
Analyzing the style and vocabulary 

 

 
 
Phase5: 
Objectives Subject matter Teaching methods Teaching aids 
Self-confidence 
Communication 
Self-reflection 

Writing a letter of application and the CV 
for a particular job at a luxury cruise 
liner. The possibility to be employed 
after reading the letter and CV 

Group work: Discussing the qualities of the written 
works 

Questions 
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Contents 
 
Advice on writing a CV resume, types of CV, and covering letters for job and career 
applications. Also decision making for students, and the international student help 
page. 
 
 
Writing a CV Resume 
 
If you are looking for a job, then it is very important that you understand how to offer 
yourself in the best way to an employer. This is done by writing a CV (curriculum 
vitae - Latin for 'life story'), called in some countries a 'resume'. 
 
Different countries may have different requirements and styles for CV resumes. So 
you must follow the correct practice for your culture and country. However, we will try 
to give you important principles and advice. 
 
 
What is a CV Resume for? 
 
A CV resume is quite simply an 'advert' to sell your self to an employer. You should 
send a CV to an employer when they ask for one in a job advert, or when you are 
enquiring if any jobs are available. So the purpose of your CV is to make you 
attractive, interesting, worth considering to the company and so receive a job 
interview. 
 
An employer may have several hundred enquiries about a single job, he or she will 
only choose a few people who appear suitable for interview. 
Therefore, your CV must be as good as you can make it!!! 
 
 
General advice 
 
If you are a student, there is probably a career advice office in your place of study. 
They are there to help. They may have fact-sheets of advice on how to prepare a CV. 
Make full use of them. However, employers do not want to see CVs which are all 
written in exactly the same way. Therefore, do not just copy standard CV samples! 
Your CV should be your own, personal, and a little bit different. 
 
A CV should be constructed on a word-processor (or at least typed), well laid out and 
printed on a good quality printer. Do use bold and/or underline print for headings. Do 
not use lots of different font types and sizes. You are not designing a magazine 
cover! Do use plenty of white space, and a good border round the page. Do use the 
spell-check on your computer! (Or check that the spelling is correct in some way) 
Consider using 'bullets' to start sub-sections or lists. 
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Because you are using a computer or word-processor, you can easily “customise” 
your CV if necessary, and change the layout and the way you write your CV for 
different employers. 
 
Picture yourself to be a busy manager in the employer's office. He (or she) may have 
to read through 100 CVs in half an hour, and will have two piles - 'possibles' and 
'waste-bin”. 
So yours must be easy to read, short and attractive. 
 
 
There are two communication principles to remember: 

• KISS - "keep it simple, stupid". 
• If they didn't hear it, you didn't say it. 

 
So, when you have written a first attempt at your CV, get someone else to look at it, 
and tell you how to make it better. 
Ask your friends, your tutors or teachers, your career office, family friends in 
business. What you have written may seem simple and obvious to you, but not to an 
employer! Go through it again and again with a red pen, making it shorter, more 
readable, more understandable! 
 
 
Before you start 
 
Sit down with a piece of paper. Look at the job(s) that you are applying for. 
Consider how your skills, education, and experience compare with the skills that the 
job requires.  
How much information do you have about the job description? 
Sometimes employers do not give enough information. Ask for more detail if needed. 
Spend time researching detail about the job(s) that interest you and information about 
the employer - their structure, products, successes, and approach - from: 
Their own publicity, reports and publications 
A library (business reports, trade papers) 
College career office 
Newspaper reports 
The Internet 
 
 
What to include 
 
Personal details: 
Name, home address, college address, phone number, email address, date of birth. 
Do you have your own web homepage? Include it (if it's good!).  
If your name does not obviously show if you are male or female, include this! 
 
 
Education: 
Give places of education where you have studied - most recent education first.  
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Include subject options taken in each year of your course. Include any special 
project, thesis, or dissertation work. 
 
Pre-college courses (high school, etc.) should then be included, including grades. 
Subjects taken and passed just before college will be of most interest. Earlier 
courses, taken at say age 15-16, may not need much detail. 
 
 
Work experience: 
List your most recent experience first. Give the name of your employer, job title, and 
very important, what you actually did and achieved in that job. Part-time work should 
be included. 
 
 
Interests: 
They will be particularly interested in activities where you have leadership or 
responsibility, or which involve you in relating to others in a team. A one-person 
interest, such as stamp-collecting, may be of less interest to them, unless it connects 
with the work you wish to do. Give only enough detail to explain. (If you were captain 
of a sports team, they do not want to know the exact date you started, how many 
games you played, and how many wins you had! They will ask at the interview, if they 
are interested.) If you have published any articles, jointly or by yourself, give details. 
 
If you have been involved in any type of volunteer work, do give details. 
 
 
Skills: 
Ability in other languages, computing experience, or possession of a driving licence 
should be included. 
 
 
References: 
Usually give two names - one from your place of study, and one from any work 
situation you have had. Or if this does not apply, then an older family friend who has 
known you for some time. Make sure that referees are willing to give you a reference. 
Give their day and evening phone numbers if possible. 
 
 
Length: 
Maybe all you need to say will fit onto one sheet of A4. But do not crowd it - you will 
probably need two sheets. Do not normally go longer than this. Put page numbers at 
the bottom of the pages - a little detail that may impress. 
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Style: 
There are two main styles of CV, with variations within them. 
 
1) Chronological 
Information is included under general headings - education, work experience, etc., 
with the most recent events first. 
 
2) Skills based 
You think through the necessary skills needed for the job you are applying for. Then 
you list all your personal details under these skill headings. This is called targeting 
your CV, and is becoming more common, at least in UK. 
But it is harder to do. So take advice on whether it is OK in your country and culture, 
and how to do it best. 
 
 
Optional extras: 
It can be good to start with a Personal Profile/Objective statement. This is a two or 
three sentence overview of your skills, qualities, hopes, and plans. It should 
encourage the employer to read the rest. 
 
You could add a photo of yourself - either scanned in by computer, or stuck on. But 
make sure it is a good one. Get a friend (or a working photographer) to take a good 
portrait. The pictures that come out from automatic photo-machines usually make you 
look ill, like a prisoner, or a little "devil" or all of them! 
 
 
Presentation: 
You may vary the style according to the type of job, and what is accepted in your 
country and culture. So a big company would normally expect a formal CV on white 
paper. But, just perhaps, a CV applying for a television production job, or graphic 
designer, could be less formal - coloured paper, unusual design, etc! 
 
Consider using a two column table to list your educational qualifications and courses 
taken. 
 
 
Covering letter 
 
When sending in a CV or job application form, you must include a covering letter. The 
purpose of the letter is: 
To make sure that the CV arrives on the desk of the correct person.  
Take the trouble to telephone, and find the name of the person who will be dealing 
with applications or CVs, and address your letter, and envelope, to that person by 
name. (In a small company, it may be the managing director. In a medium size 
company, it may be the head of section/department. Only in a large company will 
there be a Personnel or Human Resource Department.) 
 
To persuade the person to read your CV. So it must be relevant to the company, 
interesting, and well produced. 
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To clearly say what job you are interested in. If you are sending in a 'speculative' CV 
hoping that they may have work for you, explain what sort of work you are interested 
in. Do not say, 'I would be interested in working for Widgets Ltd', but say 'I believe my 
skills equip me to work in the product development department/accounts 
office/whatever'. When sending a speculative CV, you may try telephoning later to 
push your enquiry further. 
 
To say why you want that particular job with that particular employer 
 
To draw attention to one or two key points in the CV which you feel make you suited 
to that particular job with that particular employer. 
 
Start your letter with an underline heading giving the job title you are interested in. (If 
you saw the job advertised, say where you saw it.) 
 
Use the style and pattern of a business letter suited to your culture and country. Ask 
for advice about this. Try to find sample business letters so that you can follow style 
and layout. 
 
Your career office may have a sheet about this, or show you a sample. The letter 
should only be on one side of A4 paper. It must be polite and easy to read. 
 
Also mention when you are available for an interview. Ending your letter with a 
request for specific extra information may give a positive response. 
 
 
Application forms 
 
To apply for some jobs, the employer will send you an application form. You should 
still use a covering letter, and send your CV also unless told not to. Application forms 
need as much care to write as CVs. Remember the lessons earlier on this page. 
Here are some short guidelines: 
 
Plan everything you will say on a separate piece of paper. Or make a photocopy of 
the form, and practice completing it first. 
 
Only complete the real form when you are exactly sure what is the best thing to say. 
 
It must be very neat and clear, and in black pen so that it can be easily photocopied. 
 
You should 'angle' your answers to the company, in the same way as explained for 
your CV. 
 
Do not say in answer to any question - see my CV. They do not want to try to read 
both at the same time. 
 
Take a photocopy to keep, so that you can remember exactly what you said. If you 
are called to interview, take this copy with you into the interview. 
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Other points 
 
Keep copies of all letters, applications forms, and CVs sent, and records of telephone 
calls and names of those you spoke to. 
 
 
The interview 
 
Learning how to handle an interview is also very important. Your college career office 
or library may have a sheet or booklet on interview technique. Take as much advice 
as you can. Try and 'practice' an interview. Ask a friend, or college teacher, to 
pretend to interview you. 
 
Be positive, and confident (if you can!) but not over-confident. Be well-informed about 
the company, its record and achievements, about the job and why you want it. Have 
questions ready to ask about the company and the job. If you are not accepted, some 
employers may be kind enough to look at your interview notes, and explain to you 
how you could improve your CV and interview technique. Ask - you can only be 
refused, and it shows you are prepared to develop and learn; they may make a note 
about you for future reference. 
 
There is also a good book which may help you: 
 
THE PERFECT CV, 
by Tom Jackson and Ellen Jackson, 
published in USA by Doubleday, 
and in UK by Judy Pratkus Ltd, ISBN: 0 7499 1693 1. 
It may be available in your country. 
 
CV Service 
You may like to check out this website for other helpful tips.  
 
The CV Centre 
The CV Centre is the UK's leading CV consultancy. 
 
For further interview technique material, you may like to look at The CV Centre 
Interview Page and, for writing a CV, The CV Centre CV Writeing Page 
 
May you have good success!  
 
 
Your future life 
 
You are probably now standing in the doorway of adult life. Choices you make now 
will affect your whole future. 
 
Here are some questions to consider: 

• How can I choose the best career for my life? 
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• What are the best ways of making choices and decisions? 
• What is the real purpose of my life, and what do I want to achieve? 
• Do I have the inner resources to handle these things? 
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Our student help page is designed to suggest some new and revolutionary options 
for facing these questions. Take five minutes to check it out and maybe change your 
whole life! Or wonder what you missed! 
 
Did this page help you? Could we make it better? How could we make it apply more 
to your particular country? Write to us. 
 
 
And if you liked it, tell a friend. 
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Tips on how to write a curriculum vitae (CV / resume) in English 
 
The style and layout of a curriculum vitae (CV) in English is often different in other 
languages. Steps explain how to write a standard English CV. 
 
 
Step 1  
make notes 

Make notes on your work experience, both paid, unpaid, 
full-time and part-time. Write down your responsibilities, 
job title and company information. Include everything! 
 

Step 2  
make notes 
 

Make notes on your education. Include your degree or 
any certificates, names of major courses, school names 
and courses relevant to the job you are applying for. 
 

Step 3  
make notes 

Make notes on other achievements. Include membership 
of organizations, military service and any other special 
accomplishments. 
 

Step 4  
choose relevant skills 

From your notes, choose which skills are relevant (skills 
that are similar) to the job which you are applying for. 
These are the most important points for your CV. 
 

Step 5  
Personal details 

Begin your CV. Write your full name, address, telephone 
number, email, date of birth, marital status and 
nationality at the top of the CV. 
 

Step 6  
Objective 

Write an objective. The objective is a short sentence 
describing the job you hope to get. This is common only 
in an American-style CV (called a resume). 

Step 7 
Education/Qualifications 

Summarize your education, including important 
facts(type of degree, specific courses you have studied) 
that are relevant to the job you are applying for. 
 

Step 8  
Experience 

List all of your work experience, job by job. Start with the 
your most recent job and progress backwards in time. 
Again, focus on skills that are relevant. Include the 
company details and your job title and responsibilities 
there. 
 

Step 9  
Skills 
 

Include other relevant information such as languages 
spoken, computer skills, etc. 

Step 10  
Interests 
 

Very briefly include your hobbies and main interests. 

Step 11  
References 
 

Finish with the line: References available upon request. 
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More tips 
 
Ideally your CV in English should not be longer than one page. Two pages are only 
acceptable if you have had many different jobs and a variety of experience. 
 
Spacing, aligning and layout are very important when you write your CV, in order to 
create a positive and professional impression. 
 
Use 'dynamic' and 'action' verbs such as: attained, accomplished, conducted, 
established, facilitated, founded, managed, etc. 
 
Do not use the personal pronoun T in your CV, use tenses in the past, e.g. 
Established and managed a new sales force for the region. 
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The evaluation of the English lesson 
 
The general objectives of this lesson is to introduce the styles of writing letters in 
English. And the main aim of it is to present the style of writing formal letters of 
application and CV. These patterns are very important and really actual for our 
students because they are dealt with everyday life and would be useful in future. 
 
Students learned the styles of letters with great enthusiasm, and were interested in 
defining words of formal and informal vocabulary. Each of the students had a 
possibility to make an attempt and to write a letter of application and CV 
 
The final part of the lesson involved students in discussion using the information they 
could get from the letters and CVs of their partners. Students were active in writing 
and discussing tasks presented by the teacher. The lesson was successful! 
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Module 9 

 
 

Creation of a Website 
(Lithuania) 

 
 

 
 
 
 
 
 
 
 

Photo: private 
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Vilniaus jaunimo ir suaugusiuju  
konsultacinis bendrojo lavinimo centras 
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• To teach to live together and be tolerant and forgiving 
 
 

• To waken the motivation to learn, study and develop 
 
 

• To teach how to introduce themselves to society 
 
 

• To teach to work with website design applications 
 
 

• To teach to design a website 
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Uneducated people who are separated from the society have problems with their 
personal identification. They have no knowledge about the history, traditions and 
culture of their region and cannot identify themselves within the values, appreciated 
in the local community. 
 
They keep company with similar people and create criminogenic models (youth 
gangs, criminal groupings, sects). They do not see what is happening around their 
community. They do not know how their situation is similar to the one in other 
nations. Low level of education, lack of learning motivation and personal evolution 
create a constantly growing distance between them and society. 
 
In the process of designing a website they learn to communicate, process information 
and to present it in an esthetic way. While working in groups and participating in the 
creative process they learn to be tolerant, to compromise, come to general decisions 
which will later help them integrate into the society. 
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Part 1 
 

• Introduction 
• Getting acquainted with computer networks and the Internet 
• Getting acquainted with website design applications 
• Website design application MS FrontPage 

 
 
Part 2 
 

• Designing a website 
• Discussing the design of the website 
• Discussions 

 
 
Part 3 
 

• Creating a website 
• Uploading the documents 
• Finetuning the website 
• Presentation of the work 
• Discussing results 
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Introduction 
 
Vilnius Youth and Adult Consultational Secondary Education Centre participates in 
an international education project financed by the European Union 
Socrates/Grundtvig program. The participants of the projects are teachers from 
Lithuania, Estonia, Belgium, Denmark and Norway. 
 
The results and experience gained from the project will be disseminated in the local, 
regional and national society: they will be in the newspapers, on the radio, television 
and Internet. Various organizations will receive documents with the description of 
methods and experience, gained from the work with people, who are socially 
separated and form a social structure that has features of a pathological model. The 
material will also be available on the Internet. 
 
Students will design a website and logo for Vilnius Youth and Adult Consultational 
Secondary Education Centre. They will work in groups, discuss and make decisions 
together, divide up the tasks for every student according to his abilities to do the part 
of the work. 
 
We seek to teach our students to work together, discuss, compromise, be tolerant and 
responsible for their work. Students, who will learn to use informational technologies 
and to design web sites will find it easier to reintegrate into the civil and informational 
society. 
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Getting acquainted with computer network and the Internet 
 
The Internet is an international net of computers that unites millions of computer nets 
in the whole world. Let's imagine that the computers in a company or enterprise (or 
Your school) are connected into a network (Local Network), then local networks are 
connected into the network of the region (regional network). Regional networks are 
also connected into a global network and this is how the worldwide computer network 
is created. 
 
Local networks are most often created using one of the computers of the network 
(which is faster, more capacious, equipped with better security measures and etc.) 
which distributes the resources of the local network (files, internet access, users 
rights and etc.). The computer is called a server or a network station. 
 
We will not be wrong if we call the Internet the biggest store of information that 
people have. It consists of millions of computers joined into a single network, that 
store lots of texts, documents, e-books, pictures, photographs, music, video 
material. And any user, whose computer is connected to the network, can easily 
access all these. 
 
The story of creating the Internet is related to the batch data transmission and e-mail. 
In 1972 the work of ARPHANET (Advanced Research Projects Agency Network) was 
demonstrated at the conference of computer communications in the USA. With the 
help of the computer at the conference, participants could address any of 40 
computers in the USA that were connected into a network. The global spread of the 
Internet and interest in it started growing in about 1990 when the idea of World Wide 
Web or www gained ground. 
 
World Wide Web is the hypertextual data of the computers belonging to the network 
that can be used by any computer belonging to it. Thus, hypertext is the heart and 
the basis of the organizational structure of the World Wide Web. 
 
The concept of hypertext for the Internet was offered by Tim Barners-Lee and Robert 
Cailiau in 1990 (the European laboratory of nuclear physics research, Switzerland). 
The term World Wide Web was also suggested, and it was soon abbreviated into 
www. The network was called the World Wide Cobweb for some time in Lithuania but 
finally we came to calling it the web. 
 
The web is a kind of gigantic library, the books in which are hypertextual documents, 
stored in various places - computers in various countries that are connected into a 
global network. 
 
The web consists of lots of hypertextual documents (websites) that are also called 
internet or web pages. Websites provide various electronic documents (textual, 
graphic, sound and visual information) that are interrelated with the help of 
references that allow us go from page to page fast and easily. The references to 
hypertextual documents are called sites. 
 
If there are several or more interrelated websites that have a generalizing home page  
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such set is called a web site. Sometimes it is difficult to understand if you are 
accessing a site or a web site. 
 
If you want to surf the Web, i.e. the hypertextual data, you will need special 
applications called browsers. 
 
A browser is a computer application used for viewing the hypertextual information on 
the web. The browser reads the code of the hypertextual document (HTML), 
interprets it and displays it on the screen. Since HTML code (language) most often 
describes only the general structure of the document but indicates neither the format 
of the page nor the font size and etc., different browsers may display the same 
document in different ways. 
 
 
Getting acquainted with website design applications 
 
Here we overview various website design applications such as Namo Web Editor, 
Macromedia Dream Weaver, MS FrontPage. 
We look at their advantages and drawbacks. 
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• Designing a website 
• Discussing the design of the website 
• Discussions 

 
 
Here we discuss the design of the website, distribution of main elements, choose 
colours, place buttons and other elements. 
 
The logo is designed. 
 
Students design several variants of the website that are discussed afterwards. 
 
We discuss upon which variant to choose. 
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• Creating a website 
• Uploading the documents 
• Fine-tuning a website 
• Presentation of the work 
• Discussing results 
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Module 10 

 
 

Autobiography 
(Norway) 

 
 
 
 
 
 
 

 Photo: Lieven Nollet 
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Autobiography 
 
By this booklet we want to introduce the idea of writing an autobiography as a part of 
the rehabilitation process. We believe that by focusing on relevant and important 
questions like: "Who am I?", "What are my abilities?" and "What do I want to do?" - we 
help the students to development and reorientation. 
 
All new students will get the same assignment. After an introductory talk, the idea of 
writing about themselves, will be presented to the students. There are several 
reasons for starting with this process - the writing itself is process writing. 
 
To get the process of writing started, we help the students to make a framework or a 
plan that contains certain keywords or guidelines. 
 
 
Why do we want this writing process? 
 

1. We start with this assignment because we want the student to focus on himself 
and his own life, his background and his rehabilitation from the very first day at 
school. 
 

2. We want to get to know the student as a person. 
 

3. We do not encourage the student to write about his criminal career or his drug 
abuse. We want the student to focus on his positive experiences. 
 

4. We want to map the student's skills and abilities to express himself in written 
Norwegian. 
 

5. We want to familiarize the student with the process writing. 
 

6. The theme is relevant; everybody can produce something if being given 
guidelines. The result will be nice, readable and presentable. 
 

7. The writing process may as well create the need to inform and to tell and may 
lead to a better self insight. 
 

8. The autobiography will thus be a document by which the students can introduce 
himself for example to his support group. 
 

9. The autobiography represents a useful source of information enabling the 
teachers to interpret and understand the student's past, problems and 
vulnerability. We will better understand the general impression and therefore be 
better pedagogues. 
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Process writing 
 
 
Information to the student: 
 
1. Outlining the task 
The first step will be to make a careful preparation of your exercise. The teacher will 
assist you and he will explain why your assignment is to write your autobiography, he 
will also of course explain to you the methodology of process writing. 
 
2. Prewriting – Generating ideas 
The next step will be the planning and the idea-gathering stage. Getting ideas by: 
brainstorming, writing down keywords, headwords and ideas regarding what should 
be the content of your autobiography. The teacher will support you in this process 
and give you some ideas and guidelines on how the work shall be carried out. 
 
3. Drafting – Putting ideas down into form 
Being prepared you are now ready to make your first draft of the autobiography. You 
shall write by hand.  Do not focus too much on the spelling and the grammar. The 
main thing is to concentrate on the content of the autobiography. Later on the spelling 
errors can be corrected and the grammar and the content be improved on. 
 
4. Conferencing – Getting reader feedback 
Having finished your first draft you and your teacher will go through it together. The 
teacher will ask relevant questions and make suggestions to the content so you can 
amplify and better nuance the text of the autobiography. 
 
5. Revising – Rethinking and rewriting 
The second draft shall be typed by PC.  If needed the teacher will help you to operate 
the PC. Based on the teacher’s feedback and the new ideas you have got, you shall 
make necessary changes in the text; shorten, lengthen, add, delete, correct, 
rearrange, develop, substitute, combine etc. Concentrate on content, not mechanics.  
  
6. Proofreading – Finding mistakes and fixing them 
At this stage, you shall correct mechanics: spelling, punctuation, capitalization, 
sentences, word usage, etc. Now you shall focus on the quality of the language and 
the layout, trying to make the text as readable as possible. 
 
7. Final draft 
Final copy should be as perfect as possible.  In addition to the proofreading emphasis 
shall be put on layout, font and how private photo and illustrations shall be included 
and arranged.  By now, your autobiography is completed and having put a lot of effort 
and work into the drafts and the final paper, you have every reason to be proud of 
yourself and your work. 
 
8. Publishing 
Students publish their Autobiographies, send copies to relatives and close friends.  
Others bring it to the Support Group, to the Probation Service and even to the Court 
of Law. 
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Past - Presence - Future  
 

Some keywords that might help you 
 
 
WHO ARE YOU   
Simply:  What is your name?  Where are you born and where did you grow up?  Do 
you have family, parents, brothers and sisters?  Are you married, do you have 
children?  Where do you live? 
 
 
EDUCATION   
Where did you go to school, what type of school, your experience at school?  How 
did you like it, and what did you learn?  What does education mean to you? 
 
 
WORK EXPERIENCE   
Tell about your previous jobs and workplaces.  What does it mean to you to have a 
job and earn salary? 
 
 
INTERESTS   
How do you spend your leisure time?  What kind of hobbies do you have? 
 
 
THIS SCHOOL   
Why are you here with us?  What are your immediate needs for education and what 
are your expectations regarding training and education in the future. 
 
 
THE FUTURE 
Write about your thoughts, wishes, dreams and visions for the future.  Feel free; write 
about whatever comes into your mind.  
 

 
 

 



 

- 249 - 

Socrates Programme - Grundtvig-G1-DK/113882 
Learning for a Life in Freedom 

 
AUTOBIOGRAPHY 
 
 
My name is ………. 
I was born at Levatiger Hospital 27 years ago. I spent my childhood at Framverran. 
When I was 15 years old my family moved to Asphaugen in Steinkjer Municipality, 
where I have lived ever since. 
 
I have a mother and a stepfather and 7 brothers and sisters: one brother and one 
sister live in Steinkjer, one sister lives in Oslo, to brothers in Drammen and finally two 
sisters live in Stjordal. 
 
For the time being I do not have a girlfriend and so far no children. 
 
I have completed 9 years of primary education at Egge junior secondary school, in 
addition I have attended an 8 months course at Egge senior secondary school 
attempting to improve on my marks. For one year I went to Mære agricultural school. I 
passed the examination, my marks were not bad, however, to be a farm worker was 
far beyond my interest, so I did not make use of my education. 
 
At school I had problems of concentration which made it difficult for me to focus on the 
lessons. Later on I got the diagnosis ADHD. Every day and every period the teachers 
repeatedly instructed me to be quiet and sit still. 
Consequently, this permanent negative focus on me was very annoying and became 
of great irritation to me. Subsequently I got lazy and I didn't not bother the trouble to 
pay attention to the activities in the class. 
 
I didn't feel happy neither at the junior secondary school nor at the senior secondary 
school, due to all the scolding and the continual reprimands I got. Because of this I 
learned very little, therefore, I became indifferent as to my future education. 
 
I have a strong wish to complete the theoretical and practical subjects needed to 
become a cook by profession. Today I can easily see that my lack of education has 
been a drawback to me. I have great expectation for the future, and I hope to work as 
a cook at hotels or at a bigger institutions. 
 
The school that I am attending now is very important to me on my way towards 
education and employment. I have some previous experience, for some time I was 
working as a cook assistant at a canteen and at an institution for handicapped people. 
 
To have a job means almost everything to me, to earn my monthly salary gives me 
mental strength and a feeling of being a useful member of the society as well as 
economic freedom. 
 
My favorite hobby is hunting, however, fishing and playing football take a lot of my 
spare time. 
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